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RESUMO
Este estudo pretende investigar a p ossi bi li dade de ensinar 
alunos brasileiros, adolescentes, principiantes no estudo de úma 
língua estrangeira, a ler com compreensão textos simples, mas 
autênticos, em Inglês.
A pe squisa esta baseada no modelo interativo da leitura e na 
hip ótese de que é possível ensinar a ler u^a língua estr angeira 
atrav és da utilização de certas e s t r a t é g i a s / atividad es  de leitura, 
tais como exercícios de pré-leitura, utilização de palavras 
cognatas, leitura superficial do texto para obter uma idéia geral do 
as su nt o ou localização de info rmações específicas, ident ificação da 
idéia principal, de pal av r as -c h av e  e dos pontos principais do 
texto. Es ta s es tr atég i as / at iv i da d es  possibilitam ao aluno captar a 
m e n s ag e m do texto, mesmo sem ter um bom co nh ec im e nt o  da língua 
est rangeira.
Os sujeitos envolvidos no projeto foram 151 alunos das 7as 
séries de 5 Escolas Munic ip ais de Florianópolis. Os ma teriais 
p re pa r ad o s para o projeto foram aplicados por 5 professores 
(inclui ndo a pesquisadora). Sessenta e um alunos que não utili za ram 
esses materiais, foram também pré- e pós-testados para que o seu 
d e se m p e n h o  pudesse ser co mparado  com os resultados dos alunos que os 
utilizaram.
Os 151 alunos que re ce beram o tratamento foram submetidos a 
três test es de unidade e foram subjeti va me nte avaliados pelos 
p r o f es s or es  em seu desemp en ho  e participaçao em sala de aula. 
Finalmente, os alunos e pr of e s s o r e s  responderam questionários de 
atitude, com o objetivo de v er i fi c ar  sua opinião sobre os materiais
vi
e método de ensino usados na pesquisa
Os result ad os  obtidos permitem  concluir que é possível ensinar 
adolescentes, sem c on h ec i m e n t o  prévio da língua inglesa, a ler com 
c o mp r ee n sã o  textos e l e m en ta r es  em Inglês, uma vez que os sujeitos 
en vo l v i d o s  no projeto me l ho r a r a m  s i gn if icativa me nt e o seu desempenho 
do pré- para o pós-teste e a maioria deles (60.5%) obteve 
a p r o v e i t a m e n t o  superior a 70% de acertos nos três t e st es  de unidade. 
Houve também uma c or re la cão significativa entre os resul ta do s do 
pré- e pó s- t es t es  e as correla çõ es  entre os r es ul t a d o s  dos testes de 
unidad e e c pré- e pós -teste também foram em sua gran de maioria 
s i g n i f i c a t i v a s  Esta ha r m on i a no desempenho dos a l un os  também se 
refletiu nas correlações entre os seus resul ta dos nos testes e as 
avaliaçõ es  subjetivas feitas pelos professores.
Os materiai s p re p a r a d o s  para o estudo, m o s t r a r a m - s e  adequados 
para os alunos da rede municipal de ensino de F l o r i a n ó p o l i s  porque 
os ob jeti vo s de c om pr ee nsão de leitura es ta b el e ci do s  para o estudo 
foram s a t is f at or i am e nt e  at i ngidos  nas ativid ades de sala de aula 
através da pa rticipac ão  dos alunos e no seu d e s e m p e n h o  nos testes de 
unidade. Além disso, a mai or i a dos alunos e professo re s,  at ra vés de 
resposta a questionários, apresentou a valiaçõe s positi va s dos 
ma te riais e do método de ensino usados na pesquisa.
ABSTRACT
The purpose of this studs is to investigate the possibility to 
teach Brazilia n students, beginners in the study of a foreign 
language, how to read with comprehension simple, but authentic 
English texts.
The research is based on the interactive model of reading and 
on the hyp otheses  that it is possible to teach how to read a foreign 
1a n g u a g e ,through the use of some reading s t r a t e g i e s / a c t i v i t i e s  such 
as pre-r e a di ng  activities, the use of cognates, skimming, scanning, 
identif ying the main idea, key-words, and the main points of the 
text. These s tr a te g ie s / a c t i v i t i e s  allow the stude nt s to get the 
me ssage of the text, even without having a good command of the 
foreign language
The subjects involved in the project were 151 stu dents of the 
7th grade of 5 Municipal Schools in Flo rianópolis. The materials 
prepared for this project were applied by 5 te a ch e rs  (researcher 
included). Sixty-one students who did not use these ma te ri al s were 
also pre- and posttested in order to compare their p e rforma nc e with 
the results of the stude nts who used the materials.
The 151 students who received the treatment were submitted to 
three Unit Tests, and were also su bje ctively ev al ua te d by the 
tea chers for their pe rf o rm a nc e  and partic ip at ion in class. Finally, 
stu dents and teachers answered questionnaires on a t ti tu de  in order 
to check their opinion on the materials and m e t ho d ol o gy  used in the 
st udy .
The results of the study allow the r es e ar c he r  to concl ud e that 
it is possi bl e to teach young students, b e gi n ne r s in the study of
vi i
VI i i
the English language, how to read with co m pr e he ns i on  elementary 
English tents, since the subjects involved in the project improved 
sig nificantly from the pre- to the posttest and most of them (60.5%) 
had more than 70% of correct answers in the three Unit Tests There 
was a significant corre l at i on  between the results of the pre- and 
posttests as well, and the correlations between the results of the 
Unit Tests and the pre- and posttest were in the majority also 
significant Additi on aly, the harmony of the students  performance 
was reflected in the correlatio ns  between the stu dents achievement 
in the tests and the subjective evaluation carried out by the 
t e a c h e r s .
The m a t e r i a l s  pr e pa r ed  for this study showed to be adequate for 
the Flor ia n óp ol i s municipal students, because the reading 
co mprehension o b j e c t i v e s  posed for the r esear ch  were satisfactorily 
achieved in terms of s t u d e n t s’ parti ci p a ti o n in the classroom 
activities, and in the students' achievement in the Unit Tests. 
Besides, most of the stu dents and te a ch er s  pr es en te d positive 
ev aluations of the m a t e r i a l s  and methodology used in the study.
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C HAP TE R 1 - I N T R O D U C T I O N
1 • i ■ Ihe fQneiaQ laoguaae teacbina situation ia ElociaQQaolis
The present studs issued -From the a w a r e ne s s that foreign 
la nguage teaching in Brasil, and pa rt icularl y in the Municipal 
School System in Florian óp olis, presented many problems, and that it 
was urgent to face some of these problems and to c o n t r i b u t e  to their 
solut ion .
It is an accepted fact that foreign language teaching in our 
countrs has been d et e r i o r a t i n g  for the last 20 sears, and among the 
mans reasons prese nted for such a poor state of the art are: 
the small number of cla s se s per week in the curricula; the low 
mo tiv a ti o n of our students; the lack of wants and needs analsses; 
ina dequate  teaching materials, and the poor p r e p a r a t i o n  of the 
te achers for their jobs. These are just some e x a mp l es  which have 
c o n tr ib u te d  to this deteri or at ion. Nevertheless, some efforts to 
revert this situation have also been made. For example, the 
B r az ilian ESP project has been an attempt to improve the teaching of 
En glish for Special P u r p o s e s  at the University level and technical 
schools, and the joint project UFSC - S e c r e t a r i a  da Edu ca çã o of 
Sa nta Ca tarina has been an effort to improve the foreign language 
learning in eleme nt ar y and se condary State Schools.
Looking at the re ality of Municipal Schools in Florianópolis, 
where the resea rc h er  has worked since 1982, however, one can 
co n cl u de  that these in nov a ti on s  have not had an impact on this 
school sys tem set. Thus, ne ar  three thousand students, from fifth to
2eighth grade, have not received adequate attention in terms of 
foreign language teaching. The students have only two forty-five 
minute cl as s es  of En glish per week in the 7th and 8th grades, the 
materials are i n ad e qu a te  or they are not present at all, and mainly, 
teachers do not have a un ifo rm methodological orientation, nor are 
teaching o b j e c t i v e s  clear.
Neverthe less, si nce 1982, the ed uc ati onal authorities of the 
Municipal School S y s t e m  have made an effort to improve the quality 
of the teac hi ng in the different di sc i p li n es  of the curriculum. One 
element that helped this improvement relates to the fact that 
teachers have been s u bmitt ed  to ex am in at i on s  in order to be hired 
for their jobs. For English, however, it was only in the beginning 
of 1987 that the se l ection  and employment of teachers was done 
through a c o m p e t i t i v e  examination; previously, university students, 
with a kind of t ea ch ing assistantship were in charge of the English 
teach i n g .
There are 28 sch oo ls  that are under the municipal government 
and these scho o l s are sub divided  into "Escolas Desdobradas", "Grupos 
Escolares" and "Escol as  Básicas". It is only in "Escolas Básicas" 
that sc hooling  re ac he s the 5th to the 8th grade. Therefore the 
present study was d e v e lo p ed  in some of these schools.
Al though some "Escolas Básicas" are located near the town 
center, the st ud ents who attend cl asses in these schools are mostly 
from low s o c i o - e c o n o m i c  classes; many of these students already have 
a job in the a f t e r n o o n ' o r  in the morning, depending on which period 
they attend classes. It seems that most of these students will not 
enter the u n iv e r s i t y  because they will help to support their 
families with additional income. Ne vertheless, a significant numb er
3will c o n t i n u e  s t u d y i n g  in ”2o grau" after finishing eigth grade 
They will take tec hnical courses such as those offered by "Escola 
Técnica F e d e r a l”, or take computer courses, or yet, take regular ”2o 
grau" courses. In all these situations s tu de nts will need a foreign 
language. It seems, therefore, clear that students of municipal 
"Escolas B á s i c a s "  should have an o p po rt unity to learn a foreign 
language. At present, in most cases the foreign language offered in 
the school c u r r i c u l u m  is English. However, taking into account the 
limited time a l l o te d  in the Municipal Scho ol s curriculum for the 
foreign language, approximately 120 hours, and taking also into 
account the p r o b l e m s  mentioned previously, together with very poor 
payment for the teachers, it is u n d e r s t a n d a b l e  that teachers will 
feel d i s c o u r a g e d  to strain at better te a ch i ng  conditions.
On the o t h e r  hand, the students in the Municipal Schools will 
seldom be a b l e  to travel to E n g l is h -s pe a ki n g countries and will 
rarely meet E n g l i s h  speaking people. So, it seems quite utopic to 
aim at d e v e l o p i n g  all the linguistic skills. One way to use better 
the little ti me av ai l ab le  in the c u rr i cu l um  would be to con centrate 
on one or two of the traditional lan guage abilities. One skill 
municipal s t u d e n t s  seem to need in their future studies or work is 
reading in E ng li sh , because this skill is helpful to get specific 
information from foreign literature when they take their courses or 
perform t h e i r  p r of e ss i on a l tasks. Thus, an emphas is  on reading could 
be the main o b j e c t i v e  of teaching English in the Municipal Schools. 
In order to put this objective under ex p er im ental feasibility, the 
present st udy r e po r ts  on the process and re sults of a project aiming 
at d e v e l o p i n g  re ading abilities in municipal school students in 
F l o r i a n ó p o l i s .
4i s. yh* emebasise EsadiaaZ
A c o n s e n s u s  is building up among foreign 1anguage t eachers that 
it might be p o s s i b l e  to develop in the learners only one or some of 
the four t ra di t io n al  language skills Several solut ions have been 
pr oposed One of them has been to e m p h a si z e reading in the foreign 
language classroom. The awareness co ncerned with the reading skill 
comes mainly from the fact that there is a growing need to read 
foreign languages, particularly English, due to the fact that this 
language is used all over the world in prospects, instructions, 
j o u r n a l s , etc.
In the past, reading classes used to be basically an instrument 
for pr a ct i c i n g  the foreign language. Today, however, teaching 
reading ca rr i es  as its main ob je ctive the development of the 
student's  ab ility to get information from texts rapidly and 
efficiently. Dixon (I960) says, for example, that in places where 
English will not be heard or spoken in common situations, "it is 
almost foolish to spend time teaching the students the more 
difficult arts of speaking and u n d e r st a nd i ng  English" (Dixon 
1960:61, in Lef fa 1 9 7 9 6 0 ) ;  this autho r suggests that a simpler and 
more pra ctical o b je ct iv e would be to teach such students how to 
read. In addition, according to L ef f a (1979:34-35), language 
r es ea rchers realized lately that the need for one skill or another 
depends on the kind of language skill the learner will need later in 
his life. The student in a n o n- E ng li s h- s pe a ki ng  environment usually 
has only one prac tical reason for studying English, and that is to
gain the ab il it y to read in this language.
In Brasil the necessity to read English was evidenced by needs
ana lyses all over the countr y made by the Brazilian ESP Project. The 
research sho wed that the overall need of the students was to read 
with c o m p r e h e n s i o n  academic texts written in English (Maciel, Marmet 
and Celia 1983:2).
The needs analyses referred above, however, conce nt ra ted mainly 
on adult lea rners who nor mally have had, at some time along their 
schooling, some foreign language instruction, even if inefficient. 
In dealing with teenagers, be ginners in the study of a foreign 
language, it seems that the results of needs analises would mirror 
more the immediate wants of the students than their actual needs, 
be cause at this age students normally are not sure about what they 
will want to do in their future lives. Besides, as English classes 
are a novelty, students are gen erally motivated, sometimes thinking 
that they could be able to speak English in a short period of time. 
It is, therefore, not s ur prising  that they would choose the speaking 
skill as their main e x pecta ti on  for learning the foreign language. 
A conc re te example of this fact are the answers obtai ne d in the 
q u e s ti o nn ai r e applied to the s ub je ct s of this study. From a total of 
151 subjects, 121 pointed out spe ak in g as the skill they thought 
they would need most in the future. Therefore, a d ecision on which 
skill will be more useful for the s tu de nts of " l o” and "2o graus" in 
Brasil p r ob ab ly has to emerge from the teachers' or the researchers' 
careful a n a ly s is  of the Brazi li an  educational reality.
M a g a l h ã e s  and Dias (1988:63) say that a good a l te rn at ive way of 
teaching En gl is h in "lo" and "2o g r a u s” in Brasil would be to 
em phasi ze  the ability to read a text critically. They believe that, 
if the teachers' and the s t u d e n t s’ efforts are c o nc e nt ra ted on
developi ng  only one skill, the result s., could be more pr o du c ti v e and 
reward i n g .
David and Tania Shepherd (1986:96), analysing the Brazilian
teaching sit ua tion of English as a foreign language, state that the
students' 'short or long-term learning needs" were not taken into
c o n s i d e r a t i o n  when the teaching of English was ad opt ed in our
country, neither were examined the students' "s ocio-economic
realities", nor their "physical environment or the professional
a bi l it ie s of the teaching staff". Thereinafter they propose a
" re ce ptive reading approach" that could be more feasible for the
Braz ilian reality. They state that
very few students have an o pp or tu nity of actually 
sp eaking En glish (although of c ou r se  they will 
hear it in films or p o p  music); pr od uc ti v e oral 
skills have little in common with their short-term 
(e .g .'v es ti bu lar ’ , professional training) needs or 
their long-term (e.g. university, work) language 
re quirem en ts  (p.98).
In addition, Magalhães (1986:117-118) says that the teachers of 
English can help stu dents to "keep their cultural identity" through 
a reading approach; they can teach reading st ra te gies and form 
reading habi ts  that are useful not only in the foreign language but 
also in the students' native language. She also says that the staff 
of the "Instituto de Idiomas Y á s i g i’* in São Paulo suggests that 
tea ching reading in the foreign language should be a prolo ng at ion of 
the reading instruction in the native language. In the same manner 
T ag l ie be r (1981:1) emphas iz es  that reading in a foreign language 
should be linked with other learning activities of the students' 
c u r r i c u l u m  since the beginning.
Michael Scott (1981:11) points out a problem that could be 
posed by foreign language teachers: is it possible to teach reading
7in a language that is not spoken by the learners? He says that if
there is any doubt about the possibility of reading in a language
without knowing the p r o n u nc i at i on  he would say that
e v i de nc e  from studies of d ea f -m u te s ( . . . ) 
in dicate s that it is possible to read silently 
without m e n t a l 'pronunciation * of the words (sub­
vocal izat ion ) . There are thousa nd s of people in 
the world who cannot speak a language but who can 
read it. Reading is probably the most useful and 
most durable of the four skills for most students 
(P . 11) .
Such an argument probably does not have an impact on the adepts 
of the oral approach but it is something to think of when teachers 
are faced with the proble ms  of the Brazilian foreign language 
teaching situation. Ac co rding to Magalhães and Dias (1988:26-29), 
one problematic point in foreign language teaching in Brasil is the 
use of inadequate m et h od o l o g i e s  for Brazilian students; many times 
a method is used only becau se  it is a novelty. A good example is the 
introduction of the c o m m u n i c a t i v e  approach in lang uage teaching. 
Many methods were devel oped based on the theoretical assumption of 
this approach and many were introduced in Brasil. The communicative 
use of language, however, was often confused and solely applied to 
the speaking ability. Additionally, Shepherd et al (1986:98-99) say 
that the texts that illustrate the co nv ers a ti o ns  in the oral 
app roach are not ap pr op r ia te  for the Brazilian stu de nt s because they 
have very little to do with the other disc iplines of the curriculum, 
and do not present a neutral, expository prose that is easier to 
cope with. Regarding the texts, it could also be said that they are 
frequently artificial and do not play the comm un i ca t iv e  and 
informative role they claim to play. This does not mean, following 
Ma galhãe s et al (1988.29) that the reading skill is not compatible
8with the c o m m u n i c a t i v e  approach. Reading is normall y a complete 
c ommuni ca ti ve pr oc ess with author, reader, and text interacting in 
the p r o c e s s .
Leffa ( 19 79:60-7 6 > lists a series of advantages of 
te a ch i ng / le a rn in g  reading over teaching/learning the other skills. 
He says that la nguages  are more alike in the wr itten than in the 
oral form, mainly if the scientific language is taken into account. 
Authentic m a t e r i a l s  for reading like books, magazines and 
newspapers are not very difficult to find. Dialectal differences 
will seldom di st urb a readin g class. The learner's short-term memory 
will not cause him probl em s in the reading class, because he can 
stop and re-read the text whenever he wants. Many grammatical items 
are redundant and s o metime s even dispensable to the meaning of the 
text. It is e asier to get information through reading than through 
speech, be ca u s e s o un ds  are not easily d i s c r i mi n at e d by a non-native 
speak er In written language "statements predominate, questions are 
rare (.. > and short answers and reduced forms are uncommon" (Norris 
1975:203, quoted by Leffa 1979:66). Reading fluency is easier to 
get than oral fluency. In reading classes studen ts  can have 
de cision-making a ct i vi t i e s  with the chance of predicting, deducing, 
and raising and testing hypotheses; they can infer and discover 
things by themselves. Finally, reading classes are feasible for big 
as well as for small grou ps of students.
Indeed, with a reading approach in foreign language classes, 
teaching a foreign language shifts from being an end in itself and 
^starts to function as a tool for information gat he r in g  and for the 
/acquisition of new knowledge.
9Some reasons for emphasizing reading in Brazilian foreign 
language cl a ss e s were presented above and it is the resea rc he r s 
opinion that, in an un de rd evelop ed  country like Brasil, with so many 
poor peop le and so many economic and social problems to be solved, 
every d i sc i p l i n e  in the curricula of the schools should have a 
practical and imm ediate objetive; reading in a foreign language has 
this ob j e ct i ve  Therefore, the feasibility and the uti litari an  
purpo se that has been lately attached to reading are the main 
reasons for the empha si s given to this skill m  the present study.
1.3. Sunüüâca of the EEQeosal to teach elementary Brazilian 
students to read English
The pu rpo se of this study is to in vest ig at e eleme nt ary 
Brazilian students' achievement in reading c o m p re h en s io n  when they 
are taught the English language through simple Engli sh  texts. The 
stu dents who par tic ip at ed in the study were 7th graders in the 
Municipal School System in Florianópolis.
In order to achieve the objective of the study, the res ea r ch er  
designed and prepared a set of reading materia ls  consi st ing of 35 
lessons, 5 quizzes and 3 unit-tests to be applied in the Municipal 
Schools. For each two lessons a small text of 70 to 130 words was 
selected. The text was followed by some a ct ivitie s and e xe rcises 
that had as their main objective achieving text comprehension; the 
grammatical exercises were functional and not structural. The texts 
were taken from teaching content books, English teach in g te xt bo ok s 
and booklet s of touristic information; they were chosen taking into 
account the xr  au thentic it y in conveying information, meaningful and
interesting content -For the students, the presence of cognates, 
repetition of content and linking words in different tents, and 
because of their sintactic simplicity, avoiding, for example, 
inverse o r d e r e d  sentences. The a c ti v it ie s  and exercise s were 
prepared taki ng into account the students' age. Crosswords, games, 
jokes, etc, were frequently presented in the lessons in a te nt at ive 
effort to make the classes as pleasant, fun and informal as 
possible. W h e n e v e r  a new text was introduced, it was preceded by 
pr e- reading a c ti v it i es  so that new information presented in the text 
could be linked to the students' stored knowledge.
The o b j e c t i v e  of the exercises was to develop in the stu dents 
the following ab ilities at the end of the school year, when reading 
simple En gl ish texts:
(1) get the general idea of a text;
(E) r e c o g ni z e the main idea of a text;
(3) find out the main points of a text;
(4) find out specific information in a text;
(5) identify re lations between sentences;
(6) write or present orally, in Portuguese, outl ines or draw 
dia grams ba se d on a text;
(7) r e c o g n i z e  text organization;
(8) draw inferences;
(?) s u m m a r i z e  a text, where the main po in ts  were clearly stated.
In o r d e r  to evaluate the p e r f o r m a n c e  and p r og re ss of the 
students at the end of the school year, they were submitted to a 
pre- and a posttest (see copy in A p p en d ix  i) and, along the school 
year they were given three achievement tests (Appendix 3). Not all
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the s t u d en t s who took the pre- and posttests received the same 
treatment with the materials and m et ho dology proposed for this study 
by the researcher; this way the results of the pre- and p o s t t es t s 
of the two grou ps of learners could be compared for significant 
differences.
In addition, students and teachers had to answer q ue s ti o nn a ir es  
so they could express their opinion and attitude concer ni ng  the 
ma terial s and methodology proposed, and students were also e va l ua te d 
by the t e a c h e r s  for their p er form an ce / participation in class.
The present research pursued answers to the following main 
quest ions :
(1) - Q u e s t i o n s  related to the study as a whole:
a) What is the essence of the co mp rehens io n process?
b) Is it possible to teach e le mentary students in Municipal 
Sc hools in FI o r i a n o p o l i s , who are be g inners in the study of the 
English language, how to read with comprehension, simple but 
authentic, Eng l is h  texts?
(E) - Q u e s t i o n s  related to the materials:
a) What kind of materials could be prepared for the st ud en ts 
of the Mu nicipal  School System?
b) What kind of strategies could be used to achieve the goal of 
reading with comprehension?
c) How can the reading strat e gi e s be introduced in the 
m at erials and methodology proposed?
d) How can these strategies be applied in the class ro om ?
(3) - Q u e s t i o n s  related to evaluation and performance:
a) How much comprehension can be achieved through the 
ma terials and methodology proposed?
12
b) How helpful cart the evaluating ins truments be to measure 
the subjects' achievement (pre- and posttests, ot her measuring 
inst rument s ) 7
c) How significant can the correlation be tw ee n the teachers' 
evaluation  of the students' participation in the cla ss es  and the 
stud ents achievement in the tests be?
d) How much additional learning can be achieved through the 
mat erials?
(4) - Question related to the subjects' attitude:
a) How will the subjects involved in the project react to the 
materials  and the metho do lo gy?
This study is an attempt to improve the Eng li s h language 
teaching in the Municipal Schools. As the municipal school students 
are a significant part of the student population in Florianópolis, 
it is a ma tter of a fair treatment and justice to give the m the same 
opportunities, regarding foreign language, as their peers of the 
State School System. One of the objec tives of the work is to provide 
the teaching of English in the Municipal Schools with a more uniform 
me th od ological  orientation which could help the s t u d e nt s  to have a 
more posi ti v e attitud^e and a better per formanc e in their English 
c 1 a s s e s .
Although the researcher took all the necessary steps in order 
to s a ti sf actorily  accomplish this study, many facts and problems 
could not be predicted and some were out of her control. There were, 
for example, more losses in subjects than it was ex p ec t ed  (from the 
312 subjects that were pretested and began using the materials, only 
151 could be used in the study, and from the 117 that were pretested
13
but did not receive the same treatment with the ma te ri als and 
methodology, only 61 were posttested). Some of the pro b le m s that had 
a direct influence on the study were the following:
- there were many cha n ge s  of teachers during the school year; 
de spite most of the municipal English teachers be p e rm a ne nt l y hired, 
as the payment was very low, several asked for a leave without pay. 
Consequently, substitute tea chers had to be hired, sometimes these 
te achers were difficult to find, and yet, when they were found, some 
left the job after a short time; thus, again other substitute 
tea chers had to be found;
- there were two strikes during the school year of 1989, lasting 
more than one month each;
- as the teachers normally worked in several scho ol s  (municipal and 
private, for example), it was difficult to get them together for 
meet i n g s ;
- many schools are far from the town center making a c lo se follow up 
for the researc her difficult;
- the municipal educational au th or ities were not much interested in 
the project not giving it a dequ at e financial support, leaving the 
financial burden of the cost of the ma terials  ent ir el y to the 
r e se a r c h e r ' s  responsibility.
14
C H AP T ER  2 - A P P R O A C H E S  TO EFL TEACHING AND THE RO LE  OF READING
- R EV I EW  OF THE LITER AT UR E
This chap te r  re v ie w s the literature on different aspects of the 
reading process, on EFL teaching in Brasil and more spec if ic ally on 
ESP .
Sectio n 2.1 is subdi vi de d into three s ub se c ti o ns  in which are 
disc ussed 2 1.1 - mode ls of the reading process; 2.1.2 - the 
c o mp re hensio n construct, and 2.1.3 - reading in the first language 
versus reading in a foreign language.
The Br azilian situa ti on  of EFL teaching is br i ef l y di scussed in 
section 2, and the latest trends of research in ESP and the state of 
the art of ESP in Brasil is the subject of section 3.
2.1. Beadina
2.1.1 - Models of the reading process
A cc ording to Sa muels and Kamil (1984:185-224), the first 
known studies co ncerning the reading process are "the paper on eye 
movement", writte n by Emil Javal in 1879, and a "paper on seeing and 
naming letters and words", written by James McKeen Cattell in 1886. 
These two studies are solely concerned with the physical aspects of 
reading. In this century, in spite of some p u b l i c a t i o n s  on the 
reading proce ss  mention ed  by Samuels and Kamil (1984:185-224) as 
those of Huey (1908/1968), Woodworth (1938), Tollma n (1932), Hull 
(1943), Anderson and Dearborn (1952), and Holmes (1953), it is only 
after C h o m s k y’s 1957, 1965 and 1972 publications, and after the 
ad vances in the study of psychology and mental p r o c e ss e s that
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relevant s t u d i e s  on the reading process and on reading models 
started to a pp e ar
Among others, the bottom-up and -top-down reading models were 
some of the first ones to appear. Phillip Gou g h' s reading model 
(1972) is m e n t i o n e d  by Samuels and Kamil (1984:185-224) as being the 
best ex am pl e of a bo t tom-up  reading model. For Gough the reader 
first learns to match sounds and letters and then develops word 
perception and recognition. He states that reading goes from print 
to meaning. A c c o r d in g  to this reading model re ad er s do not make 
predictions about the meaning of words wh ile they read. They 
basically extract meaning from the written text.
On the other end of the spectrum, Kenneth  Goodman's reading 
model (1973) is prese nt ed  by Samuels and Kamil ( 1 9 8 4 ;185-224) as a 
good example of a t op-down  model of reading. In Goodman' s model the 
r.eader is c o n s i d e r e d  a "continual seeker af te r m ea ni ng" and the act 
of reading is considered a "Psy ch o li n gu i st ic  . guessing game" 
(Goodman, K.S. 1967). In the top-down model, the pr ocess of reading 
starts in the reade r' s mind with h yp o th e s e s  which are then checked 
for conf ir ma tion on the printed page.
The b o t t om - up  and the top-down re ading m o de ls  were later on 
integrated by Rumelhart (1977, in S a m ue l s and Kamil 1984:185-224) 
in an i n te r ac t iv e  model. According to him, the re ad er's syntactical 
knowledge, sem a nt ic  knowledge, lexical and ort h og r ap h ic  kn owledge 
work s i m u l ta n eo us l y when reading and info r ma ti o n is processed in a 
’message c e n t e r” in the reader's mind.
Stanovich (1980), in Samuels and Kamil (1984:184-224) says that 
the botto m-up and the top-down reading models do not provide a
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complete d e s c r i p t i o n  of the reading process. Thus, improving and
completing the interactive models he tries to develop an
i n t e r a c t i v e - c o m p e n s a t o r y  model. Stanovich states that
when combined with an as su m pt io n  of compensator s 
p rocess in g (that a deficit in any pa rti c ul ar  
pro ce s s will result in a greater reliance on 
oth er knowledge sources, regardless of their 
level in the pr ocessi ng  h y e r a r c h y ) , interactive 
models provide a bett e r account of the existing 
data on the use of ort h og r ap hi c  structure and 
s e n te nc e  context bs good and poor re aders 
(Stanovich 1980:32, in Samuels and Kamil 
1984:185-224)
Thus, St a no v i c h ' s  model states that d e f i c i e n c i e s  in any process will 
be co m pe ns at ed bs other knowledge sources, taking into account 
individual d i f f e r e n c e s  in reading. In this was, a reader with poor 
skills for word recognition, for example, mas be disposed to a 
greater rel i an c e on contextual factors for the reason that these 
provide add itional  source s of information.
"Each of the builders of reading models is describing the,
process from a somewhat different perspective, with a different
focus" (Samuels and Kamil 1984:185-224) and so, presents information
that is p e c u l i a r  to that model. Never theless, the important point
is that re se a rc he rs' discoveries in the reading process are not
exausted; a cc or d i n g  to Smith (1978:1-2) in order to : understand
reading, b e s i d e s  the physical aspect of the process, all the other
mental and social m ec ha nisms must be considered, such as
memors and attention, anxiety, risk-taking, the 
natu re and uses of language, the comprehension 
of speech, interpersonal relations, sociocultural 
differences, learning in general and the learning 
of young children in p a r t i c u l a r  (Smith 1978.2).
Th ereinafter Smith presents a concept of reading that carries a
similar idea to Goo dm a n' s  definition which sta te s that reading is a
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" p s y c h o l i n g u 1 stic guessing game", and also similar to Stan o vi c h' s  
i n te r ac t iv e - c o m p e n s a t o r y  model of reading, translated, howev er  into 
a very s i m p l e  language, having into its core the idea of the 
interaction r e a d e r / t e x t / a u t h o r . For Smith "reading is asking 
questions of printed text. And reading with compr eh e n si o n be comes a 
matter of getting (...) questions a n s w e r e d” (Smith 1978:105). 
Analysing S m i th ' s concept it can be conclu de d that one who asks 
questions is somehow "guessing" something; in order to have these 
questions answered it is ne ce ssary to interact with the text using 
all the source s available, such as prior knowledge, word 
recognition, and contextual factors, and finally get to the aimed 
point, that is, to achieve comp rehension. Therefore, in this 
interactive model of reading, the mind has to work si milarly as it 
does when complet in g a jigsaw puzzle, says Anderson and Pearson 
( 1 9 8 4 2 8 6 ) ,  using all the information a va i la b le  in o rd er  to get a 
picture that makes sense. It seems that the reading de fi ni t io n s 
discussed a bo ve present co mp le m en t ar y  positions, and, as a matter of 
fact, in s pi t e of all the researchers' contributio n for the 
un de rs tanding  of reading, reading is still an open field for 
future studies.
2.1.2. T he  compr ehension pr o ce s s
The chara ct e ri z at i on  of the basic processe s • in reading 
comprehe ns i on  does not have a de fi n it i ve  model yet. According to 
Anderson and Pearson (1984:285), what is meant by the term 
co mp re h en s io n is the interaction be tween the new information 
pr esented in the tent and the old kn o wl e dg e  stored in the reader's
)
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mind (Anderson and Pearson 1984.255) This reinforces what Pearso n
and Jo hnson (1978:24) said about the essence of comprehension:
" co m p r e h e n s i o n  is building b r i d g e s  between the new and the k n o w n”.
For Goodman  (1968:26), "reading is not reading unless there is
some degree  of c o m p r e h e n s i o n”. Indeed, being essential for reading,
c o m p r e h e n s i o n  is an active pr oc es s where prior k no wl edge and
inference play crucial roles; through comprehension is es ta b li sh e d a
" di alogue between writer and reader" (Pearson and Jo hnson 1978:24)
With regard to reading in a second or foreign language, the
first s tages  of reading must focus, ac co rd ing to Paulston and Bruder
(1976:163), on the development of "strategies of e x pe ct ation and
gue ssing meaning from context" and also on the development of skills
in de c od i ng  messages by using syntactic and lexical clues,
e m p ha si z in g  recognition rathe r than production.
On the other hand, fo ll owing Anderson and Pearson (1984:255),
what a pers on  has stored in her mind determines what she can
c o m p r e h e n d ,’. that . i s , prior k n o w l e d g e  is the basis for comprehension.
To say that one has comprehended a text is to
say that she has found a mental "home" for the
information in the text, or else that she has
modified an ex is ting mental home in order to
acc om mo da te that new information (Anderson and 
Pearson 1984.255).
All the knowled ge  (schemata) a person has stored in her mind is
organized in a way that can be used, when activated, to help this
person in anchoring new information.
Macka y and Mountford (1979:112) state that re se ar c he r s have
tried to list the basic ski lls for reading comprehension, but most
of such lists consisted "largely of alternative formulations of the
same skills". Nevertheless, they mention Mack mi ll an's list of
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s k i l l s  (1965) as a "s t ar t in g point" for teaching reading 
c o m p r e h e n s i o n  in Englis h.  In Mack mi 11 a n 's list, Mackay and 
M o u n t f o r d  o m i t t e d  the s kills related to intelligence and to the 
a b i l i t y  to c o n c e n t r a t e ,  b e c a u s e  the teachers have no control on 
them, and p r e s e n t e d  the following:
1- To r e c o g n i z e  English words and to build up 
an a p p r o p r i a t e  vocabulary.
2- To ide ntify sentence patterns.
3- To react to typographic conventions.
4- To identify the "longer pass ages that 
c o n s t i t u t e  thought units"
5- To follow  and evaluate the development of 
the i n fo r ma ti o n being presented (Mackay and 
M o u n t f o r d  1979:113).
A c c o r d i n g  to Mackay and M o u n t f o r d  (1979:113), the first three of the
s k i l l s  p r e s e n t e d  abov e are basic for the first stages of reading
i n s t ru c ti on .  In o r d e r  to develop these skills in the students,
t e a c h e r s  s h o u l d  c o n c e n t r a t e  on the kind of language knowledge the
t ex ts  they w ou l d use in the readin g cla ss es  would require.
As it was said in the b e g i n n i n g  of this subsection, "the 
d e f i n i t i v e  model of the basic p r o c e s se s  in reading c o m p r e h e n s i o n” 
(Anderson and Pearson  198 4:285) was not built yet. Nevertheless, 
many s t u d i e s  have been done conce rn in g reading comprehension 
p e r f o r m a n c e .  Meur er  (1985:1-5) defines reading comprehension 
p e r f o r m a n c e  as "the recall of a n u mb er  of text-based and schema- 
b as ed  idea un it s in a given h i e r a r c h y  which ideally match the idea 
unit o r g a n i z a t i o n  of the original p a s s a g e” This definition 
s u m m a r i z e s  the ideas of " b o t t o m - u p "  and "top-down" models of the 
r e a di ng  p r o c e s s  wh er e the "t e xt - b a s e d "  (bottom-up) idea units are 
c o m b i n e d  w i t h  the " s c h e m a - b a s e d "  (top-down) idea units to reach 
c o m p r e h e n s i o n  As the re  is a natural limitation on the capacity 
p e o p l e  h a v e  to p r o c e s s  and r e t r i e v e  information, norm ally after
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reading a text, p e o p l e' s  recall s concentrate on the most important 
idea units of this text. Thus, for Meurer these most important idea 
units or "higher level information", relate to the ’macrostructure" 
of the text, that is, the " g l o b a l” meaning which permits  the reader 
to comprehend the text. "The m a c r o s t r u e t u r e , or higher level 
information relates to the main points, the gist or the theme of a 
t e x t”, so, it seems that these points should be emphasized in the 
first stages of re ading instruction. The "micros tructur e"  or 
"supporting details" of a text have meaning more easily and 
coheren tly derived after general comprehension has been achieved
The present study aims at teaching eleme n t ar y students how to 
read a foreign language. According to some of the au thors reviewed 
above, initial reading in a foreign language should con centrate on 
s trateg ie s that lead studen ts  to a recognition of English words, 
English sen tence pat t er n s and typographical co nv entions; it should 
also con centrat e on s t r a t e g i e s  that activate the e xisting  knowledge 
to anchor the new information; and on stra te g ie s  that focus on the 
overall information co n v ey e d by the text. Based on this, the 
em phasis of the m a t e r i a l s  prepared to teach e le me ntary school 
ch ildren how to read En g li s h texts will be on s t r a t eg y development 
for comprehens io n such as recognition of main ideas, text 
org anization, re lations be tween sentences, etc.
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2 1 3  R e ad in g in the first language versus reading in a 
foreign l a n gu a ge
Ald erson and Urqu ha rt <1 9 8 4 .XV) in the introduction to Beadiaa 
in a E d e s I s d  L aoau aa e st ate that the distinction between reading in 
a foreign language and reading in the first language is not 
co mpl et el y clear yet, in spite of all the research that has been 
done in the field.
Ac co rd in g to Goo dm a n (1971, in Coady 1979:9), for a person 
already literate in any language, learning to read a foreign 
language should not be a source of much difficulty, because the 
mechanical aspects of reading should transfer from the first to the 
foreign language. C a r v a l h o  (1984:40) argues that studies developed 
in foreign language readi ng  do not differ from those developed in 
reading in the native language. She says that a proficient reader in 
his native language will probably be efficient in the foreign 
language too. "He just transfers his reading a b i l i ti es  from one 
language to the other" (C ar va lh o 1984.40).
No twith st anding,  Smith (1978.6), and Pa ul st on and Bruder 
(1976:159) agree that "re ading is learned rather than taught" and 
that "one learns readin g by reading" in the mother tongue and in a 
foreign language. On the other hand, there are many studies 
suppo rting the view that learning to read in a foreign language can 
bring much diffi cu lty to the learner. Yorio (1971, in Alderson and 
Urquhart 1984:3) cl ai ms  that the problems foreign language learners 
have in reading are or i gi n a t e d  in their weak k n ow l ed ge  of the 
language as well as in the interference of the m o t he r  tongue in the 
reading process. For U li jn  and Kempen <1976, in Coady 1979:9), the
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lack of c o n c e p t u a l  knowel ed ge  is a strong reason for poor foreign 
language r e a d i n g  com pr ehensi on  and they consider the role of first 
language r e a d i n g  ability irrelevant for foreign language reading. 
"In short, s u c c e s s  in reading a second language is directly related 
to the d e gr e e of pro ficienc y in that language" (Coady 1979:9).
Two c o n t r o v e r s i a l  tendencies concerning  reading in a foreign 
language we re  di s c us s ed  above: the first one favors the similarities 
between re ad in g in the native language and reading in a foreign 
language; the  second argues that reading in a foreign language is 
dependent on the r e a d e r’s proficiency in that language. Alderson and 
Urquhart (1984:24) say that there are not enough studies to support 
any c o n c l u s i o n  about the problem of reading in LI and L 2 . For them 
the main q u e s t i o n s  about the subject remain to be answered.
In sp i te  of this fact, Coady (1979:9) says that students with 
d ef i c i e n c i e s  in pr ocess strategies read with poor comprehension even 
if they are proficient in the foreign language; therefore, they 
conclud e that such students have a reading proble m more than a 
language problem. Thus, a good foreign language k no wledge is not 
enough for a good reading co mp re hension p e rf o r m a n c e  in that 
language, but efficient reading strategies and ha bi ts in the native 
language do help reading in a foreign 1 a n g u a g e . Coady < 1979 -.12) says 
that only r e c e n t l y  he realized that there are many foreign language 
students who have "very poor reading habi ts  to t ra ns fer from their 
first language"; thus, these students need to be taught reading 
st rat eg ie s and skills which should have already been learned in 
their moth er  to ng ue  reading instruction.
In addition, when learning to read in a foreign language the 
students ne e d to be taught some c u l t u r e- s pe c if ic  aspects of the
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language also, in order to propitiate them contextual referen ce s 
which can help thern in reading with comprehension the foreign 
language te xt s (Coady 1 9 7 9 1 2 ) .
A l t h o u g h  the studies on the relati on  between reading in a 
foreign l a n g u a g e  and reading in the first language are not 
conclusive, it is clear that good reading strategies and good 
reading ha bi ts are helpful in both, foreign and native languages. 
Thus, te ac hi n g reading strategies and s timul at in g reading habits 
should be part of the objectives of the foreign language reading 
teacher. This study is a tentative effort in teaching the stu dents 
how to use s t ra t e g i e s  and give them c o n d i t i o n s  to establish reading 
habits since their first contact with the foreign language.
2 2. lbs Bnaziliaa situation of EEL teaching
A hi st o r i c a l  overview presented by Mag al hã es and Dias <1988:14- 
23) says that the teaching of mod er n foreign languages was 
off icially  set t le d  in Brasil in June, 22, 1809, by a decision of the 
Regent P r i n c e  D. Joao VI, one year after the Portuguese Royal 
Family had moved to Brasil. The option, at that time, was that the 
te aching of the French and the Engl is h languages should be 
e m p h a s i z e d .
In 1900, an educational re fo r mu l at io n  established that the 
stu de nt s in se co nd ar y schools should ha v e three classes per week of 
foreign language. Nevertheless, from 1911 on, there was a notic ea bl e 
de crease in the number or years r es erved for modern foreign
languages t e a c h i n g  in secondary schools curricula. In spite of this 
•Fact, until 1961 the foreign language teaching was obligatory in the 
Braz ilian sch ools. After the law "Diretrizes e Bases da Educação 
N ac ional" (law 4024/1961) was introduced, foreign language teaching 
lost credit and became, in many cases, only complementary or even an 
optional d i s c i p l i n e  in the cur ricula of "lo" and "2o g r a u s " .
The CFE (Conselho Federal de Educação), in the Resolution 
n 6/86, r ee s ta b li sh e s,  in part, the p resti ge  of the foreign language 
teaching by saying that the teaching of at least one foreign 
language was obligat or y in ”2 o grau" and recommended it in "lo 
g r a u " , if p o s s i b l e  from the 5th grade on.
Indeed, foreign language teaching has been a difficult area 
to deal with in our country. Leffa (1979 80) says that foreign 
language tea c hi n g in Brasil has brought so many pro bl em s to 
a d m i n i s t r a t o r s  that every time new laws concerned with education 
appear, the foreign language teaching time is reduced in the 
c u r r i c u l u m .
In the case of the English language, in regular secondary public 
schools in Brasil, teaching follows disco ur ag ing patterns such as 
these p r es e n t e d  by Capelle (1985:1).
- a small num be r of classes per week;
- c l a s s r o o m s  with a great number of students, which limits the 
p o s s i b i l i t i e s  for oral practice (this p r ob l em  is not restricted to 
public schools, it is even worse in pr iv ate secondary schools);
- only a few audio-visual aids or , more realistically, no 
audio -visual aids ava ilable in most cases.
To these difficulties, another could be added: the negligent 
way of t reat in g English, or as such any foreign language, among the
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ot her s u b j e c t s  of the educational curriculum. En glish is not 
c o ns i d e r e d  an important discipline in the curriculum. Ac cording to 
Ma ga l hã e s and Dias (1988.25-26) the foreign language teaching in 
Brasil lacks a consistent pedagogical support b e ca u se  it does not 
have o b j e c t i v e s  clearly and specifically defined in a ccordan ce  with 
the B r a z il i an  reality. In addition, they say, the m e th od ol ogy used 
is not a l w ay s  adequate to Brazilian students and s om et i me s  teachers 
apply m e t h od s  only because they are a novelty and not because they 
suit the Brazilian needs
Actually, this was the case of the Audio-Lin gu al  Method, 
which was generated by the be havioristic postul at es  and which was 
largely adopted all over the world after the forties. The Audio- 
lingual Method focuses on memorization and basically involves the 
m a ni p u l a t i o n  of the struc tures of the language. This method was 
widely used in Brasil for a long time and still is ad opted by some 
s chools of " i o” and "2o g r a u s” (Magalhães and Dias 1988:9).
On the other hand, the co mmunicat iv e approach, that appeared in 
the seventies, did not find such a receptive field in foreign 
language teaching in Brasil. U p to the present day £ q c d  is still 
e m ph a s i z e d  in our schools although not always fo llowing a pure 
a u d i o- l in g ua l methodology. Finally, the cognitive approach, that 
came with the sixties, also had a significant in fluence in the 
Bra zilian  foreign language teaching methodology (Magalhães and Dias 
1988 : 62) .
Re ga r di n g the state of the art of foreign language teaching in 
Brasil, Magalhães and Dias affirm that the existing way of 
te aching is inefficient because, at the end of "2o grau", a great
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number of stu de nt s are not capable of performing simple tasks in the 
foreign lan guage using any of the four language skills, even though 
they have been taught a foreign language for five years or more 
(1988. 8) .
2 3 ESE - a dew aEEcaachia EEL tfiacbina in Brasil
Since i960 there has been an increasing wo r ld wi de concern with 
spe cializ ed  content in English teaching curricula (Candlin 1977:1) 
Research on applied linguistics made the teachers of English aware 
of the fact that English teaching should not be an end in itself, 
but a means to ena ble students to use the language as a 
c o m m u n i c a t i v e  vehicle for gaining and transmitting knowledge. Such 
new a wa rene ss  found a ready response in course designers, and they 
began cons t r uc ti n g ma te r ia l s for teaching English to students of 
specific areas. St udents started to have the opp or t un i ty  to learn 
the English language mainly in order to " manipul at e difficult 
intellectual material in it" (Selinker and Trimble, quoted by 
Candlin 1977:VIII). The new view of English teaching involved "not 
only sp e ci a li za t io n  in form and discourse, but also in skills and 
tasks" and this is what the term "special" in the name English for 
Special Purposes (ESP) is attached to (Candlin 1977.IX).
Mackay and Mo untford (1978:1) say that the aw a r en e ss  to the 
r el at io nship between the language and other areas of the learners' 
ac tiviti es  brought not only a "general educational a i m” for learning 
the Englis h language, but a close "utilitarian pur p os e " related to 
some "occupational r e q u i r e m e n t ". According to them, ’the first major
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step is to identify the needs of the specific group of learners and 
the educational and c ur r ic u lu m  setting into which teaching of 
English must fit" (1978:6).
Following M a c k a y’s orientation when e xa m in i ng  the Brazilian 
reality, it could be said that an increasing need for reading 
specific bi bl i og r ap h ic  and referential material in the English 
language is emerging among the Brazilian s t u de n ts  who normally do 
not have the chance to become bilinguals.
In fact, ac cording  to Deyes (1984.3-4), the necessity of the 
Un iv e rs it ies in p r ovidi ng  English courses for Medicine, Engineering 
and others mo tivated Maria Antonieta Celani (PUC) to propose a 
National ESP Project with the objective of im proving  ESP courses in 
Brazilian Universities, writing and ex ch a ng i ng  materi al s among 
universities, and promotin g research and teache r training.
By means of ne eds analyses it was found that the demand for
Englis h in the Br azilian Universities was mostly relat ed  to reading.
Thus it was decided that the Brazilian ESP Project
should concentrate on d e v e l o p i n g  s t u d e n t s’ 
reading strategies, which shou ld  enable them 
to cope with texts on their speciality at 
levels of comprehension a p p r o p r i a t e  to their 
needs. Teaching would u s u a l l y  be done in 
P o r t u g u e s e  (Deyes 1984:7).
Rega rding text sel ection for ESP classes, the project favored
authentic academic texts, the texts should be "u nad a pt ed  in terms
of ideas" and the s i t u a t i o n / p r o b l e m / s o l u t i o n / e v a l u a t i o n  model of
text structure would be pr eferred (Deyes 1984:10).
Besides, part of the ESP Project was to c o n v i n c e  students that 
it was not always n ec e ss ar y to understand every word whil e reading a 
text. Students were also told they would face th ree levels of
/
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co mprehension when re ading a text. These three levels would not be 
presented as a progression, but according to the purpo se  of reading 
the text: 1) general comprehension, that requires the student to 
read to get the main gist of the text; 2) main points comprehension, 
by which the student has to identify the main a r guments  of the text; 
and 3) detailed compreh en si on, where the student has to "concentrate 
on the meaning of the component sentences and lexical items from 
the context" (Deyes 1984:10-11).
Mamede, SchUte and Guimaraes (1 985.Introduction ) say that the 
ESP modern meth o do l og y is basically centred on the assumption that 
adequate techn iq ue s and strategies can offer the reader the 
necessary co m pr e h e n s i o n  skills for reading the text even'if he does 
not have a very deep kn o wl ed ge of the language. Strat eg ies help 
students to grasp the general idea of the text and give them the 
abilities to pr ev iew and infer meaning from context.
Foreign language teaching based on ESP principles, however, 
c on centrates mostly on adult teaching; even though it has had some 
impact on “2o grau" learners, mainly in technical courses.
If the main skill Brazilian students need is reading 
comprehension, and this was detected by the ne eds analyses of the 
ESP Project, it seems more reasonable to em ph asize this skill from 
the beginning.
Therefore, the pu rp os e  of the present study, to investigate the 
possibility to teach be g in ne rs of EFL how to read simple English 
texts without e m phasiz in g oral production or explicit grammatical 
teaching, is in harmony with the latest research in the ESP studies.
/
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CHAPTER III - METHOD OL OG Y
3 1. l ü t C Q d U & t Í Q Q
The p u r p o s e  of this studs is to investigate the pos sibility to 
teach e l e m e n t a r y  Brazilian students, beginners in the study of a 
foreign language, how to read with compreh e n si on  simple but 
authentic Engli sh  texts To reach this objective, reading materials 
specially d e s i g ne d for this purpose by the r es e ar c h e r  were applied 
in classrooms. These materials consist of 32 lessons exploring 
short texts (70 to 130 words) through a c t iv it i es  based on 
strategies  de signed to develop the foil owing ab ilities in the 
students :
(1) to get the general idea of a text;
(2) to re co g ni z e the main idea of a text;
(3) to find out the main points of a text;
(4) to find out specific information in a text;
(5) to identify relations between sentences;
(6) to co mp le te or write outlines, in P or t ug u es e  or draw 
diagrams based on a text;
(7) to r e c o gn iz e  text organization;
(8) to draw inferences;
(?) to s u mmariz e a text where the main poin ts are clearly 
stated .
This c h a p t er  will present: 1) a short description of the 
Flo ri a nó p ol i s Municipal School System, where the present study was 
conducted; 2) a description of the subjects involved in the project; 
3) a de s cr i p t i o n  of the teaching m a te r ia l s used in the classroom; 4)
a de scr i pt io n  of the evaluation ins tr u me n ts  and testing p ro c ed ur e s 
of the studs; 5) a short de sc ri p ti on  of the methodology used in 
training the teac hers for the applic at i on  of the materials, testing 
and e v al u at i on  instruments; and 6) a prof i le  of the teachers who 
applied the ma te r ia l s
3.2 lhe ElQ Cl àQQ ÊQllS ÜU Q lC l Eâ l SchQQl System
In F l o r i an óp o li s  there are 28 schools that are under the 
municipal government administrative responsibility. These sc ho ol s 
are subdi vi de d into.
(1)"Escolas d e s d o b r a d a s”, which emplo y only 2 teachers and have a 
maximum of 60 students distributed along the first four grades of 
elementary s c h o o l . There is onls one of these schools in the system. 
One of the two teachers is resp o ns i bl e  for two of the four grad es  
working in the same classroom, in the morning , while the other 
teacher is in charge of the other two grades in the afternoon. The 
students in this school belong to a very small and low s o c i o ­
economic community.
(2)"Grupos Escolares", are bigger schoo ls  and some have two classes 
of each of the first four school grades. There are 12 of these 
schools which normally have eight te ac hers and a director (in the 
schools of group 1 the ad mi nistrat iv e tasks are performed by one of 
the teachers of the school). The num be r of students in each "Grupo 
E s c o l a r” in general does not exceed 200.
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(3)"Escolas Básicas", are the biggest sc ho ol s in the system; there
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are 15 of  these schools and they have about 350 stu de n ts  each. The 
educ ational process ranges from the first to the eigth grade 
(usually one or two classes for each grade) These schools are 
situated in larger c om mu nities  and in the suburbs of the town 
center. Ex a mp l e s  of these schools are the ones that are located in 
Có rrego Grande, Pantanal, C os te ira do Pirajubaé, Sa co  Grande and 
Coqueiros; others are situated on the main beaches of Florianópolis. 
Although some "Escolas Básicas" are located close to the town center 
and contact between students and tourist s is quite common, the 
stu dents who attend classes in these schools are also mostly from 
low so ci o- ec o no m ic  classes. It was at these "Escolas B a s i c a s’ that 
this study was conducted (see the map of F lo r ia n ó p o l i s  with the 
locali zation of the "Escolas B á s i c a s” in Appendix 6).
3 3 Subjects
The sub j ec t s pa rt ici p at i ng  in the present study belong to 
the Municipal School Sy stem of Pre feitura Municipal of 
F lo rianópolis. They all study at the "Escolas B á s i c a s”,the third 
group of Municipal Sc hools described above and they are all 7th 
grade students. This grade was chosen be cause the En gl is h tea ching 
only beg in s in the 7th grade in the Municipal Sc h oo l s curriculum. 
Sin ce these students were be gi nners in the study of English, they 
had not been exposed to other me th o do l og i es  before, and as such the 
di scipli ne  was a novelty for them and this was thought to be an 
important motivat in g factor for the classes. The 7th grade  s ch ed ul e
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includes two 45-minute cl as se s of English per week and the present 
studs was planned to fit this timetable.
At the beginning of the school year (March, 1988) 429 7th grade 
st u de n ts  we r e  pretested in order to see their p r o f i c i e n c y  in reading 
c o m p r e h e n s i o n  and linguistic knowledge of English (see copy of the 
pre- and posttest in A pp en dix 1). From these students, 312 began 
the school year using the teaching materials p r ep ar ed  by the researcher 
(see sam ple lesson in A p p en di x  2>. The other 11? s u b j e c t s  did not 
re ceive the same treatment, but for comparative reasons, they were 
also pr e t es t ed  as the student s who used the prepared materials.
As the study covered a whole school year in a public school 
syste m it was natural that some subject losses would occur during 
this period These were mainly due to c h a n g e s  of teachers. 
Therefore, the final results of this study refer to 212 (151+61) 
seventh grade students (aged between 13-17 years) . The 151 7th 
gr ad er s were the s t u d en t s submitted to the tr e atment  with the 
m a te rials prepared for this study. These stu de n ts  were pre- and 
p osttes te d and taught by 5 teachers (researcher included). The 
t eacher s bec am e acquainted with the materials and the met hodolog y in 
several mee ti ng s along the school year (see se ct io n  3.6 of this 
ch ap t er  - Teacher training). The other 61 7th graders , did not 
r ec e i ve  the same treatment in teaching, although they were also 
pre- and posttested.
3 4 Desccietioo of the materials
The materials con sisted  of 32 lessons prepared along the school
year, with one small tent (70 to 130 words) -For each 2 lessons. Each 
lesson included activ i ti e s and exercises exploring the text using 
reading strategies as tools to help students to acquire basic skills 
for eleme ntary reading a bi li ties such as "getting information from 
graphic materials", "getting significant facts from passages"; 
"r ecognising main ideas and org an iz at ion" and "drawing 
inferences" (Bohn 1979.27)
After each four lessons there was a quiz, mainly on vocabulary, 
and after eight lessons (a unit) there was a longer test covering 
the main content of that p ar t ic u la r unit.
3.4.1. Reading s t ra t eg i es
Based on Carvalho (1984:60-65), Capelle (1985:5-6), and Hoey 
(1983:61), the following s t ra te g ie s / a c t i v i t i e s  were selected to 
develop reading ability:
a )Pr e- re a di n g activ i ti e s (activation of prior k no w l e d g e  about the 
subject of the text, p r e di c ti on  and pre -te ac hi ng vocabulary) - had 
the ob jective of making the students activat e their prior knowledge 
in order to enhance the co m pr e he ns i on  of the text, and also of 
mot ivating  the students to read the text with interest and personal 
involvement .
b )Ide ntifying cognates  and false cognates - was a he lping device for 
st udents to grasp the general idea of the text.
c )Skimming - a strategy used for the recognition of the main idea of 
the text.
d)S canning  - to aid the s t u de nt s  to locate specific information in
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the t e x t .
e )Ide ntifyi ng  ty po gra ph i ca l  clues« logical connectors, d i s c o u r s e  
reference, ver b phrases, nominal groups, modals and word formation
(without ex pl ic it grammatical ex pl anations) - to develop in 
students an a w a r e n es s  of the English language st ru ct ur e and 
funct i o n s .
f)Key words - to help the students to find out the m a m  points of 
the text, c o m p l e t e  outlines and diagrams, draw inferences, and 
su mmarize texts
g) R ec o gn i zi n g text organization and i d entif yi ng  rel at i on s  b e tw e en  
se ntences - to lead students to find out parts of the text such as 
introduction and conclusion, as well as re la ti on s such as c au s e/  
consequence, proble m/ sol ution, comp a ri s on s and time relations, and 
also to identify  different tapes of texts such as stories, 
definitions, adve rt ise ments, descriptions, etc
3.4.2. Text se lection
The c r i t e r i a  for text selection was ba si cally i nf or mation  
content and not lang ua ge functions or g r a m m a r  points. A c c o r d in g  to 
Uliddowson (1978:90-91), reading " pa ssag es  have to engage the 
learner's interest and impress him as being in some way relevant to 
his concerns, and on the other hand be pitched at an a p p r o p r i a t e  
level of li ngui s ti c difficulty" T he r ef o re  the c ri te ri a that guided 
texts c ho ic e  were-.
•- a)meaningful and interest ing content for the students;
b)the p r e s e n c e  of cognates; 
c ) syntacti ca l simplicity;
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d)repe tition of content words,
e)repe tition of linking words,
f)texts with SMO sentences (avoiding di fficult inverse ordered 
sent ences wh e ne v er  possible) were favored over others.
The texts were taken from:
a)teaching content books,
b)English teaching textbooks, and
c) booklets of to uristic information ( see bi bl iograph y) .
3.4.3. Act ivit ies
Activ it ies in the materials were se le c te d  based on the 
r e s e a r c h e r’s e x p e r i e n c e  and suggestions found in teaching materials 
such as English acti vi ty  books, Portuguese ac t iv i ty  books, textbooks 
of content d i s c i p l i n e s  (Science, Geography, History), activity books 
of Mathematics, and by searching the kind of games  young students 
like to play (see a sampl e Unit of the m a t e r i a l s  in Appendix 2).
The ac ti v i t i e s  for the classes were d e t e r m i n e d  according to 
the c h a r a ct e ri st i cs  of each text chosen. For example, texts 
pr esenting many c o n c re t e words explored the vo c ab u l a r y  with the 
help of pictures; texts rich in verbs in the past tense included 
activit ies related to past tense recognition; texts with information 
easily outlined inc luded activities to dra w or co mp l e t e  outlines; 
texts organized in the problem/solution way were used to develop 
act ivities  in volving the recognition of textual organization. In 
general, each text ge ne ra ted activities for two lessons and would 
obey the following sequence:
<
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L e s s o n  1
1-P re -r eading activities;
2 - R e a d m g  of the text (reading aloud by the teacher, 
a ccompa ni ed  by the students' silent reading),
3 - A ct iv i ti e s rel a t ed  to the cognates,
4- A ct i vi t ie s  for the comprehension of new words,
5- A ct i vi t ie s  for getting the general idea of the text,
6- At iv i ti e s for co mp rehending the text in details.
L e ss on  2
7-R ereadi ng  the text;
8- A ct i vi t ie s  for co mp re hending the text in details;
9- Ac t iv it i es  exp lo r in g  text o r ga n iz at io n (if the text presented 
compa risons, pr ob lem/ solution, cause/ consequence) or 
re co g ni ti o n of parts of the text or its type;
10 -Activi ti es  ex pl or ing grammatical items that appeared in the 
text a nd/o r ex plor in g structural aspe ct s of language.
3.5. Iestiiis and evaluation instruments
3.5.1 - P re -/ p o s t t e s t  and Unit Tests
All the 212 s t u d e nt s par ti cip ating in the study took a pre-test 
and a posttest in reading comp re hen sion and language proficiency 
(see copy of the pre-/pos tt es t in A pp e n d i x  1). Out of these there 
were 151 s t u d e nt s  who were taught with the reading mat erials
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prepared for this studs, and 61 who were onls pre-tested and 
po sttested m  orde r to compare their re sults with the results of the 
subjects u n d e r  treatment. The pre-/posttest included:
1) 2 tents (of 82 and 113 words r e s p e c t i v e l s >;
2) a v o c a b u l a r y  list with the pot en tially  most difficult words of 
the t ext s ;
3) and 76 q u e s t i o n s  testing
a) c o m p r e h e n s i o n  of vocabulary items taken from the texts 
(cogna tes and non cognates),
b) r e c o g n i t i o n  of English words and non-E ng li sh words (for ex. 
"book", "tlak", "sizk");
c) r e c o g n i t i o n  of different ex p re s s i o n s  with the same meaning 
(po ssesive  case, for ex. "the shadow of the earth", "the 
e a r th 's  s h a d o w " );
d) re c og n i t i o n  of past tense of verbs;
e) re co g n i t i o n  of the correct and incorrect position of words in 
En gl i sh  expr e ss i on s  and cl aus es (for ex. "sun the a star i s”, 
"the dark m o o n " );
f) general c ompr eh en sion of the texts*
g) i d e n t i f i c a t i o n  of the main idea;
h) i d e n t i f i c a t i o n  of the main points;
l) r e c o g n i t i o n  of parts of texts ( for ex. problem/solution);
j) i de n ti f i c a t i o n  of text tsPS;
k) summary of the text (in Portuguese).
Along the school sear the students' progress was measured bs 
their p e r f o r m a n c e  in evaluation tests applied after each unit. A 
Unit Test p r e s e n t e d  one new text (30 to 100 words), and the topic of
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the text was alw ays related to some of the topics approached in that 
p ar ti cular unit . The vocabulary of the text in the Unit Test was 
mostly w i t h i n  the range of the stu d en t s knowledge. The questions 
were o r g a n i z e d  taking into account the obj ectives  of the lessons of 
each unit and followed a similar organiz at io nal pattern of the 
questions p r e s e n t e d  in the m a te r ia ls  of the previous unit (see the 
or ga n iz at i on  of the lessons in se ct ion 3.4.3, in this chapter), 
there was a p r e- re ading activity b ef or e  the prese ntation of the 
text, a v o c a b u l a r y  list with the new words, exercises with 
cognates, vo cabu l ar y  exercises, c o mp re he nsion exercises, and 
exer cises c o v e r i n g  the grammar points and structures that appeared 
in the unit (see copies of the Unit Tes ts in Appendix 3).
3 5 . S. - Attitudinal evaluating  instru me nt s
3.5.2.1. Subjects' a ttitud e in c l a s s
B e s i de s  the tests that e v al u at ed  the subjects' performance, 
students we r e also evaluated as to th eir attitude in class.
Each t e a c h e r  had to observe the students' attitude in class 
during the school year concerning three items:
a) oral p a r t i c i p a t i o n ; wi ll i n g n e s s  to go to the blackboard; 
p a r t i c i p a t i o n  in pair or group work;
b) a t tention  in class;
c) ex ec ut ion of the activities and exercises.
Af ter each unit, each student was evaluated as to hi s/her 
att itude in class concerning the three items above. The te ac hers 
used the f o ll ow ing concepts to e v a l u a t e  the subjects: Muito Bom 
(Very Good), Bom (Good), Regu l ar  (Regular), Desinteressa do  (Not
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interested) (see the ev al ua ti o n sheets in Appendix 5)
This s u b j e c t i v e  attitude  ev aluation could be used at the end of 
the school sear to relate to the students' grades to see if a 
po sitive a tt i t u d e  co rr e sp o nd ed  to a good performance and a negative 
a ttitud e to a poor pe rf or ma n ce
3 5 2 2. Subjects' eval ua t io n  of the materials and methodology
Two ins trument s were used by the researcher to get the 
students' and teachers' ev al u at io n  of the materials and methodology;
a) students' qu e st i on n ai re  of attitude: by the middle o? : he second 
semester the researche r asked the teachers to apply a questionnaire 
to stud en ts  to see their opinion on the English classes and 
materials and also to check their attitude towards English learning 
and the Engl i sh  language in general (see copy of the questionnaire 
in Append ix  4 ) -,
b) teachers' questionna ir e of attitude: at the end of the school 
year the t e a c h e r s  answered a ques ti on naire evaluating the students' 
at titude c o n ce rn i ng  the English classes and materials, and giving, 
at the same time, their own opinio n on the materials (Appendix 4).
3 6. Ieacbec training
The t e a ch er  training co n sisted of 7 meetings, that took place
along the school year.
At the end of February, before the application of the materials 
used in the project, the municipal English teachers pa rt icipate d in 
a full day training session. The teachers pretended to be students
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and the resea rc h er  taught them two lessons. The m a t e r i a l s  and the 
m et h od o l o g y  were di sc ussed after the pr es en tation In the same 
me et in g the researcher also explained how to apply the pretest 
(Append in 1)
In March, a second meeting was held. The t e a c h e r s  brought their 
first re a ct i on s to the materials, and also brought the results of 
the pr e te st s
Since the materials were divided into Units (I ,I I ,I I I ,and IV), 
each of these units had an ev aluation test. In the second meeting 
the r e s e a r c h e r  also expla in ed  the teachers how to apply these tests 
in order to monitor the s t u d e n t s’ progress, and s i m pl e  things like 
how and where  to write down the students' grades we re  di sc ussed with 
the te ac h er s  (see copies of the tests in Appendix 3 and copy of the 
sheet to write down the students' grades in A p p en d ix  5).
The third meeting happ ened in April. It was used to receive 
feedback from the teach er s about the application of the materials. 
In the June meeting, however, the re s ea r c h e r  asked the 
t ea ch er s to answer a qu e st i on n ai re  giving their o p in io ns  on 
the stu dents' a ttitude  related to the materials , abilities 
develop ed, preferences, di f ficult ie s and complaints, and also the 
s tu dents' care with the ma t er i al s  and their p e r f o r m a n c e  in the 
t est s .
In August, the first meeting of the second se me s te r  took 
place. The reseacher asked the teachers to apply the students* 
q u e s t i o n n a i r e  of attitude. mentioned in section 3. 5. 2 of this 
c h a p t e r .
A n o th er  feedback session with the tea chers took place in
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September, when the r e s e a r c h e r  also gave some gui d an c e related to 
the a pp li cation of the posttest. As some teachers were falling 
behind in the a p plica ti on  of the materials it was de cid ed that those 
te a ch e rs  who were finishing Unit III would apply the posttest after 
fi nishing this unit, be ca u s e the others would probably reach that 
unit only u p  to the end of the school year, and would then apply the 
post test .
In the November me eting the researcher asked the teachers to 
bring the evaluation sheets and the results of the po sttests  in the 
next meeting. In December, the researcher collected the data for the 
study with the teachers and made an overall evalu at io n of the 
a p pl i ca t io n  of the m a t e r i al s  asking the teachers to answer the 
teachers' qu es t io n na i re  of attitude, this time more complete than 
the one applied in June, which provided an ove r vi e w of the whole 
p r o j e c t .
3 . 7 ôaBlicatiQQ q£ the materials* aad eualuatiQQ iaatEumeots
The materials were applied by 4 municipal En glish teachers and 
by the r es ea rcher herself. These 4 teachers, as most of the other 
English teachers of the Flori an ó p ol i s Municipal School System, are 
c er t if ie d  English teac he rs  and with at least two years of teaching 
experience. They vo lun t ar il y  accepted to p a rt i ci p at e in the study.
The resear cher's first meeting with the mun icipal English 
t eacher s was in February, 1988. The objective of the meeting was to 
present the project to the teachers, introduce them to the
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materials, and to -Familiarize them with the methodology. From the 9 
teachers present at the meeting, 6 decided to participate in the 
project and st arted to use the materials prepared by the researcher 
in their c l a s s e s  in March. The other 3 teachers decided not to use 
the m a te ri als b e c a u s e  they were satisfied with the materials used in 
their teaching and with the performane of their students.
There were, therefore, 6 teachers using the reading materials 
from the very be gi n ni ng  of the school year. However, 2 left the 
municipal school system in the first semester. Thus, only A 
teachers plus the reseacher took the project up to the end.
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CHAPTER 4 - R E SULTS AND DISCUSSION
4 1 i D t C Q d U C t i Q Q
In o rd er  to reach the objective posed -For this research, that 
is to teach b e g i n n e r s  how to read a •foreign language, 151 7th grade 
students of Municipal Schools in F l o r i an óp o li s  were taught by 5 
teachers (re se ar cher included), using reading ma te rials specially 
prepared for the study for the full school year. Yet, other 61 
stu dents were taught by 3 teachers using other methodologies. The 
main thrust of the study, however, lies on the achievement and 
attitude of the subj ec ts  who used the reading materials; the other 
subjects were included for comparative reasons when ev er comparisons 
could be made. All the 212 students were pre- and posttested, and 
the 151 st ud ents under treatment were also su bmitted to three Unit 
Tests during the school year, and were s u b j ec ti v el y  evaluated by the 
teachers for their performance and partic ip a ti o n in class. Finally, 
teachers and st udents answered attitudinal qu es tionnai re s intended 
to check their opinion on the materials and on the importance of 
English as a Foreign Language in their education.
This c h ap t er  presents the results obta ined in these evaluation 
instruments, comp ut ed by the SAS package of statistical programs on 
the IBM's CPU model 4341 computer of the NPD (Núcleo de 
P ro c es s a m e n t o  de Dados) - UFSC, retakes the object iv es  of the 
research, and co mp a re s  them with the re sults to find out if they 
have been e f f e c t i v e l y  achieved.
MEANS and T TEST were used to compare the results of the pre- 
and posttests; for the comparisons of the results of the Unit Tests
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and the students' evaluation of the materials, MEANS and PE ARSON s
C OR R E L A T I O N  were used; -for the comparisons between pre-/ postt ests
and the Unit Tests PE ARSON's COR RE LATION was used as well. Finally,
the res u lt s  of the attitudinal questionnaires were manually 
computed .
4.2. I S S ti Q S XDStLUtDSQtS
4.2 1 Pre- and posttests
The pretest was applied in the beginning of the school year 
before the stude nt s had had any other contact with the English 
language. The same test was applied to all students by the end of 
the school year as a posttest. This test consisted of 76 questions 
(see A p p e n di x  i) covering:
a) c o m p re h en s io n  of vocabulary items (cognates and non cognates)
questions i through 22;
b> text c o m p r e h e n s i o n  - questions 45 through 60, and 73 through 76;
c) text o rg a n i z a t i o n  - questions 58, 59-, 75, and 76;
d) s t ru ct ure of the English language - questions 23 through 28, and 
61 through 70;
e) English gram m a r - questions 29 through 44, and 72 through 74.
Some of the questions were very easy and two of them were answered 
for the students.
As the results of the students of the schools that rec eived the 
treatment were compared to those that did not receive the treatment, 
the two g roup s of school s will be referred to from now on as schools 
of group 1 (schools 1/2/3/4/5, that received the treatment), and
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schools of group 2 (schools 6/7/8, that did not receive the 
t reat ment ) .
The students' correct answers in the pre- and po st t es t s were 
scored in p e rc e nt a ge s  and then the results were compared for their 
d if f erences , taking into account.
1) the 151 students (schools of group 1) who received the treatment 
comp ar ed  to the 61 students (schools of group 2) who did not,
2) the minima l and maximal p ercen ta ge s in the pre- and p o sttests  in 
sc ho ol s of group 1, compared to schools of group 2;
3) the total number of students pre- and posttested;
4) the s c h o ol s  of group 1, taken separately, compared to the sc hools 
of group 2,
5) the stan da rd deviation of the mean percentage in the pre- and 
posttests, in order to compar e sc hools of group 1 to sc ho ol s of 
group Si
6) the diffe re nt  groups of students in each school analysed 
s ep a ra te l y and compared one with the other,-
7) the s t u d e n t s  of schools of group i compared with regard to sex;
8) the di ff er ent parts of the test analyse d separately in orde r to 
c o m pa re  the students' pe r fo rm ance in schools of group 1 to the 
students' pe rf o r m a n c e  in schools of group 2.
4 2.1.1 - Results of the pre- and posttests
The first part of the analysis of the pre- and p os t te st s 
r es ul t s showed  that the 151 subjec ts  in the treatment group improved 
17.9/4 in the posttest (PROB>/T/ = 0.0001), while the other 61
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sub jects of group 2 improved only 4.8% (PROB>/T/ = 0 0067) (Tables 1 
and 2). The minimal p er centage  in the pretest in schools of group i 
was 32.9%, and the maximal percen ta g e was 82. 9% (mean = 59.3); in 
the posttest the minimal p er centage  was 47.4%, the maximal 96.1% 
(mean = 77 2) On the other hand, in schools of group 2 the minimal 
pe rcen t ag e  in the pretest was 19.7%, the maximal 77.6% (mean = 
56.6), the posttest presented a minimal pe rcentage of 19.7% (equal 
to the pretest) and a maximal pe rc en tage of 89 5% ( mean = 61.4) 
(Tables 3 and 4)
The overall results of schools of groups 1 and 2 together, on 
the other Hand, showed that the students improved s ignific an tl y from 
the pre- to the posttest, independent 1y of treatment. The 
diffe r en c e between the pretest and the posttest for the 212 
students was 14.1% (PR0B)/T/ = 0.0001) (see Table 5).
Furthermore, when schools of group 1 were compared to sc hools 
of group 2 the results revealed that school 5 had the highest 
improvement of all schools (29.7%, with PRDB>/T/ = 0.0001) and 
school 4 had the smallest improvement among the schools that 
received treatment (9.6%, with PROB )/ T/  = 0 0001) (Table 6). The 
smallest improvement in group 1 is similar to the highest 
improvement in group 2, which was 9.0% (PROB>/T/ = 0.0117), while 
the smallest improvement in the last group of schools was 1.0% 
(PR OB>/T/ = 0.7781) (see Table 7).
The a nalysis  of the results of the different groups of studen ts  
(groups 1.1, 1.2, 2.1, 2.2, 3.1, 4.1, 4.2, 5.1, 6.1, 7.1, 8.1, 8.2) 
showed that there was not a sign ificant difference between them, as 
it can be seen in Tables 1 and 2, nor was there a significant
47
difference  related to sen in schools of group i, the boys improved 
18.0% and the girls improved 17 8% (PROB > /T/ score = 0.0001 for 
bot h groups ) .
On the other hand, the standard de v iation of the mean 
p er ce ntage scores on the pre- and po st te sts showed a smaller 
standar d deviation in the posttests in schools of group 1 than in 
schools of group 2 (Tables 6 and 7).
Finally, the a n al ys is  of the different par ts of the test 
co rroborat ed  the overall results of the pre- and posttests. In all 
the different parts of the test, v oc ab ul ary items, tent 
c o m p r e h e n s i o n \  text organization, English language  structure and 
English grammar, the students in schools of group 1 had a higher 
per centage  of improvement than the students in sc ho o ls  of group £ 
(see Table 8) .
The students' improvement in the posttest was significant for 
all students and the mean per ce nta ges in the pretest were relatively 
high be cause some of the questions could be guessed, or asked for 
very litle knowledge of the English language. The reason for the 
inclusion of such easy questions was to make the students feel 
c omfort ab le  and confident when answering the pretest, since this was 
their first contact with the English language.
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TABLE 1 - BESULIS DE IHE EBE- âND E Q S I I E S I S  Ifc) SCBDDLS 
DE CBQUE 1 (submitted to the treatment)
TOTAL
SCHOOL 1 GROUP





1 P OSTTES T
1 '/.
1 DIFFER  .
1
1 PROB >/T/
1 1 i 1 15 1 54 . 4 1 78 . 8 1 24 4 1 0. 0001
2 i 15 1 57 . 2 1 77 . 1 1 19.9 1 0. 0001
2 1 1 1 18 1 61 . 6 1 78 . 2 1 16.6 1 0. 0001
2 1 20 1 62 3 1 77 . 0 ! 14.7 1 0 0001
3 1 1 1 20 1 59 . 0 1 73.9 1 14.9 1 0. 0001
4 1 1 1 23 1 60 .5 1 70 . 1 1 09 . 6 1 0 .0005
2 1 13 1 59 . 9 I 69 . 7 1 09 . 8 1 0 .0031
5 1 i I 27 1 58.2 1 87 . 9 I 29 . 7 1 0 0001
5 1 8
1 1 
1 151 1 59.3
1





TABLE 2 - BESULIS DE IHE EBEr Ôb!D E Q S I I ESIS IN SCbQQLS 
QE OBQUE £ (not submitted to the treatment)
1 1 i c r u n m  i
1 IUWL. 1 G ROUP
I N. OF
i cTiinrwTc1 W 1 W UI.M < w
1 %
! P R E T E S T
1 y. I
i P Q S T T E S T !
%
D I F F E R
1 1 
!PR0B>/t/ !
1 6 1 1 1 14 1 61 .3 1 70 3 1 09 . 0 1 0. 0117 1
1 7 1 1 1 11 1 70. 2 1 71 .1 1 00 . 9 1 0. 7781 1
1 8 1 1 i 21 I 53. 3 1 57 .2 1 03 . 9 1 0 .2581 1
1 1 2 1 15 1 46 .8 1 51 .6 1 04 . 8 1 0 .1788 1
1 1 
1 3 1
















TABLE 3 - üEôfcj EEBCEfclIôCES* ÜINIüUtL ÔND Bâ X I Ü U Ü  IfcJ IUE EBEr 





MINIMAL 1 MA XIM AL 1 MEAN % 





1 1 1 54 5 39 0 1 75 . 6 1 78 . 9 68 . 4 1 89.5
•• 2 1 57 . 2 34 . 1 1 73 2 1 77 2 67 1 ! 86 . 8
2 1 1 61.7 48 . 8 i 75 . 6 1 78 . 2 67 . 1 f 93.4
■ 2 ! 62 . 3 43.9 1 70 . 7 1 77 0 55 . 3 1 90.8
3 1 î 59 0 39 . 0 ! 80 . 5 i 73.9 47 . 4 ! 93 . 4
4 1 1 60 . 5 35 5 1 84 . 2 1 70 . 1 55 3 1 84 . 2
2 1 59 . 9 39.5 1 82 . 9 1 69 . 7 50 . 0 1 82.9
eru 1 1 58 . 2 32 . 9 1 76 . 3 1 87 . 9 64 . 7 1 96 . 1
5 8
1
1 59 . 3
1
32 . 9 1 84 . 2
1
1 77 . 2 47 . 4
1
1 96 . 1
TABLE 4 - üEôfc! EEBCEfclIAQESj. ÖINXÖUÜ^- ÔUD MâXIBUtl lti IHE EBEz 
êfclD E Q S I IESIS IU SCHQQLS 6 IQ 8
TOTAL
SCHOOL GROUP
MEAN % I MINIMAL I MAXIMAL  I MEAN % 
PR ET ES T I % I % I PO ST TE S T
1 6 1 61 3 1 46 3 1 73 2 1 70 3 50 0 ! 89 . 5
1 7 1 70 2 i 64 5 1 77 6 1 71 2 48 7 1 88 . 2
1 8 1 53 3 1 19 7 1 72 4 1 51 7 32 9 ! 73.7
1 2 46 8 1 22 4 1 65 8 1 51 7 19 7 1 81 . 6






6 1 61 4 19
1
.7 1 89.5
MINIMAL I MAXIMAL I
y. t y. i
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TABLE 5 - GEblEBÔL BESULIS DE SIUDEtilS EBEr ôblD 
E QSIIESIED
IN OF I % I % I X  1
ISTS. 1 PRETE ST  I D IF F E R . I POSTT ES T I PROB> / t /
I I I I 1
I 212 I 58. 5 I 14.1 I 72.6 I 0.0001
TABLE 6 - MEÔN EEBCENIêGES-i. SlôtüDôBD DEyiâlIQMS. ÔUU DIEEEBEUCES 
Its IBE EBEz ÊND EQSIIES IS DE SCHOOLS DE OBDUE 1
1 S C H OO L S
N. OF 1 % 








DIFF . 1 PROB >/t/1
1 1
1
30 ! 55.8 10.9
1





38 1 62 .0 07.4
1





20 1 59 . 0 09.5
1





36 1 60 .3 12. a
1
1 70.0 1 08.4 09.7
1 1 
1 0 0001 1
1 5 27 58.2 08.4
1 1 





1 0.0001 1 
1 _______ 1
1 5 151 59 .3 10.0
1 1 
1 77.2 1 09.9
1
1 17 .9 1 0.0001 1
1________ _________ _______ ------ 1__________ 1 ------ 1------
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TABLE 7 - MEÔN EEBCENIÔGES.L SIÔNDÔBB DEyiôIIQtJS,. ÔbfD DIEEEBENCES 
1H IbE EBE- ÊfcJD EDSIIESIS DE S C H O O L S  QE GBQUE E
TOTAL
SCHOOLS
N . OF 1 % 1 
S T U D E N T S ! PRETEST 1
STD.
DEV.
1 % i 
1 P OSTTEST 1
S T D . 
DEV.
1 %





1 6 1 . 3  1 08.4
1 1 
i 70.3 1 12.9
1





1 70.2 1 04.8
1 1 
1 7 1 . 2  1 11 .1
I




















1 56.6 1 13.9
1 1 
1 6 1 . 4  1 
1 ___  _ 1
17. 1
1





TABLE 8 - E E SUL IS QE IbE EBEz AND EDSIIESIS IêKIblG IWID 
Ô C C Q U N I  IbE DIEEEBEBI EâBIS DE IbE IESI
SCHOOLS 1 PART OF THE TEST PRETEST PO ST TE ST I D I F F . PROB>/t/l
group 1 I a )voc a b u 1ara 82 .3 93 .9 11 .6 0.0001 1
group 2 1 78 . 4 79.7 01 .3 0.6534 1
group 11b ) t ext comp . 40 . 5 58.8 18.3 0.0001 1
group 21 36.4 42 .0 05 .6 0.0460 1______ —  1-------------------- -------- --------- 1
group llcJtext organiz. 17.5 39 0 21 . 5 0.0001 1
group 21 23 6 26 6 03.0 0.2548 1
group 11d > Eng . Lg . st r u e . 45.7 66.8 21 . 1 0.0001 1
____ ________ ____1_______________________________________________ -------- --------- 1
group 21 47 .9 52.4 04 .5 0.0991 1----- -| --------------------- -------- --------- |
group i  1 c  >Eng . gr amm ar 65 .9 <S>00 14.8 0.0001 1
group 2 I 57.0 65.8 08.8 1 0.0037 1
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A. 2.1.2 - D is c us s io n on the results of the Pre- and posttests
The next pages di scuss the findings of the application of the 
pre -/posttest in sc hools of groups 1 (submitted to the treatment) 
and 2 (not su bmitted to the treatment). The comparison of the two 
groups, however, had only the objective of giving insights of how 
the two groups moved troughout the project. The emphasis was 
actually on the p e rf o r m a n c e  of group i, group 2 was included for a 
checking point in the evaluation of the achievement of the students 
in g e n e r a l .
Comparing the results of the pre- and po sttests in schools of 
groups 1 and 2, the first important finding is that the students 
submitted to the treatment (schools of group 1) had a significant 
high er improvement than those who did not receive the treatment 
(schools of group 2) (see Tables 1 and 2). On the other hand, the 
significant improvement detected in the results of the posttest in 
the 8 groups of student s pre- and posttested does not cotce as a 
surprise, because, when the students took the pretest, most of them 
were basically beg in ners in the study of English as a Foreign 
Language. When they took the posttest, however, they had had one 
school year of English instruction, no matter whet h er  they used the 
r es ea rc her's reading m a te ri als or other materials.
The co mp a ra ti v e anal ys is of the s t u d e n t s’ perfor ma nc e  in the 
different parts of the p r e - / p o s t t e s t , according to the subject 
covered by the questions, showed that the st ud ents of schools of 
group 1 improved sig ni f ic a nt l y more than the st ud ents of schools of 
group 2 (Table 8). The highest difference betwee n pre- and 
posttest, taking into account the different parts of the test, was
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in Lent. QCaadizat-iQQ. actually, what was asked for in the test 
regarding text organization was part of the approach of the reading 
materials. In the same way, for the questions related to t££t 
CGfDECehfiDSlQD the difference between pre- and posttest was higher 
in schools of group 1; again this was an expected result, becaus e 
text c o m p r eh en s io n  was the main emphasis of the materials. Without 
paying special attention to the comparison between the two groups, 
however, the progress of group i in text comprehension  and text 
or ga n iz at io n should be emphasized in relation to the reading 
co m pr e he n si o n objec ti ve s posed for this study, since it shows that 
the students actually improved significantly in the posttest on the 
content em ph as iz e d in class. According to the guidelin e of the 
National ESP Project, it should be emphasized to the students that 
it was not always necessary to understand every word in the text in 
order to ac hi ev e text comprehension; this way students could 
conc e nt ra t e on the general meaning. This seems to have given 
sa ti sf actory results showing the efficacy of the treatment
On the other hand, the questions testing vQtLabularm items had a 
higher d i ff er e n c e  in the posttest in relation to the pretest in 
schools of group i compared to group 2 as well. In this case the 
better performance of group i may have come from the frequent 
exposure of the students of those schools to new words in the texts 
used in the reading materials. Even if the words were not learned by 
the students, they were able to recognize them when facing such 
words in other texts. According to Paulston and Bruder (1976:163), 
mentioned in the review of literature in this study, the first 
stages of reading should emphasize recognition rather than 
production, and this emphasis was really given in the reading
mat erials  The s t u d e n t s’ prog re ss in vocabulary in the posttest 
compared to the pretest seems to show that their ability in 
re cogni zi ng  En gl ish words and meaning was somehow more accurately 
de veloped in the students of schools of group 1. There is no clear 
ex pl a n at i on  for . the lower re sults of the students of schools of 
group 2, who were either taught with "Our Turn"-vol 1 in schools 6 
and 8, and with 5 structural approach based on grammar, not using 
any book, in school 7. Would these mate ri al s restrict the students 
to be e x p o s e d  to a smaller vocabulary, repetitive or maybe not 
i n t er es t in g ? Additionally, the better p er fo rmance of students of 
schoo ls of croup 1 was evident even in the parts not emphasised in 
the classes, such as stHUCLtLUEe Qf the EQ3l i£ h iaDSU£2£ (position of 
words in c l a u s e s  and expressions), and SESIOiaEi these were not 
e mp ha sized by the Yazigi book either, but they were part of the 
structural m e t ho d used in school 7, nevertheless, according to 
in fo rm at ion given by the teach er  of this last school, she only 
worked with "verb to be" and "the plural f o r m” during the whole 
school year. From the results it seems clear that in spite of the 
em phasis in the reading materia Is being on reading comp rehens ion 
some a dd it i on a l learning relate-d to grammar  was achieved as well.
It is relevant to note that the st ud e nt s  who worked through the
reading m a t e r i a l s  had positive results in spite c* tKe fact that
they gig not .express their preference for t ns r=szi~= = -i,. i* ; j-.s
i
questionnaire of attitude (see sections 4 3.i .1 arc 4.^.1.c this
chapter). Such positive results could have been achieved rezE^se o- 
the inclusion of texts covering interdisciplinary subjects in the 
reading materials. According to Magalhaes (1986:117-115) ano
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Tag lieber  (1981:1), reviewed in the Introduction chapter, reading in 
a -foreign language should be linked with the other school 
disciplines, in addition, reading in a -foreign language should also 
be taught through texts written in a neutral expository prose as 
recommend ed  by Shepherd et a l . (1986-98-99). Thus, it seems that the 
s t ud en ts could find information already known from other d is c ip l i n e s  
in the English texts of the reading classes or could learn new 
things related to those di sc ip lines in the texts, and, this way, 
reach the co mprehe ns i on  o bj ec ti ves more easily
Fur thermore, the students' achievement m  schools of group 1 
was more homogene ou s than that of their peers in schools of 
group 2, as can be attested by the standard de v ia t io n s presented 
in Tables 6 and 7. These results, however, have to be handled with 
special care because of the difference  in number of subjects in 
group 1 in relation to group 2. In three of the five schools that 
used the reading materials, the standard  deviation scores in the 
posttest d e cr ea sed an average of 3.1% in relation to the pretest. 
So, the he terog e ne i ty  of these groups of students seems to have 
dim inished  during the school year. Besides, the other two schools 
submi tted to the treatment in which the standard deviati on  scores 
increased, the growing did not surpass 0.8%. In the three sc hools 
that did not re ceive the treatment, however, the standard deviati on  
of the mean scor es increased in an av erage of 4.9%, seeming that the 
classe s bec am e more het er og eneous by the end of the school y e a r . 
Several factors could be invoked to explain the p e rf o r m a n c e  of group 
2, tiredness, lower interest and m ot iv ation at the end of the year, 
etc. are among some that could be mentioned. However, students in 
group i we re  not sheltered from these factors and they were more
h om o ge n e o u s  by the end of the school year than in the beginning. It 
is p os si bl e that the reading ma te rials prepared for this study 
s u ccee de d in maintaining all the students int erest/motivat ion in 
the cl as se s up to the end of the school year. The need for the 
st ud e nt s  to co ncentrate on meaning and message may have contribut ed  
to hold the students' interest. It is possible that the ma te rials 
s uc c ee de d ir. providing the " i + 1” input claimed by Krashe n as one 
of the basic requireme nt s as good input in foreign language 
ac qu i si ti o n (Krashen 1982:20). It seems that students of schools of 
group 1 bec am e more positively involved in the classes than their 
peers of schools of group 2. In the same way, an analys is  of the 
minimal mear, percentage on the pre- and posttests in each group of 
stud ents (Tables 1 and 2) shows that the results favoured schools of 
group 1 once more. These results could be an additional indication 
that the stude nt s cf these schools became more interested and were 
more inv olved in the cl ass es than the students of sc hools of group 
2, because all students tried to answer almost half of the 
post t est .
As the Municipal Schools are all in the subu rb s of the city
(see the mao with the lo calisat io n of the Municipal Sc ho ol s in
a pp e n d i x  6), one could wonder if the distance of the school from the
town center •: •* s vs influe nc ed  the students' ach ieveme nt  The
st ucsr.t s c 11 v 5 -s«- a«s: co not have easy access to c«'.t u~ s
t
eve nts like c m e r a ,  = -.c*s, exhibits, etc. These e v en t s could, 
hypothetical*;:, £ r - 1 c student s ' stored knowledge and e n l a r ge  their 
ca p ac i ty  for inference and comprehension, since, a c c o r di n g to 
And er so n and Fearscr ii9££ £55), mentioned in Ch ap te r 2, section
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2.1.2, pr io r knowledge is the ba sis for comprehension. In schools of 
group 1 the worse p er fomanc e is actually that of the most distant 
school, all other schools are closer to the town center. In schools 
of group 2 the lowest mean p er c en t a g e s  in the pre- and posttests are 
those of school 8, and the lowest increase in achievement from the 
pre- to the posttest was in school 7, both placed at a considerable 
distance  from the town center The students of school 6, located 
close to the town center, had the highest increase in achievement. 
Therefore, it seems that the proximity to the town ce nt er could have 
had some influence on the s t u d e n t s’ achievement and it is possible 
that mater ia ls  they were handling along the school year were 
ba sical ly  geared towards kn ow ledge related to the "middle class 
values" and not to the kn o wledge  of the rural communities, such as 
planting, fishing, nature in general, etc.
An interesting fact to observe is that the tea c he r s who were 
convinced  of the validity of the methodology proposed for this study 
were those of schools 1, 2, and 3. The teachers of schools 4 and 5 
also t aught in schools 7 and 8 using other methods and did not 
compl et el y agree with the emp h as i s given to the reading skill; but 
they accepted to pa rt ic ipate in the study in order to cooper at e with 
the re se a rc h er  Even so the s tude nt s achievement m  the tests seem 
to d em o ns t r a t e  that their teaching with the reading ma te rials was 
effective; such results could have issued from the fact that 
st ud e nt s  acquire "the real sk ills of reading only th rough reading" 
and the teachers' task is only "to make it p o s s ib l e for them to 
learn to read" (Smith 1978:6), it is possibl e that the materials did 
play their role of being a helping device for s t u d e nt s  in the 
ac hi ev em ent of the reading objecti ve s of the study. It is also
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possible that these 2 teachers became more en th us iastic  with the 
methodol ogy as they aplied the materials along the school year. For 
school 5, which had the highest improvement of all schools in the 
posttest, the po pu la r saying that " st u de nt s learn in spite of the 
teacher" could be applied, because this school changed teachers 
twice, a fact which usually damages the learning process. Indeed, 
the students of school 5 could only be included in the study, 
because there was no break between the leaving of one teacher and 
the beginning of the other, and the teach er s were already teaching 
in the Municipal School System, having, therefore, participated in 
the training sessions.
Co ncluding this section, it can be said that the discussion on 
the results of the pre-/p os ttests seems to show some positive 
aspects in the reading mater ials ma ni p ul at e d by the students. The 
ob jective of the study to test the feasibility of teaching English 
giving e mp h a s i s  to the reading skill and the c o r r ec t ne ss  of the 
methodology used in the materials seem to deserve  a positive 
evaluat i o n .
4.2.2 - Unit Tests
The Unit Tests were three, and they were taken by all students 
who used the reading mater ials (schools of group 1> They were 
applied right after the end of each Unit, which c o ns is te d of eight 
lessons, based on four texts. The Unit Tes ts ev aluated the s t u d e n t s’
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achievement in the ob jectives posed for each pa rtic u la r  Unit (see 
copies of the Unit Tests and the list of the objec ti ves posed for 
each Unit in A p p e n d i x  3).
After the a pp li cation  of the Unit Tests, they were graded from
0 to 100, and the mea ns were computed for each group of students for 
each Unit Test These means were then added up in order to get the 
general mean for all the 151 students s u b m i t t e d  to the treatment in 
each Unit Test. Test III, however, was taken only by 115 subjects, 
since school 4 fell behind in the a p p l i c a t i o n  of the materials and 
did not mana ge to finish Unit III.
The students' total means in each Unit Test, provided 
information to establish the adequacy of the tests for the 
students' level. Furthermore, the r e s u l t s  of the Unit Tests were 
computed by group as well, in order to find out if the readin g 
objectives posed for this study were s a t i s f a c t o r i l y  achieved, and if 
there were significant differences in the students' performance. 
Finally, as a complement to the analysis of the Unit Tests results, 
a sample of 150 Unit Tests (50 of each of the three Unit Tests), 
were randomly sel ected among the different g roup s of students that 
participated in this study to check on the students' achievement in 
the different o bj e ct i v e s  covered by the q u e s t io n s of the Unit Tests.
4.2.2.1 - R e s ul t s of the Unit Tests
4.2.2.1.1 - Adequacy of the tests
The first ob servation based on the r e s ul ts  of the Unit Tests 
relates to the adequacy of the tests for the students' linguistic 
competence. D e c i s i o n s  on this adeq ua cy we r e based on students'
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grades in the "following criterion:
- grades 90 to 100 = Easy
- grades 70 to 89 = Adequate
- grades 0 to 69 = Difficult
The an a l ys i s of the results shows that, in means, 52.1% of the 
students received  grades in the "adequate" level, 36.9% in the 
"difficult" level, and 11.0% in the "easy" level, in the three Unit 
Tests (see Table 9). Analysing the three tests separately, however, 
80 students (53.0%), from the 151 involved in the study, received 
grades in the range of 70 to 89 in the Unit Tests I and II, and 58 
students (50.4%), from the 115 who took Unit Test III, received 
grades in the range of 70 to 89; these were classified, therefore, 
in the "adeq uate" level (see Table 9). In the " d i f f i c u l t” level, 
on the other hand, the results pr esented 48 students with grades 
under 69 (31.8%) in Unit Test I; 63 stud en ts (41.7%) in Unit Test 
II; and 43 stu de n ts  (37.4%) in Unit Test III. In the "easy" level, 
m  which were c la ssified  students with grades above 90, the results 
showed a sm al ler number of stud en ts than in the "adequate" and 
" d i f f i c u l t” levels as follows: in Unit Test I, 23 stu dents (15.2%) 
were graded above 90; in Unit Test II, 8 stud en ts (5.3%); and in 
Unit Test III, 14 students (12.2%).
The a n a ly s is  of the mean in the three tests in each group of 
students, s ho ws  that scores over 70 pr ed om i na t e in the three Unit 
Tests in most of the groups; in an averag e of 60.4% of the students 
received grad es  above 70 in the three Unit Tests (see Table 10). 
From another standpoint, taking into account the means required by 
the school system for the students to pass, which is 50, the results
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show that only a very low number of students were not successful in 
getting a p a s s i n g  grade in English. Table 11 shows that 14 stu de nt s 
(9.3%) from a total of 151, failed Unit Test I, Unit Test II was 
failed only by 5 students (3.3%); and 15 students (13.0% of the 115 
stud ents who took the test) failed Unit Test III
The means for each group of students in each Unit Test and a 
general mear-s in all the three Unit Tests were also computed m  
order to make a comparison of the p e rf or m an c e of the students in the 
different g r ou ps  ( see Table 12).
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TABLE 10 - SIUOEBISl MEfefci C B6DES UUDEB 6WD eBQ^E Z2 IN IUE UUII 
IESIS I* II* SUD III IN ItdE DIEEEBEUI CBQUES
IG IN. I TEST I I TEST II I TEST III I T O T . I
IR I I------------------------- I------------------------- I------------------------- 1% OF I
10 !OF I 0- 7 0  I 71-100 I 0-70 I 71-100 I 0-70 I 71-100 I 71 I
IU I I---- I------ I----I------ I----I-------I----I------ I----I------ I----I------ I TO I
IP I STS I STS I V. I STS I % I STS I V. I STS I % I STS I */. I STS I % I 1001
I I I !  I I  I I  I I  I I  I I  I I
ll.lt 151 61 40.01 91 60.01 41 26.71 H I  73 3 1 31 20.01 121 80.0171.11
I--- |----|---- j------ |----|------ |----|-------I----I------ I----I-------!----I-------i----- I
I I I I I I  I I  I I  I I  I I  I I
11.21 151 6! 40 01 91 60 01 81 53.31 71 46.71 01 00.01 151100.0168.91
!--- I----!----I------ I----I------ I----I-------I----I------ I----I-------I----I------ I----- I
I I I !  I I  I I  I I  I I  I f  I I
12.11 181 2! 11.11 161 88.91 111 61.11 71 38.91 91 50.01 91 50,0159.31
I I I I I I  I I  I I  I I  I I  I i
12.21 20 1 41 20.01 161 80.01 121 60.01 81 40.01 71 35.01 131 65.0161.7!
I--- I----I----I------ I----I------ I---- I-------I----I------ I----I-------I----I------ I----- !
I I I I I I  I I  I I  I I  I I  I I
13.11 201 91 45.01 111 55.01 111 55.01 91 45.01 151 75.01 51 25.0141.61
I--- |----|------------j----|------ |----|-------i----|------ |----|-------I----|------ I----- I
I I I I I I  I I  I I  I I  I I  I *  I
14.11 231 81 34.81 151 65.21 151 65.21 81 34.81 --I --.-I — I - . - 1 5 0 . 0 !
I--- I----I---- I ------ I------- I------------I---- I------ I----I------ I----I-------I----I------ I----- I
I I I I I I  I I  I I  I I  I I  I *  I
14.21 131 51 38.51 81 61.51 51 38.51 81 61.51 — I — .-I " I  - . - 1 6 1 . 5 1
I--- I----I----I------ I----I------ I----I-------I----I------ I----I-------I----I------ I----- •
I I I I | |  I I  I I  I I I I I I
15.11 271 111 40.71 161 59.31 31 ll.il 241 88.91 111 40.71 161 59 3 169 2 
1 = = = = =: = = = = = = = = = = =::= = = = = = = = = = = = = = = = = = = = = = = = = = = — = = = = = = = = = = = = = = = = = = = = = = = = = = = I 
0 I I I I I  I I  I I  I I  I I  I
T 811511 511 33.811001 66.21 691 45.71 821 54.31 451 39.11 701 6 0 . 9 160.4. 
A I I I I I  I I  I I  I I  I I  I
[ _= = == == = == = == = == == = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = =— ===
* - Groups 4.1 and 4.2 did not take Unit Test III be cause they did 
not finish Unit III. The total means pe rce ntage refers to the 
p er ce ntages of students with grades above 70 in Unit Tests I and II.
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TABLE 11 - SIUDEfcHSl ÖE6U GBÖDES UNDEB 6UD 6BQyE 52 IN IdE UfcJII 
IESIS I- II- 6ND III Ibl IdE D I E E EBEN I GBQUES
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* - Groups 4.1 and «.e did not takc Unlt Test ^  djd
not finish Unit III. The generaI mean grades of the5e tw0 groups 
de ri ve  from Unit Tests I and n
*# - The total mean gr ade of i ,the students in Unit Test m  0nla took
into account groups 1.1, l.g, g 1# g g <  3 ^  ^  g ^
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4. 2.2.1.2 - Achievement of the objectives
The Unit Tests were finally analysed and compared to the 
students' achievement in the object iv es  posed for each Unit and 
covere d by the questions of the test. A sample of 50 tests of each 
of the three Unit Tests, randomly selected among the different 
groups of students participating in the study, were examined, 
question by question. The student who had 3/4 of the question 
correctly ans wered had his/her question considered correct . The 
correct answers to each question of the sample tests were then added 
up and related to the objectives intended with that pa rticular 
question. When the tests were organised there was not the care of 
co vering each ob je ct ive by only one question; therefore, some of the 
ob jec t iv e s were repeated in several questions (see Tables 13, 14 and 
15). In Unit Test I only one question had less than 50% of the 
an swers correct <23 correct answers, or 46%): it was the question 
related to the structure of the English language (Table 13). In Unit 
Test II all the questions were correctly answered by more than 50% 
of the students (Table 14). Finally, in Unit Test III only the 
question about the relation of "why/because" as question and answer 
was correctly ans wered by less than 50% of the sub jects (20 correct 
answers, or 40%) (Table 15). Except for the cases prese nted above, 
all the other questions of the three Unit Tests had correct answers 
of, at least, 25 students (50%). An overall analysis of the results 
of the three Unit Tests, regarding the achievement of the o bjective s 
posed for each unit, shows that, in average, 40 stud en ts (80%) 
an swered the questions of the tests correctly.
6 6
TABLE 13 - C Q B B E C I  GfciSWEBS IQ EGCb QUESIIQfc! Ifci fi SAtjELE QE 52
UbIII IESIS I BELBIED IQ IbE QBJECIiyES EQSED EQB
IbE QL/ESIIQM (see Appendix 3)
1 QUESTIO N 
1
C O R R E C T
A N S W E R S
OBJECTIVES 1
! 1 44 _ recognize English w or d s used in Portuguese 1
1 - reco gnize and retain English words in general 1
1 2 A7 - re cognize and retain English words in general 1
1 3 48 - identify numbers from 1 to 10 in English 1
1 4 43 _ r ec ognize and retain English words in general 1
1 - identify and use c o g n a t e s  in order to facilitate 1
1 text comprehension 1
1 5 43 — identify numbers from 1 to 10 in English I
1 - get elementary not i o ns  of plurality 1
1 - re cognize and retain English words in general t
1 6 23 - get elementary no ti o ns  of the English language 1
1 structure-, adj/noun p o s i t i o n s  and SVO order 1
1 - get elementary n o t i o n s  of the verb in s e nt en c es  1
1 — get elementary not io n s of subject/verb concord 1
1-----------------------
1 8 49 - identify and use c o g n a t e s  in order to facilitate 1
1 text comprehension 1
1 — find out specific inf or ma tion in the text 1
I - 
1 9 39 — identify and use c o g n a t e s  in order to facili tate 1
1 text comprehension 1
1 — ---
1 10 33 - re cognize and retain English words in general 1
1---  --
1 11 42 - get a general idea of the text 1
— identify the main idea of the text 1
1 12 40 - get a general idea of the text 1
1 — summarize the text in P or tu guese 1
I--- ”
1 13 40 - compreh end details of the text 1
1 - find out specific info rm at ion in the text 1
1 - find out the main p o i n t s  of the text in order to 1
1 com pl et e a summary 1
T A B L E  1 4  -  C Q B B E C I  S N S U E B S  I Q  E A C H  Q U E S T I O N  I N  6  S S t J E L E  Q E  5 ®
U N I I  I E S I S  I I  B E L 6 I E D  I Q  I H E  O B J E C T I V E S  E Q S E D  E O B
I H E  Q U E S T I O N  < s e e  A p p e n d i x  3 )
1 Q UE S T I O N  
1
C O RR E CT
A N SW E RS
OBJE CT IV ES 1
1 1 
1
45 - activate prior k no wl e dg e  related to the subject 1 
of the text 1
1 - get a general idea of the text 1
1 — draw inferences 1
1 4
1
49 - identify and use cognat es  in order to fa cilitate 1 




25 - identify and retain English words already known, 1 
and their meaning 1
1 -- --
I 6 27 - identify the main idea of the text 1
1---  —
1 7 36 - comprehend details of the text 1
1 — find out specific information in the text 1
1 -
I 8 42 — identify and retain new English words 1
1 - identify synonyms and antonyms 1
1 - rec ognize the English phrase " a djectiv e+ no un" 1
1 — draw inferences 1
I ---  -
1 9 
1
47 - get elementary no ti on s of word formation in English! 
(sufix "-ly" related to "-mente", in Por tugues e)  1
1 ------- --
1 10 38 - get elementary notion s of the nega tive in English 1
1
1
recognize some co nt racted forms like "isn't", 1 





TABLE 15 - CQBEECI ôfclSWEBS IQ EôCb QUESIIQfc! IN â SÔÜELE QE 52
UNII IESIS III BELâl ED  IQ IHE DBJECIiyES EQSED EQB
IbE QUESIIQN (see A ppendix 3)
1 Q U E S T I O N  
1
C O R R E C T
A N S W E R S




38 -activate prior k no w le d ge  related to the text subject 
-identify and retain new English words 1 
-identify and use cognates to facilitate comprehension l
I 1 l-identify k e y w o r d s  that could clarify the text subject! 
I ! l-identify rel ations of meaning among words 
I 1 l-draw inferen ces !




32 -find out specific information in the text 
-identify the main points of the text in order to 
complete a summary !
1 4 
1
30 -find out specific information in the text 
-complete an outline or summary based on the text





28 -recall a text in Portuguese I 
-recognize " p r o b l e m / s o l u t i o n” in the text 1 
-complete an outline or summary based on the text ! 







45 -identify and use c ognates  to facilitate compreh ension 1 
-identify and retain new English words 1 
-identify k e y w o r d s  that could cl arify the text subject! 
-comprehend details  of the text 1 
-find out specific information in the text 1 
-draw inferen ce s I
! 8 48 -recognize present and past tense of re gular verbs !
1 9 41 -recognize present and past tense of re gul ar verbs 1
1 10 
I
41 -recognize present and past tense of some irregular 1 
verbs, including verb to be 1
1 11 
1
20 -identify and relate "w h y/ b e c a u s e” as question/answer; 1 
-identify re l ation s betwee n sente nces 1
! 12
1
35 -identify the suffix ”-est", su per la t iv e  of adjectives 1 
-draw inferences 1
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The a n a l ys i s of the sample tests concerning the general 
o b je c t i v e s  posed for the present study (see the Introduction 
of this study, section 1.3) showed that, in an average, 35 students, 
out of 50, answered the questions of the Unit Tests co rr ectly (see 
Table 16), this means that 70% of the students of the sample tests 
so me h o w reached the learning o bj e ct i v e s  of the study In addition, 
when the ob je c ti v es  were analysed separately, the first one ("get 
the general idea of a tent") was the best reached objectiv e with a 
mean of 42 correct answers (84%), followed by the eighth one ("draw 
infe rences" ) with a mean of 41 correct answers (82%). On the other 
hand, the ob je ct iv e s with fewer correct answers were the fifth one 
("identify re la ti ons between sen tences") and the seventh ("recognise 
text orga ni sation") , both with a mean of 28 correct answers (56%) 
(Table 16) .
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TABLE 16 - Q BJ EC I IU E S EQSED EQB IHE E B E SE H I S I UD I  BELLIED IQ IBE 
SIUDEfcllS SCblEyEtlEtil IK IHE UMII IESIS










INUMBER OF CORRECT 1 
1 ANSWERS IN A 1 
ISAMPLE OF 50 TESTSI
1 |MEANS 1 % 1
1 1-get the general idea of I 1 11 1 42 1
1 a text, I 1 12 1 40 1
1 II 1 1 1 45 I 42 1 84 1
12-recognize the main idea of a I 1 11 1 42 168 11 t e x t ; II 1 6 1 27 1 34 1
13-find out the main points of a I 1 13 1 40 172 11 text; III 1 3 1 32 1 36 1
14-find out specific information I 1 8 1 49 1
1 in a t e x t ; I 1 13 1 40 1
1 II 1 7 1 36 1
1 III 1 3 1 32 1
1 III 1 4 1 30 1
1 III 1 7 1 45 1 38 1 76 1
15-identify relations between III 1 1 1 38 1
1 sentences; III 1 6 1 28 156 11 III 1 11 1 20 1 28 1
16-write or present orally, in III 1 3 1 32 1
1 Portuguese, outlines or draw III 1 4 1 30 160 11 diagrams based on a text; III 1 6 I 28 1 30 1









1 II 1 10 1 38 1 41 1 82 1
19-summarize a text, where the I 1 12 1 40 1
I main points are clearly 
i st at ed .
III 1 6 
1
1 28 












4 2.2.2 D i sc u ss i on  on the Unit Tests
A general o v e rv i ew  of the results obtai ne d by the students in 
the Unit Tests seem to indicate that the students' achievement in 
learning the content o-F the reading materials prep ared -For the study 
was s a t i s f a c t o r y . The analysis of Tables 9 and 10 shows that, in 
means, more than 60JS of the students received grades above 70 in the 
three Unit Tests. On the other hand, the pe r ce n t a g e s  of students 
with grades un der 50 (the minimal grade e s ta bl i s h e d  by the school 
system for the students to pass) in the three Unit Tests (Table 11) 
shows that only a p p r o x i m a t e l y  8X of the students were not successful 
in passing the three Unit Tests applied during the school year. It 
seems to the r es e ar c h e r  that a mean pe rc en ta g e above 91X of the 
st u de n ts  passing the En gli sh course could be an indica tion of the 
feasibility of the m e th o d o l o g y  proposed for this study.
In the same way, the analysis of the results concerning the 
ad equacy of the tests seems to show that the Unit Tests could be 
co nsidered adequ at e for the students' level of knowledge, since 
mo re  than 50% of them received grades in the range of 70 to 8? (see 
Ta ble 9). Even if the probability curve drawn with base in the 
ad equacy results is not a normal curve since the n um b er  of grades in 
the difficult level is hi gh e r  than those in the easy level, it seems 
that still the tests could be considered adequate, since the 
c r i te ri a  adopted for this analysis was somewhat harsh; it 
e s tabl is he d the adequ acy limit in 70 with base in the consensus 
existent in Brasilian school s that the grade 70 frees students from 
final exams, the a d e qu a te  level could have been e s t a b l i s h e d  from 60 
to 79 and the easy level from 80 to 100; if this had been done it is
72
pos sible that the results would generate a more harmonic curve. On 
the other hand, acco rding to the opinion of the teachers' involved 
in the project, the tests could be more demanding from students; 
they said that a test with 60% of students with grades above 70 
could be consid er ed  an "easy" test. The students' per formance in 
the Unit Tests is basic ally gratifying for the researcher, since 
testing has always been a difficult task for teachers. Moreover, it 
is a common 'act among students to be affraid of exams and sometimes 
such fear can drive them to failure. Having this in mind, one 
permanent concern of the researcher in the pre pa ration of the tests 
was to make them as pleasant as possible, and similar in form and 
content to the lessons presented in the reading materials. It was 
assumed that this would diminish the students' app re h en s io n  during 
the testing sessions, and, consequently, improve their performance.
Additionally, the ana lysis of each group of students, taken 
separately, showed that there were rather small d if f er en c es  in the 
p er fo rm ances in the different groups, and these d i ff e r e n c e s  did not 
seem to be much significant. In spite of the fact that group 1.1 
(which was the re searcher 's  group) had the highest p er centage of 
stu dents with grades above 70 (Table 10), groups 5.1 and 1.2 had 
si milar results. On the other hand, only one group (group 3.1) had 
less than half of the students with grades above 70. In addition, 
the students' general mean grades in the three Unit Tests (Table 
12) are al so  similar except again for group 3.1 which was lower 
than the others. Group 1.1 (the re searcher's group) had again a 
slightly b e tt er  general performance, followed by group 1.2, but 
these results could have been influenced by the fam il ia rity and even
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a greater e n t h u s i a s m  related to the m a t e r i a l s  and methodology since 
both groups belo nged to the same school. The similarity in the 
majority of the groups' performance, however, seems to be an 
indication that the tests were adequate to the students' level and, 
as the tests were prepared trying to m i r r o r  the lessons, it seems 
that the m a t e r i a l s  and methodology could be considered adequate for 
young students. Indeed, the ma terials  were designed having in mind 
the ESP modern  methodology mentioned by Mamede et al.(1985) that 
claims that a de qu ate techniques and s t r a t e g i e s  can offer to the 
reader the n e c e s s a r y  comprehension of the text even if he does not 
have a deep k n o w l e d g e  of the foreign language.
Additional ly , the mean grades of each group of students in 
each one of the three Unit Tests (see Table 12) and the minimal and 
maximal g r ad es  in each test in each group, show differenc es  that did 
not follow any r eg ul arity (see Table 12). Through these result s one 
can c o n cl ud e  that no group stood out among the other groups and the 
sparse d i f f e r e n c e s  detected may not have any special ge ner ating 
fact o r .
The last comm en ts  concerning the Unit Tests refer to the 
accomplishment of the objectives posed for each Unit and for the 
whole study. As it was not possible to an alyse all the students' 
tests, a samp le  of 50 of each of the t hr ee Unit Tests was randomly 
selected among the different groups p a r t ic i pa t in g in the study.
The first part of the analysis of the sample tests concerned 
the o b j e c t i v e s  posed for each Unit related to the questions of the 
Unit Test that covered these objectives (see Tables 13, 14, and 15).
The a n a l y s i s  of Unit Test I shows that all the ob je c ti ve s  
related to v o c a b u l a r y  and reading skil ls  were very well achieved
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(Table 13); the only question with results under 66% of correct 
answers had an objective related to the struc ture of the English 
language, which was not the main emp hasis of the reading materials. 
On the other hand, the question for which the objectives were to 
"identify and use cognates in order to facilitate text 
c o m p r e h e n s i o n”, and to "find out specific information in the text", 
had 98% of correct answers. Thus, analysing the results of Unit 
Test I, it could be concluded that the students responded 
s a t i sf a ct o ri ly  to the treatment since the first Unit of the reading 
mat e r i a l s .
In the same way, regarding Unit Test II, all the questions had 
more than 50% of correct answers (Table 14) and most questions had 
more than 70% of correct answers, even those questions that covered 
obj ectives  not directly related to reading st rat eg i es  like to 
"recogn ize the English phrase 'adjec ti ve +noun or to "get 
e lementary n o ti on s  of word formation". Test II, therefore, seems to 
provid e ev i d en c y for the feasibility of the reading ma te ri a ls  not 
only for the achievement of reading skills, but also for additional 
learning re lated to the structure of the English language.
Finally, in Unit Test III only the question for which the 
ob jec ti ve s were to "identify and relate 'w h y / b e c a u s e ' as question/ 
answer" and to "identify re lations between sentences", had a low 
number of correct answers, 40% (Table 15). Besides, the question 
related to text organization, had only 56% of correct answers. The 
other qu es ti ons had, in average, 77% of correct answers, and most of 
them were r e l at e d to vocabulary and reading skills. In spite of the 
fact that Unit Test III showed good re su lt s related to reading
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skills, it also showed that the ma te rials should have emphasized 
more the e x ercis es  related to relations betweeen s e n t e n c e s  and text 
organizat i o n .
The second part of the analy sis of the sample tests concerns to 
the general objectives posed for this study. An al y si ng  these 
o b je c ti v es  as a whole (Table 16), it seems that the present study 
reache d its educational obj ec t iv es  since 70% of the questions were 
an swered correctly by the students in the Unit Tests. As a matter of 
fact, it should be emphasized that all the o bj ec ti ves posed for this 
study were covered in the classes and introduced in the Unit Tests 
s om e ti me s  in a rather elementar y level, since the students were 
beginners. Even so, the obje ct iv es seem to have been well achieved.
Otherwise, when these o bjective s were analysed separately, the 
one that received the highest percentage  of correct answers (84%) 
was to "get the general idea of the text". This o b j e c t i v e  relates 
to the "global" meaning of the text, the " m a cr o st r uc tu r e"  (Meurer 
1985:1-2), which should be the main ob jective of the first stages of 
readin g instruction Besides, the second highest scor e was on the 
"inference" questions objecti ve  (82% of correct answers); according 
to Faul st on and Bruder (1976.163) the first stages of reading should 
focus on "strategies of expectation and guessing meaning from 
context": in order to guess meaning from context, s t u d e n t s  need to 
be able to draw inferences. Additionally, the third best achieved 
ob je c ti v e in terms of highest score was to "find out specific 
in fo rmation in a text" (76% of correct answers); the achi evement of 
this ob je ctive enhances the general co mprehension of the texts, and 
has the utilitarian pu rp ose of devel op ing students' skills for 
e xt ra ct ing information from English texts in their future studies
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and/or professions. The fourth and fifth best achieved objective, 
to "find out the main points of a t e x t’' (72% of correct answers), 
and to "recognize the main idea of a text" (68% of correct answers) 
relate again to the "higher level information" or "ma cr ostruc tu re " 
of the text (Meurer 1985:1-2) to be emphasized from the beginning in 
readi ng instruction. In fifth p la c e also (68% of correct answers) is 
the ob je ctive to "summarize a text, where the main points are 
clearly stated", this was not an easy ability to develop and it was 
covere d in a very elementar y level, but the questions of the Unit 
Tests related to it where s a t i s f a c t o r i l y  achieved. The other three 
o bj e c t i v e s  posed for the present study ("write or present orally, in 
P or t ug u e s e  outlines or draw di a g ra ms  based on a text", "identify 
r el a ti on s between sentences", and "recogn ize text o rg a ni za tion") had 
60% and 56% of correct answers. These are more c o m p l e x  objec ti ve s 
and they were not s u ff i ci en tl y ex erci se d in the lessons. Even so, 
they had a reasonable pe r ce n t a g e  of correct answers. The positive 
ac hievement of the students in the tests discussed above seems to 
be a practical com pro ba ti on of what Magalhães & Dias (1988:63) 
believe. when teachers and stu d en ts  c on centrate  efforts on 
de vel o pi n g only one language skill (in this case, reading), the 
r esults may be more produ c t iv e and rewarding. t
The analysis of the p e r f o r m a n c e  of the students in the Unit 
Tests, their progress from the pre- to the posttest, and the good 
achi evement of the learners in the analysis of the sample Unit 
Tests seem to indicate that the material s and m et ho d ol o gy  are 
fea sible for young students, b e g i nn e rs  in the study of English.
77
4.2.3 - Pre- and p o s t tests x Unit Tests
Be si de s analysing the pe rf o r m a n c e  of group 1 st u de n ts  in the 
pre- and posttests, and in the three Unit Tests, their total results 
were computed for co rr el a ti o n scores, in order to see if the 
stud en ts  improved ha r mo ni cally during the a p plicat io n of the reading 
ma terials prepared for this study, and in order to see if there was 
a certain uniformity between the students' grades in the 5 tests 
applied (pretest, posttest, Unit Tests I, II, III).
4 2 3 1 - Results of the corr el at ion analysis betwe en  Pre- and 
Posttests, and Unit Tests
The results of the c or re lation analysis between pre- and 
posttest and Unit Tests are presented in Table 17 which shows that 
the cor relati on  is significant among most of the tests, except for 
the compa ri son between the pretest and Unit Tests II and III, in 
which the cor relation of 0 . 1 2 31 0  and 0.13932, res pe ct iv ely, present 
the PROB>/R / score of 0.1321 and 0.1375, which do not have 
sta tistical signi fi ca nce (in this study c o ns i de r ed  at the 0.05 
1evel ) .
4.2 3 2 - Discussion on the correla ti on  be tw e e n Pre- and 
posttests, and Unit Tests
The overall results sho w that there was a significant 
co rre l at i on  among most of the tests. The low c o r r e l a t i o n  of the
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pretest and tests II and III may be e x p l a i n e d  by the kn owledge 
students acq ui r ed  in the period of time between the pretest and 
tests II and III, this low correlation, however, was compensated by 
the posttest which corre lates si g ni f i c a n t l y  with all the other 
t e s t s .
The co r re l a t i o n  analysis of the pretest, posttest and Unit 
Tests I, II, and III gives additional s cores  which can corroborate 
the hypot he si s raised in section 4.2 .1 .2  of the present chapter, 
that the stu de n ts  taught with the reading ma terials had a 
homogeneous p e r f o r m a n c e  during the school year, without significant 
individual d i s r u p t i o n s  or differ en ce s in perform an ce /achiev em en t.
TABLE 17 - GQRBELfillQti C Q E E EI C IE UI S  & K Q U G  E B E IE S I-  EQSIIESI- 
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4.3. ôttitudiaal eualuatioa îostcumeats
4.3.1. Stu dents' questionn aire on attit u d e
The stu dents' questi on na ire on at t i tu d e con sisted of 97 
questions and one open question -For personal reactions and 
suggestions. In summ ar y the questio n n ai re  asked the students' 
opinion on the impor ta nce o-F English in the curric u l um  and its 
importance m  their future lives, it also asked about their parents' 
opinion on the imp ortance of English in the c u rr i cu lu m  and about the 
way English was taught in their school. In addition, the 
qu estionnaire tried to find out if student s saw English as a means 
of social mobility, and what they thought about the elimination of 
the disci p l in e from the curr ic ul um of their schools. Further, the 
qu estionnaire revealed some of the s t u d e n t s’ peculi ar ities such as 
if they had a job or if they had attended or were attending classes 
in a private English course. Finally, stu d en ts  were asked what they 
thought about the m at e ri al s used in their school, the activities 
they liked best, and the language skills they thought they would 
need most in their pro fes si on al lives.
When a n s w e r in g  the questionnaire stu dents did not have to 
identify themselves, and the number of students who answered the 
questionnaire does not exactly coincide with the num be r of students 
pre- and po s tt e s t e d  becaus e some students were absent the day the 
que stionnaire was applied, or were absent the day the posttest was 
a p p 1 i e d .
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4.3.1.1. R e s u l t s  of the students' que st i on n ai r e of att it ud e
Two h u n d r e d  and nine stude nts answered the questionnaire, 
di st ri b ut e d as follows:
a) 153 s t u d e n t s  of schools of group 1, taught with the reading 
m a t e r ia l s p r e p a r e d  for this study,
b) 56 s t u d e n t s  of schools of group 2, taught with other 
m e t h o d o l o g i e s  .
The av erage age of the students who answered the ques ti onnaire  was
14.1 years old, and they have been at t endin g classes in the target 
schools for an av erage period of 5.4 years.
In order to find out the students' opinion on the importance of 
English among the other disciplines, they had to grade all the 
di sc i p li n es  from 4 (Very Important) to 1 (Of Minimal Importance) 
(see Table 17 and Figures 1 and 2). The results were very si milar in 
the two g r o up s  of schools. In schools of group 1, 70.6% of the 
stud ents gave grades 5 and 3 to English, and in schools of group 2 
this p e r c e n t a g e  was of 78.5%. These results were similar to the 
grades given to History and to Geography. On the other hand, 
Portuguese, M a t h e m a t i c s  and Science were scored higher. The other 
d i sc i pl i ne s  of the curriculu m as Physical Education, Artistic 
Education, Moral and Civic Education, and Social and Political 
Or ga n i za t io n of Brasil were scored lower, as can be visua li ze d in 
Fi gures 1 and 2.
When s t u d e n t s  were questioned about the importance of studying 
English, 4 1 .8 % of the students in the group 1 schools, and 42.9% in 
the group 2 schools said that it was vers important to study 
English, w h il e 31.4% in group 1, and 33.9% in group 2 said it was
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rat her importa nt  (see Table 19). The maj ority of students in both 
groups of sc ho ols also said that their parents consid er ed  it 
important for them to learn a foreign language <81.0% in group 1 and 
51.8% in gro up 2).
Al t ho u gh  students gave high importa nc e to English in the 
curricul um, most of them had nev er studied English before. In the 
two gro ups of schools only 64 s t u de n ts  out of 209 had already 
studied E n g l is h and only 20 had st udied English for more than one 
year, while only 7 had studied it in a pr ivate English course.
Ad dition al l y,  when asked if st u de n ts  had already tr av elled to 
or lived in an Engli sh -s peaking  country, only 3, from a total of 
209, said yes
On the o t h e r  hand, when s t u d en t s were asked if they wanted to 
learn a n o t h e r  foreign language b e s i d e s  English, appr oximate ly  80% of 
stud en ts  in both groups of s c ho ol s  said yes. In addition, 
a p p r o x i m a t e l y  the same p e rc e n t a g e  of s t ud en ts in both groups  of 
school s said that the English d i s c i p l i n e  should not be eliminate d 
from the c u r r i c u l u m  of their school. The questionnaire pr es ented 
German, Italian, Spanish, and o th er  language as op tio ns for the 
s tudent s to choose the other foreign language. Spanish was their 
fav or it e choice. The choices for the ot her languages are sp ecified 
in Table 20.
For the question that asked if so ciety appraised more people 
who know a foreign language, more than 60% of the student s in both 
grou ps of s c h o o l s  said yes.
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TABLE 18 - GBfiDES GiyEU BX IHE S IUDEU IS  IQ IHE DIS CI E L IB E S QE 
IHE CU E BI C UL Ud
1 S CHOOLS OF GROUP 1 
153 STUDEN TS
SC HO O L S OF GROUP 2 
56 STUDENTS'
D I S C I P L I N E 4 3 2 1 4 3 2 1
N . S T S . 121 25 04 03 47 07 01 01
P O R T U G U E S E % 79 . 1 16 . 3 02 . 6 02 . 0 83 . 9 12 . 5 01 . 8 01 8
N . S T S . 115 28 06 04 43 13 00 00
M A T H E M A T I C S % 75 . 2 18 . 3 03 . 9 02 . 6 76 8 23.2 00 . 0 00 . 0
N STS . 93 47 09 04 31 18 07 00
SCIENCE •//* 60 . 8 30 . 7 05 . 9 02 . 6 55 . 4 32 . 1 12 . 5 00 . 0
N.STS. 52 56 33 12 25 19 10 02
EN GLISH % 34 . 0 36 . 6 21 . 6 07 8 44 . 6 33.9 17.9 03.6
N . S T S . 45 64 32 12 22 19 12 03
HI STORY y. 29 . 4 41 . 8 21 . 0 07 .8 39 . 3 33.9 21 . 4 05.4
N .S T S . 45 60 43 05 16 28 11 01
G E O G R A P H Y % 29 . 4 39 . 2 28 . 1 03 . 3 28 . 6 50.0 19 . 6 01 .8
N .S T S . 25 41 65 22 10 23 17 06
PH YSICAL  ED y. 16 . 3 26 8 42 . 5 14 . 4 17 . 8 41 . 1 30 . 4 10.7
N.STS. 12 33 64 44 05 17 19 15
A R T I S T I C  ED Vr« QV / . W 01 X.fa— ^ . w 41.8 so a*m. W . W AD OV w . / 'ja aW V . ■"» “51 Oww . / 26 8
MORAL AND N.STS. 12 23 30 88 06 18 16 16
CIVIC E D U C . V. 07 . 8 15 . 1 19.6 57 . 5 10 . 7 32. 1 28.6 28.6
SOCIAL AND N .S T S . 09 26 27 91 10 29 11 06
P O L I T I C A L
ORG. OF BRAS % 05.9 17.0 17 . 6 59.5 17.8 51 8 19 . 7 10 . 7
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FIGURE £ - I MFORT nNCt GIVEN BY THE STUDENTS TO THE DISCIPLINE^ 
OF THE CURRICULUM
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TABLE 1? - IdPQBIÔfclCE ei«EM BÏ IHE SIUBEfcJIS IQ IHE ENGLISH 
BISCIELIfclE
'SCHOOLS 'NUMBER OF!! VERY 
' 'STUDENTS '• IMPORTANT
! ' 100 . 0% ! ! 41.8%











03 3% ! 
05 !
! ' 100.0% !! 42.9% 
! GROUP 2 ' 56 M  24






! ' 100.0% M  42 1% 
!TOTAL ' 209 !! 88
32 1% 
67
22 . 5% 
47
03 3% ! 
07 !
TABLE 20 - S I UB EN IS; CHOICES EQB QIHEB EQ BE IGH LâbICUÊSES IQ 
BE BÔBI QE IHEIB CUBBICULUt!
LAN GUAGE ! SCHOOLS OF 
! GROUP 1
!N .OF STS! CHOICES
! SC HO OLS OF 
! GROUP 2
!N .OF STS! CHOICES
! TOTALI
! STS. ! CH OI CE S
i I




! 209 ! 80
GERMAN i 153 ! 37 ' 56 7 ! 209 ! 44
ITALIAN ! 153 ! 37 ! 56 8 ! 209 ! 45
OTHER LANGUAGE! 153 ! 46 ! 56 18 ! 209 ! 64
In the I n tr oduc ti on  Chapter it was mentione d that most of the 
F lo r ia nó p ol i s municipal students belong to a low socio-economic 
class and man y of them had to work in one period of the day and 
study in the other. The questionnaire re sul ts showed that 34.7% of
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group 2, had a job besides studying (Tables 21 and 22).
In the part of the questionnaire where the students evaluated 
the kind of En gl ish they were taught in their school, the major it y 
of students, 71.9% in group 1 and 57 1% in group 2, answered that 
the En gl ish they were learning wo uld fulfill their future 
ex pe c t at i on s Moreover, 79.7% of st ud e nt s  in schools of group 1 and 
62.5% in s c h o ol s  of group 2 said that thei r parents were satisfied 
with the way English was taught in their school. A high number of 
students however, wanted to have more English classes per week than 
the schools were offering (see Table 23).
Additionally, when evaluating the Englis h classes, 66.0% in 
group 1 ans w e re d that the classes were dynamic and interesting, 
19.0% a nswere d that the classes were not very interesting, 08.5% 
considered th em  tiring and 06.5% said they were dull (see Table 
24). In group 2, however, only 32.1% cla ssified  the classes as 
dynamic and interesting, 55.4% said that they were not very 
interesting, 10 7% said that they were tiring, and 1 8 %  said that 
they were dull (Table 28). Further, in the evaluation of the 
ma te ri als used in class, 20.3% of st u d en t s in schools of group 1 
said that the ma te ri a ls  were very interesting, 57.5% said that they 
were interesting.. 19 0% said that they were not very interesting, 
and 03.2% said that the materials were uninte resting ; the results of 
schools of group 2, on the other hand, showed that only 14.3% 
classified the m a terials  they used in class as vers interesting, 
only 39.3% as interesting, 26.8% as not very interesting, and 19.6% 
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2-4 H O U R ! 4-6 HOUR 
JOB ! JOB
8 HOUR ! 
JOB !
! 1 ' 30 ' 10 2 1 5 2 !
! 2 <s> i 
i
' 7 1 3 1 2 !
! 3 ! 15 ' 4 0 2 2 0 !
' 4 ' 40 1 22 2 10 7 3 !
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T ABLE 22 - S IUBENIS UHQ Hô^E ô JQB IM SCHQQLS QE CBQUE £
! SC HOOL ! NUMBER ! S T S . W H O ! 1-2 HOUR ! 2-4 H O U R ! 4-6 HOUR! 8 HOUR !
! OF STS WORK JOB JOB JOB JOB
6 ' 16 2 0 0 1 1
7 ! 10 2 0 2 0 0
8 ! 30 6 1 2 1 2
3
i
! 56 10 1 4 2 3
i
! 100.0 17 . 9 01 . 8 07 . 1 03 .6 05 . 4
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TABLE 23 - SIUBEUIS UHQ watil IQ HAy£ tdQBE EN GL ISH CLQSSES 
EEE WEEK
! 'NUMBER 
i ! OF 
i S C H O O L !STUDENTS
; i
'WANT MORE ENGLISH! 
! CLASSES PER WEEK! 




N OF ! ' 
STS. ! % !
1 1 30 ! 11 09 ' £0 66 7 !
1 2 40 ' £6 04 ! 30 75 0 !
! 3 15 ' 03 07 ! 10 66 7 ! 
j
! 4 40 ! 19 13 ' 3£ 80 0 !




£2 78 6 ! 
-  -  i
! 6 16 ' 05 | _ 08 ' 13 81 3 '
! 7 10 ! 06 ( 03 ! —  — —  1
09 90 0 !
1 8 30 ! 13 03 ! 16 53 3 !
|




57 ! 15£ 72 7 !
Re ga r di n g the texts pr esented in the materials, in schools of 
group 1, 44.5% of the students consid er ed  them well updated, and 
41.8% up dated (Table 26); in sc hools of group 2, on the other hand, 
only 12.5% of the students consid er ed  the texts well updated, and 
44 .6 % up dated (Table 29). Ex er cises and ac ti v it ie s  were also 
ev al u at e d by the students, being classified by group 1 students as 
very c r e a t i v e  (28.7%), creative (60.1%), repetitive (09.2%), and 
very r e p e t i t i v e  (02.0%) (Table 26); the students of sc ho ols of group
2 had the following results for the evaluation of the exercises: 
12.5% for very creative, 39.3% for creative, 42.8% for repetitive  
and 05.4% for very repetitive (Table 27).
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TABLE 24 - SIUDEUISl EUêLUêlIQtí QE IBE ENGLISH CLÔSSES 
ûbiD Ü Ô I E EIÔL S Ib! SCHQQLS QE GBQUE 1
TOTAL
%
TABLE 25 - SIUDEbíISl EUÔLUÔIIQfci QE IHE ENGLISH C L ÔSSES 
ÔND CIÔIEBIÔLS lU SCHQQLS QE CBQUE 2
N. OF CLAS S ES MA T ER I AL S
! SCH OOL STS DI NVI TR DU VI IN NVI UN !
! 6 16 7 6 3 0 5 8 2 1 !
! 7 10 3 5 2 0 0 5 5 0 !
! 8 30 8 20 1 1 3 9 8 10 !



















Int erest ing 
Not Vera Int eresting 
Unint erest ing
(<EI - DI = Dynamic and Int eresting VI =
NVI = Not Vera I nt erestin g IN =
TR = Tiring NVI =
DU = Dull UN =
! N . OF ! C L A S S E S 1 M A T E R I A L S
SCH O OL ' STS ! DI ! NVI' TR DU ! VI ! IN ! NVI UN !
1 ! 30 ! 25 ! 5 ! 0 0 I 1 6' 22! 2 _ _ _ 1 _ 1 _ _ _ 0!
2 ! 40 ! 24' 9! 5 2 ! 3! 27! 10 0!
3 ! 15 ! 7 ' 7 ! 1 0 ' 4 « 6 ! 5 0 '
4 1 4C f p y 1 7 ! i 5 ! 10' 21! 8 1 !





' 101! 29! 13 





31! 88! 29 









20.3 ! 57.5 ! 19.0 03.2!
TABLE 26 - SI UD EBIS: EyêLUôI IQ N QE IbE IEXIS ôfc!D EXERCISES 
IN SC BQ QLS DE SBDUE i
TOTAL
N . OF TEXTS EX ER CI SES
SCH OO L STS. WUP! UP! NEU OUT VCR CR! REP VRP
1 30 13' 14! 3 ____ | | 0 11 18! 1 0
2 40 15! 20! 4 1 9 27 ! 3 1
3 15 8 ! 6 ! 1 0 2 11 ! 2 0
4 40 19! 14! 5 2 13 24 ! 3 0
5 28 13! 10' 2 3 9 12! 5 2
5 153
t i 





















TABLE 27 - SI U DENIS: EyALUÔIIQfc! DE IbE IEXIS ÔND EX EB CISE5 




N. OF TEXTS EX ER C IS E S
SCHOOL STS . UUP UP! NEU OUT VCR CR! REP VRP
ii ii ii ii ii ii = = = = = = =  =  =  = =  =  =  =  i =  =  =  = =  =  =  = =  =  =  = = = = = { = = = = s s = :
6 16 4 9 ! 2 1 3 10 ! 2 i
7 10 1 2! 7 0 1 2 ! 7 0
8 30 2 14 ! 13 1 3 10 ! 15 2
iiiiiiiiiiii = S  — S  S  Ä =  =  =  = = = = = i = = = = =  =  =  = =  =  =  = =  =  =  = |— — — ~ =  “ — ss
3 56 7 25 ! 22 2 7 22 ! 24 3
100 . 0 12.5
!
44.6 ! 39.3 03.6 12.5
i
39 .3 ! 42 . 8 05.4
HEX - WUP = Well Updated 
UP = Updated 
NEU = Not Enough Updated 
OUT = Outdated
VCR = Very Creative  
CR = Creative 
REP = Re pe ti tive 
VRP = Very Rep etitive
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The students of all the eight sc ho ols also pointed out the 
activities they pr ef er r ed  in the English clas se s  (see Table 28). To 
do "fun and games" was the most favorite of all the activities 
presented; it was chosen by 72.7% of the students. To do "true and 
false exercis es " came in second place, chosen by 55.5% of the 
students, and in third place was to "answer qu estions about texts" 
and to "listen to stories". On the other hand, the activities less 
chosen by the st ud e nt s  were to "do d i ct a t i o n "  (13.9%), to "do 
d r a m a t i z a t i o n s " (15.8%), and to "do oral present at ions" (16.3%).
After their own evaluation on the English classes, the students 
expressed what they thought was their c l a s s m a t e s’ opinion on the 
classes as well, it was very different from their own opinion (see 
Table 29). The results showed that more than 50% of the students in 
both groups of school s thought that their c la s s m a t e s  did not like 
the English classe s very much.
Further, students also pointed out the lan guage skills they 
thought they would need most in the future. In schools of group 1, 
79.1% of the stu dents indicated speak ing, 48.4% indicated writing, 
43.8% indicated reading, and 24 8% indicated listenin g In schools 
of group 2, on the other hand, speaking was in di cated by 83.9% of 
the students, re ad in g by 58.9%, writing by 57.1%, and listening by 
35.7% (see Tables 30 and 31).
Finally, in the open question, where s t u de n ts  could express 
their personal r e a c t io ns  and present their suggestions, 28% of the 
students in group 1 and 20% in group 2 did not present any 
suggestion, and 15% in group 1 and 09% in group 2 said that they 
liked the English cl as ses exactly the way they were taught. The 
other s ugges ti on s m e nt i o n e d  by the students are pr es en ted in Table
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32. In general the most significant s u g g e s t i o n s  were that the 
students want ed  to have more English c l a ss e s per week ( 11.5'/.), 
wanted to start learning English ear l ie r  in school (9 6%), wanted to 
learn more so ng s in class (9 6%), and wanted the schools to adopt an 
English textbook (9 1%).
TABLE 2e - SIUDEtais: EBEEEBBEQ ê C I I V U I E S  IN ENGLISH CL6SSES
1 SCHOOLS - GROUP 1 SCHOOLS - GROUP 2 TOTA
! ACTIV IT IES N . OF CHOICES N . OF CHOICES
i STS . N . ' V, STS . n . ! y. %
! fun and games 153 115 ! 75 2 56 37 ! 66 1 72 .
!true/false ex e rc i s e s 153 94 ! 61 4 56 22 ! 39 3 55 .
ianswer qu es ti on s about texts 153 71 ! 46 4 56 24 ! 42 8 45.
!listen to stories 153 63 ! 41 2 56 31 ! 55 4 45 .
(silent reading 153 50 ! 32 7 56 27 ! 48 2 36.
! singing 153 45 ! 29 4 56 31 ! 55 4 36.
imultiple c hoice  exe rc i se s 153 53 ! 34 6 56 17 ! 30 4 33 .
!ask/answer qu e stion s orally 153 40 ! 26 i 56 23 ! 41 1 30 .
! read aloud 153 30 ! 19____ i__________ 6 56 17 ! 08______i _ 1 22.
!tel 1/comp 1 e t e stories 153 30 ! 19 6 56 15 ! 26 8 21 .
!do oral present at ions 153 19 ! 12 4 56 15 ! 26 8 16 .
!do dr am atizations 153 20 ! 13 1 56 13 ! 23 2 15 .
'do dictât ion 153 22 ! 14!




TABLE 29 - UHôl SIUDEUIS I H Q U C H I  UôS IHEIB C L âSSüâlE Sl  
QEIUIQU Qti IHE E N G L I S H  C L â S S E S




L I KE D
! DID NOT LIKE 
! VERY MUCH
DID NOT ! 
LIKE !
STS. y STS . y. ! STS. •A STS. y, !
! GROUP 1 21 13.7 34 ' 22 2 ! 91 59.5 07 04 . 6 !
! GROUP 2 06 10.7 16 28
i
6 ! 29 51 .8 05 08.9 !
i TOTAL 27 12 . 9 50 23
!
9 ! 120 57 . 4 12 05 . 7 !
TABLE 30 - SIUDEblIS: EBEEEBEbiCE EQB IfcfE LâUGUÔGE SKILLS 
Ifcl SCHOOLS QE GBQUE i
S C H O O L
N . OF 
STS. SPEAKING WRIT I NG R E A DI NG LISTENING
1 30 24 19 17 10
2 40 37 24 17 8
3 15 14 6 7 3
4 40 30 13 15 7
C 28 16 12 11 10
TOTAL c 153 121 74 67 38
y. 100.0 79 . 1 48 . 4 43 8 ru .t* GO
II II II II II II iiiliiiiiiiiii iiiiiiiiiiiiiiii ii ii ii ii ii ii ii ii ii ii ii ii ii ii iii iiiiiiiiiiiiiii
TABLE 31 - SIUDEbüSl EBEEEBEU CE EQB IHE LâNGUôOE SKILLS 
IN SCHOOLS OE GBQUE 2
TOTAL
SCH OOL
N . OF 
STS. SPEAKING WRITIN G RE ADING
!
LISTENING!
6 16 14 9 8 5 !
7 10 7 3 5 3 !
8 30 26 20 20 12 !
3 56 47 32 33
1
20 !
100 . 0 83 . 9 57 . 1 58 .9
!
35 . 7 !
TABLE 32 - S U G G E S T I O N S  BSDE BI IBE SIUDENIS DE SCHOOLS QE 
C BOUES 1 a n d  2









! 01 - wanted to have more English classes 
! per week 09 . 8 16. 1 11.5 !
! 02 - wanted to start learning English 
! earlier in school. Some students asked for 
! English cl as s es  since the 5th grade, some 
! asked for them since the 4th grade; and 
1 some asked for English classes since the 
! 1st grade in school
11.1 05 . 4 09.6 !
! 03 - wanted the school to adopt an English 
! textbook
12 . 4 00 0 09 1 !
! 04 - wanted to use other textbooks 00 . 0 12.5 03.3 !
! 05 - wanted to learn more songs in class 09 8 08.9 09.6 !
! 06 - wanted to see films spoken in 
! English 03.3 03.6 03.3 !
! 07 - wanted to do more exercises in class 05.2 10.7 06.7 !
! 08 - wanted to do more homework 00 . 0 10.7 02.9 !
! 09 - would like to learn a more e x te nsive 
! vocabulary 07 .2 00.0 05.3 !
! 10 - wanted to have more fun and games 00 0 05.4 01.4 !
! 11 - wanted to be taught with other 
! teaching m e t h o d o l o g i e s 00 .0 08.9 02.4 !
! 12 - wanted to be taught how to read 
! texts 00 . 0 08.9 02.4 !
! 13 - wanted to have more adequate 
! materials 00.7 08.9 02.9 !
! 14 - wanted to have a better t eacher/  
! students r e l a ti o ns hi p 00 . 0 05.4 01 4 !
! 15 - wanted to have better teachers 
i 02.6 10.7 04.8 !
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4.3 1 2 Discussion on the students' questionnaire on attitude
The general -Findings of the analysis o-f the ques ti onnaire are 
(i) students had a positive attitude towards English as a -Foreign 
language in the school curriculum; (2) they also revealed a positive 
attitude toward s the materials and m et ho dology used in their 
classes; and (3) the attitude o-F students in schools o-F group 1 was 
more positive than in schools of group 2 (see Tables 24, 25, 26, 
and 27) .
The first part of the questionnaire in vestigated the role and 
the import ance of English among the other di s ci pl in es of the 
curriculum. The result s show that there was not much dif ference in 
importance given to the English discipline between schools of groups 
1 and 2 (Table 18 and Figures 1 and 2); these results agree with the 
students' opinion on the importance of studying English (Table 20), 
but regarding their parents' opinion on the importance of stu dying 
English, schools of group 1 had a si g n if i ca nt l y more positive 
attitude than schools of group 2 (81.0% X 51.8%). Additionally, the 
hypot he si s of the elimination of the English d is ci pl ine from the 
curri cu lu m of the Municipal Schools, raised in one of the questions 
was totally rejected by the great majority of the students who 
answered the questionnaire. Such an importance given by the 
municipal students to English seems to indicate that they are very 
interested in the study of the English language, and the improvement 
of the teaching of this foreign language in F I o r ia n op o li s is indeed 
a worthwhile effort . On the other hand, the awa reness that for the 
last two or three decades the teaching of English as a foreign 
language in Brasil, in spite of the students' interest, has followed
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a permanent descending scale in the degrees of quality and time 
a va i la bl e in the curr icula is e xt remely frustrating for English 
teachers. The sparse efforts of improvement as those m en t io n ed  in 
the I nt r oducti on  of the present study are not enough to respond to 
the students' expectations.
Furthe rmore, when the s t ud en ts  were asked if so ciety ap p raised 
more peo pl e who know a foreign language, more than 60% of the 
s tudent s answered " y e s " , indicating that for the municipal s t u d e n t s ( 
to study a foreign language is not only a matter of intelectual 
achi evement, but also of "social s t a t u s”. Actually, most of the 
st u de n ts  who answered the qu es t io n na i re  also wanted to learn other 
foreign langu ages besides English (more than 72)%) i Spanish received 
the highest number of choices, nearly 40%. In addition, the majority 
of the 209 students wanted to have more English classes per week: 
some want ed to have 3 classes per week (they only had 2), and some 
wanted to have 4 English classes per week (see Table 23).
The above paragraphs di s cusse d the importance municipal 
s tudent s give to the study of foreign languages in their schooling. 
Most of the issues above were anal ys ed in relation to all the 209 
students' results, because the way st u de nt s  see the i mp o rt a nc e  of 
the En gl is h  discipline was very si mi l ar  in both groups. The 
students' reasons for giving such high importance to foreign 
languages  are probably excl us i ve l y re lated to achievement in the 
foreign language properly, as intelectual improvement or social 
mobility. There are, however, ot her reas on s  that could be me ntio ne d 
for the mai nt enance of foreign la ng ua ge s in e le me ntary schools' 
curriculum; for example, the p os s ib i l i t y  of making c o mp ar i s o n s  
be tween m o t h e r  tongue and foreign language patterns and structures,
9 8
which could propi ti at e s tu de nt s to understand bet ter their native 
lan guage gr amm ar and functions; the awareness that there is a close 
r e l a ti o ns h ip  between language instruction (native or foreign 
language) and the other area s of students' activities; the 
p os s i b i l i t y  of creating r e a di ng - ce n te r ed  foreign language courses, 
which could give students o p p o r tu n it i es  to transfer co mp r e h e n s i o n  
st rate g ie s  not only from nativ e language to the foreign, but the 
other way around, for students with poor reading hab it s in the first 
language; and finally, the uti litarian  purpose of readin g in a 
foreign language, which is e xt racting  information from written 
texts. Actually, most of the advantag es  of foreign lan guage teaching 
prese nted above are the main thrust of the ESP National Project 
p ri nc iples .
The following part of this discussion will present the 
students' evaluation of the way English was taught in their schools.
The analysis of the two groups of schools showed that the 
att itude of the students in group i was much more p o s i t i v e  regardi ng  
the English classes than their peers' attitude in group 2; for 
a pp r ox im a te l y two thirds of the stud ents in group 1 the c l a s se s  were 
dynami c and interesting against only one third of the s t u d e n t s  in 
group 2; additionally, more than 50% of these last stu d en ts  
cl assi f ie d  the classes as not very interesting, w hi le only 19% of 
the stu d en t s in group 1 chose this option in the cl as s es  evalua ti o n 
(see Tab les 24 and 25) No twithstanding, the ev a lu a t i o n  of the 
cl asses by the stu dents of sc ho ols of group 2 was not e x tr em ely 
negative. They seemed to be more apathetic, while s t ud e n t s  of 
sc h oo l s of group 1 seemed to see their En glish c l a s s e s  more
9?
enthusiastically.
In spite of the apparent positive attitude and empath y students 
of groups 1 and 2 de m on s t r a t e d  towards the English d is ci pline and 
the positive evaluatio n of the English classes in group 1, both 
group s did not feel their peers were as enthusiastic. Many students 
said that their cl a ss m a t e s  did not like the Eng li sh  class es  very 
much (Table 29). It is not clear what generated this discrepancy 
between the students' own opinion on the English cl as se s and the way 
they see their classmates' opinion.
Additionally, regarding the evaluation of the ma terials used in 
the Municipal Schools, once again the results favoured schools of 
group 1, in which the reading materials were used; more than 80% of 
these students evaluated the materials positively, seeming that 
they actually had an active personal involvement in the classes. In 
school s of group 2,, however, where the m a t e r i a l s  used were 
different, the percen t a ge  concerning pos itive e v al ua t io n  was much 
lower than in group 1 (see Tables 24, 25, 26, and 27). The results, 
therefore, show that the students' evaluation of the mater ials 
used in their classes was sign if icantly more f a v o r a bl e  in schools 
of group i than in sc hoo ls of group 2. Several e x p l a n a t i o n s  could be 
forwarded for such a result, but they seem to be very significant 
for EFL teaching, since they show that the eff or t s for changing, 
ad apting and improving the quality of m at e ri al s and teaching can 
actually have a pos itive r e sp on se from students.
Complementing, the qu estionn ai re  also asked the studen ts  if the 
Engli sh they were taught would fulfill their future e x p e ct a ti on s  and 
if their parents were satisfied with the way E n g li s h was taught in 
their schools. Comparing the two groups of schools, group i
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pres ented near 75% of p o s i t i v e  answers, while group 2 had less than 
60% Regarding the op in i on  of the students' pa r en t s about the way 
English was taught in t heir schools, the analysis of the two groups 
of schools showed that group 1 had near £0% more positive answers 
than group 2. It is p o s s i b l e  that the tentative effort accomplished 
by this study for c h a n g in g  the state of the art of English teaching 
in the Municipal S c h o ol s  may have influenced p a r e n t s ' ( a s  seen by 
students) and students' favorable position regarding the methodology 
used in class, bec a us e  it seems that, in general, the parents' 
approval for any special e nt erprise  of their c h il dr e n ' s  school can 
also have a positive i nf l ue n ce  on the students' involvement with the 
s c h o o l 's act i o n s .
When students were asked to indicate their favorite  activities 
in the English classes (see Table 28), the results showed that 6 of 
the 8 most preferred a c t i v i t i e s  were actually those activ it ie s the 
resea rc he r had chosen as the main activ ities of the materials 
prepared for the present study. The following s equen ce  of the 
activities refers to the ch oi ce s of group 1, but s c h o o l s  of group 2 
had a similar distribution. The students' favorite activity was to 
do "fun and games"; this is ususally an activity that teenagers like 
to do. When the reading materials were being designed, the 
teenagers' preferenc es  were taken into account, and fun and games 
were very frequently introdu ced in the materials. The second 
preferred activity, to do "true and false exercises", was also 
frequently introduced in lessons of the reading materials. To 
"answer questions about texts", the third most p r e f e rr e d activity, 
was presented in most of the lessons prepared for this study. To
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"listen to stor ie s" was in fourth place in the students' preference, 
but this ac t iv i ty  was not part of the approach adopted for this 
study, since the emph asis was on reading and not on listening. 
"Silent reading'', the fifth one, was em p hatic al ly  developed in all 
the reading classes. ''Singing", the sixth most preferred  activity, 
was not frequently present in the reading ma te rials and needs to be 
introduced m  the m a te ri als when revisions will be made. "Do 
mult ip le  choice e xe rcises" appears in seventh place in the students' 
preference, and was introduced in most of the lessons of the 
materials. Fi nally "ask/answer questions orally", the eighth one, 
was an activ it y frequently used in the reading c l a ss es  mainly during 
the pr e -r ea ding activities, but in Portuguese.
In spite of the positive results presente d above, the 
resear ch er's ex p ec ta tions were not completely fulfilled in the 
results of the questionnaire. When asked which language skills 
students needed more in their future pr ofessional lives, it was 
expected that, at least in schools of group 1 the sc ores for reading 
would be at least similar to the scores for speaking. N ev e rtheles s 
reading was scored even under writing (see Table 30). On the other 
hand, r eg a rd in g the students' preference for the s p e a k i n g  skill, the 
results could be due to the fact that many stu d en t s answered the 
question based on their immediate wants, and not on their future 
needs. A n o t he r reason could be the "social status", because "to 
know" a language is usually equated with " s p e a k i n g” that language 
and stud ents do think that knowing a foreign lang uage helps climb 
the social ladder. An other reason for the high nu mb er  of choices for 
the speaking skill could be students m i s u n d e r s t a n d i n g  of the role 
of the four skills; they could think that one who k n o w s  how to speak
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a foreign la ng u ag e would, as a c o n s e q u e n c e  know how to read, write 
and listen to that language; therefore, some students could have 
chosen s p e a ki n g supposing that this skill would imply the other 
three.
The last part of the questionnaire, consisted of free 
su ggestions Approximately 40% of the students did not present 
suggestions, or said that they liked the classes exactly as they 
were. This could be an indication that the que stionnaire pr es ented 
the main issues on which these st u d en t s would like to give their 
opinion. Among those who gave their suggestions, the studen ts  of 
schools of group s 1 and 2 reinf or ce d their desire of having more 
English c l a s s e s  and even of having Eng l i sh  since earlier in their 
schooling (see Table 32). This su gges t io n  corroborated the 
importance that all the 209 stude nt s gav e to the English d i sc i p l i n e  
in their curriculum, and could d e s e r v e  a revision in the municipal 
c urricu lu m re garding English classes.
Besides, in schools of group 1, the students showed that they 
wanted to develo p the capacity of nam in g things in English. Indeed, 
the texts chos en  for the materials p r e pa r ed  for this study did not 
present v o c a b u l a r y  related, for example, to the objects used in 
school. M ay b e the students wanted to be able to use English words to 
name c o n c r e t e  things that they use in their daily life. Texts were 
chosen having  in mind students' interest in relation to the other 
di sc ip l in e s of the curriculum, updated information, etc. There was 
not, however, a special concern that texts should relate to daily 
routines, or school objects. This could be a lack in the ma t e ri al s  
because s t u d e n t s  had expectations that were not fulfilled along the
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different texts chosen for the materials. The same could be said in 
relation to the suggestion that asks for the adoption of En gl ish 
textbooks. The students were probably accustome d to see their peers 
of other school grades using books in their English classes. The 
xeroxed s he et s  that they received for each class were not a book; 
thus, they want ed to have their English book. It is even a mat ter of 
"status" among their cl assmates of other grades. The students' 
suggestion that asked for more ex er cises could relate to the kind of 
structural r e pe t it iv e  exercises, that work for m e m m o r i z a t i o n , used 
in other m e t h o d o l o g i e s  and which were not part of the materials. On 
the other hand, the students' demand for songs in English in sc ho ol s 
of group 1 was actually a lack in the m a te r ia l s and the r es e ar c h e r  
tried to fill in this defici ency in the last lessons. Nevertheless, 
there was not time enough to develop this activity. Songs can 
probably be good motivation for students. The lyrics of well chosen 
songs could many times be used as a text to be explored through 
different a c t i v i t i e s  in the English classes.
Scho o ls  of groups 1 and 2 gave the suggestion to watch films 
spoken in English. This request, in spite of legitimate, is quite 
utopic for the poor condition of the Municipal Schools concerning 
t each ing aids .
In schools of group 2, the request for more ex ercises was also 
present, in addi ti on to a request for more homework; this is strange 
because most of the students usually co mplain about their tasks. 
These sc ho ol s  asked for more songs as well. Finally, the other 
suggestio ns  given by schools of group 2 were quite different from 
those of gr ou p 1. Some students asked for better teachers and for a 
be tt e r  t e a c h e r / s t u d e n t s  relationship. One poss ibility for these
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students' com pl ains of their teac he rs  could be a rejec tion of the 
m et h od ol o gy  used in class. This seems to be a pl a u si b le  pos si bi lity 
be cause the students of these schools in other su gg es t io ns  also 
men tioned  the need to have more adeq ua te materials, to use other 
textbooks, to be taught how to read texts, to have more fun and 
games, and to be taught with other teaching methodologies. Such 
su gg es t io n s were not present in the quest io nn aires of schools of 
group 1, which seems to indicate that the students of these schools 
were actu al ly satisfied with the ma te rials and met hodolog y used in 
their English classes. Schools of group 2, on the other hand, can be 
seen as requesting to the educational authori ti es  for some changes 
in the tea ch in g of foreign languages.
The ques tionnaire seems to have given an overall view of the 
way the sub je ct s involved in this study see the Englis h language/ 
d is c ip li n e in the context of their lives. It was also through the 
q u e s t i o n n a i r e  that the resea rcher could detect the p os itive impact 
the m a t e r i a l s  prepared for this study had on the municipal students, 
and the limitations of the project as well. Besides, one important 
finding of this attitudinal eva luation instrument was the high value 
stu dents ga ve to the English d is c ip li n e in the curriculum, and 
their d e si re  of having more English clas s e s per week, and of having 
Engli sh sinc e earlier years in school; this fact could be a high 
mo tiv a ti n g factor for English teachers  to ask from the educational 
a u t h o r i t i e s  more attention for the d i s c ip l in es  of foreign language 
t each ing
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4.3.2 - Teachers' evaluation of students’ attitude in class
The t e a c h e r s’ evalua ti o n of students' attitude in class was 
based on the teachers.’ observa t io n of the students' pa rticip at i on  in 
the English classes, c on ce rning their oral participation, 
wi ll in gn ess to go to the blackboard; participation in pair or group 
work, attention in class, and execution of the a ct ivities  and 
exercises (see the attitudinal evalu ation sheet in A p pe nd ix 5).
This subjective e va lu ation was done only with the students who 
used the reading ma terials (schools of group 1), and it was done by 
the bimest er  (according to the official evaluati ve  system of the 
Municipal Schools). There were, therefore, four ev al ua t io n s during 
the schoo l - se ar  for the students' particip at io n in the English 
classes. The teachers used the e va lu a ti v e criterion from very good 
to not interested, for the co mp u te r ana lysis the different 
"concepts" were tran sformed into grades from 1 to 4, as follows: 
D ES I NT E R E S S A D O  (Not Interested) = 1 
REGULA R (Regular) = 2 
BOM (Good) = 3 
MU ITO BOM (Very Good) = 4
The grades were added up, and a mean for each student and group of 
st udents was established through the computer SAS statistical 
package of the NPD - UFSC; these mean grades were afterwards 
compare d to the students' mean grades in the three Unit Tests for 
co rrelation scores.
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4.3.2.1 - R e s u lt s of the t e a c h e r s’ evalua ti o n of students' 
a t t i t u d e  in class
The first part of the analysis of the att i tu de  evaluation 
is a co mp a r at i ve  a n a l y s i s  of the different gro up s of students' 
pe rf ormance in class in schools 1/2/3/4/5. The se results are 
presented in Table 33; they were similar in the majority of the 
groups; only two groups in school 4 had a sli ghtly higher mean grade 
(3.3 and 3.7) than the othe r schools.
The second part of the analysis tried to find out if there was 
a co rr elation between the means of the students' three Unit Tests 
and the means of the four grades assigned by the tea ch er s for the 
students' pa rt i c i p a t i o n  in class. Taking into account the general 
results of the 151 s t ud e n t s  evaluated, there was a correlation 
between the two mean grades, and the prob a b il it y  scores indicated 
that it was s t a t i s t i c a l l y  significant: the students' general mean 
grade in the three Unit Tests was 72.6 and the students' 
participat io n general mean grade was 3.0, with a co rr elation of 0.37 
and PROB>/R/ = 0.0001 (see Table 34). Analys in g the eight different 
groups separately, however, the results indicated that only half of 
the groups had a si gn if ic a nt  correlat ion between the two mean grades 
(see Table 34). The group with the highest corr e la t io n  was group 2.2 
(CORR = 0.74, and P R O B > / R /  = 0.0002), and the group with the lowest 
correlation was group 2.1 (CORR = 0.09, and P R 0 B >/ R / = 0.7050).
The last part of the analysis of the students' participation 
mean grades refers to the comparison be tween boys and girls mean 
grades (see Table 35). In this case, the re su lt s showed that, in 
9eneral, the girls had a slightly higher mean grade for their
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p artici pa ti on in class than the boys; in addition, the minimal mean 
grade of the girls was higher than that of the boys as well, but 
the diff e re n ce s were small in both cases and not significant.
TABLE 33 - MEâN Q B A QE S EQE SIUDEfcsISl Ê I I I I U Q E  ItJ QLêSS IN 
IHE Q I E E E B E N I  QBQUES^ HI BIB âL âNQ HâXIKÊi. üEAN 
SBÊ DE S IN EêC ü CBQUP
! TEACHER! 
i i
SCHOOL GROUP !N .OF STS j
MINIMAL M A XI M AL  ! MEAN GRADE!
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TABLE 34 -CQBBELÔIIQfcl ÔNÔL ÏS I S B E I UE E U IBE UMII IESIS ÜEÔbi 
O B Ô D ES  IW IBE D IE EE BEUI CBDU ES QE SIUDEUIS ÊblD IBE 














1/1 ' 15 78 . 0 2 . 8 0 . 35 0 . 1 9 2 6
1/2 15 77 . 1 3 . 1 0 . 59 0 .0185
|
2/1 1 18 7 2  . ? 2 . 7 0 . 09 0 . 7 0 5 0
1
2 / 2  ! 20 7 3  . 1 2 8 0 . 74 0 . 0 0 0 2
{
3 / 1  ! 2 0 6 5 . 5 2 . 8 0 55 0 . 0 1 0 5
I
4/1 1 23 71 .3 3 . 3 0 . 17 0 . 4 3 1 4
1
4 / 2  ' 13 74 . ? 3 . 7 0 . 63 0 . 0 2 0 0
1
5/1 ! 27 71 .7 3 . 1 0 .24 0 . 2 2 3 8
1
8 ! 151 72 . 6 3 . 0 0 . 37 0 . 0 0 0 1
10?
TA BLE 35 - C O MP A RI S ON  OF THE GIRLS' PARTICIPATION 
MEAN GRADES WITH THE BOYS' PARTICIPATION 
ME AN  GRADES
i SEX
N . OF 
STU DE N TS MINIMAL. M A X I MA L MEAN GRADES!
! F 82 1 .3 4 . 0 3.2 !
! M 69 1 . 0 4 . 0 2.8 !
! TOTAL 151 1 . 0 4 . 0 3.0 !
4 .3.2.2 - Dis cu ss ion on the teachers' evaluation of students' 
a t t i t u d e  in class
An a n a l y s i s  of the results of the teachers' evaluation of the 
students' a t t i tu d e in class, showed that, in general, the students' 
p a r t i c i p a t i o n  in the English classe s was considered Good by the 
teachers, and the co mp arative anal ys is  of the eight different groups 
of s t u d e n t s  in schools 1 to 5 d em o ns t r a t e d  that almost all the 
tea ch er s c o n s i d e r e d  their groups c lo se  to the "Good" level (see 
Table 33). Only group 4.2 had a significant higher mean grade, close 
to the "Very Good" level. The s im ilarity  in the groups may be an 
in dic at io n that the uniform ity of these schools reflected by the 
teachers' a t t i tu d in a l evaluation is in har mo ni c concorda nce with the
lie
ho mo ge n ei t y already detected in the po st tests (see sec ti on s A. 2.1.1 
and 4.2 1 2 )
The c or relatio n analysis, on the other hand, showed that the 
general p a r t ic i pa t io n  mean grade and the general Unit Tests mean 
grade c orrelat ed  significantly; it seems that, in general, high 
gr ad e s  in the tests actually cor r es po n de d  to high grades  -For the 
students' attit ud e in the English classes by the teachers, and the 
same h appen ed  to low grades (see Table 34 -) summations). The 
analysis by group, however, showed that the correlation between the 
two mean gr ad es was not significant in all groups of students (Table 
34). The low correlation scores in a significant number of schools, 
inc luding the r e s e a r c h e r’s school, could be due to the presence of 
some st ud e nt s  in the groups who had an active pa rticipa ti on  in 
class, but who did not succeed in the tests, or the other way 
around, stu d en ts  with an apparent apathy during the classes being 
able to reach high grades in the tests. This d is crepanc y probably 
did not oc cu r in groups 2.2, 3.1, and 4.2 which had the the highest 
c or re l at i on  scores in the schools that used the reading materials 
(see Table 34). Such diffe re n ce s  do not seem to be abnormal, since 
this study is dealing with different groups  of people, that in spite 
of having si m il a ri ti e s such as age, school grade, school system or 
s o c i o - e c o n o m i c a 1 condition, belong to different communities, with 
different habits, having pe c ul i ar it i es  that could have influenced 
th eir performance. Even so these differences in correlation scores 
only b e c a me  evident when the anal ys is was made by group, with a 
small n umber of subjects, for general results the correlation was 
highly significant (Table 34).
After the analysis of the c o rrela ti on  scores, however, there is
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an important conclusion to be drawn: no matter the kind of 
the e va l ua t io n  instrument taken into consideration, the general 
r es ul ts  of students' achievement in this study were always in the 
"good" or "adequate" level (see sections 4.2.1, 4.2.2, and 4.2.3).
The results of the teachers' evaluation of the students' 
a tt it ud e ir. class c on ce rn ing d if fe rences between the boys' and the 
girls' p arti ci pa tion in the English classes showed that the 
d i ff e re n ce  between them was of low significance (see Table 35). 
A n o t he r  com parison  between boys and girls had already been made when 
the pre- ar d posttests were analysed and there was no significant 
d if f e r e n c e  as well. These results may be interpreted as another 
indicat ion of the h o mo g en e it y  of the subjects s ub mitt ed  to the 
t reat ment .
In this study, the teachers' observation of the students' 
p a r t i c i p a t i o n  in class was also an additional e v al u at i on  instrument 
to be comp ar ed with the other evaluation instruments of the study 
and also to serve as a me as uring instrument of the students' 
personal involvement with the materials and m e thodol og y during the 
c 1 a s s e s .
It is important to mention, however, that in the educational 
process, the subjective evaluatio n instruments seem to be valid 
mai nly be ca us e they p ro p it i a t e  good opportunities for the teachers 
to know b e t te r their students. The close interaction teacher/student 
that is constant in the 4 first grades in school, is normally put 
as ide from the 5th grade on, probably due to the fact that the 
te a ch e rs  of the different d i scipli ne s do not have clas s es  with the 
same group of students everyday, since they teach to several grades.
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The adoption of some c rite ri a of observation of the students' 
a t t i tu d e in class such as those used for the present studs <see the 
att it ud inal evaluation sheet in Appendix 3) could at least help 
t e a ch er s  to know their st u de n ts  better in order to improve their 
interaction, and follow the learning process more closely
A 3.3 - T e a c h e r s’ que sti o nn a ir e  on attitude
The teachers' qu e st i on n ai re  on attitude co ns is ted of 137 
questions. The questions covered aspects of the teachers' personal 
characte ri stics, aspects of the teachers' view on their profession, 
on the m a m  objectives of teaching English as a foreign language, 
and, finally, an ev aluatio n of the reading ma te rials prepared for 
the present study.
All the 11 municipal English teachers were asked to fill in the 
questionnaire, but, unfortunately, only 6 responded. All the 
t ea c h e r s  that returned the questionnaire, used the reading materials 
p repare d for this study in their teaching, even if 2 of them could 
not have their students included in the data for personal reasons. 
T h e r ef o re  it was not po ss i bl e to get the opinion of the teachers 
who did not use the m a t e r i al s  on the different subject matters 
covered by the questionnaire
A .3.3.1 - Results of the teachers' questionna ir e of attitude
In the first part of the questionnaire, on the t e a c h e r s’ 
profile, the results were the following:
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a) - on the average, the 6 teachers that ans wered the questionnaire
taught in 3 different schools.
t>) - there were 5 women teachers and 1 man,
c) - all the 6 teache rs  were fully cer tified teachers; one of them 
had an HA degree in English Literature; and 1 Had an additional 
English course, taken in a private school,
d) - four of the 6 teachers graduated from UFSC, 1 from UFRGS, and
1 from FESSC;
e ) _ they had been teaching English for an average of 5.8 sears,
f) - the 6 t eachers  taught for about 30 hours per week in lo 
grau", and 1 taught 10 hours per week in "2o grau'’;
g) - the tea chers had an average of 22 stud en ts  in each class;
h> - in the Municipal Schools, 5 of the 6 teachers were permanent 
staff, and one was a s ub stitut e teacher;
i) - four t e ac he rs also worked in the state school system;
j) - two of the 6 teachers taught Po r tu g ue se  be sides English in
the Municipal Schools;
k) - four of the 6 teachers had English as a full-time profession,
and 2 were part time.
In the second part of the questionnaire tea ch er s were asked
about their profess io n and the results showed that
a) - all the 6 teachers liked very much to teach English;
b> - all of them felt the need of improving in their profession; as
the means for improvement, 2 of them indicated readings, 3
indicated seminars, 4 specialization, and 3 indicated MA degrees;
c) - five of the 6 teachers said that they were happy in their
p r o f e s s i o n ;
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d> - five of the 6 teachers said that they were doing a good job in 
their profession, and 1 said that she was doing a regular job;
e) - table 36 shows the results obtained with the question that 
presented a list of 16 factors which could bring problems for the 
teachers' work trying to find out the main pr oblematic aspects of 
the profes si on  of teaching a foreign language. The most common 
p r o b 1ems pr es ented by the teachers were the following.
(1) low salary (5 indications);
( 2 ) poor sc hools <5 indications),
(3) lack of ade q ua t e materials (5 indications),
(4) insufficient time available in the cu r ri c u l u m  in order to reach 
the teaching o b j e c t i v e s  (4 indications).
The other factors were indicated as bringing no problems or not many 
problems by at least 4 of the 6 teachers (see Table 36).
A
115
table 36 - BfiXU EfiCIQBS IHfil CQULD CGUSE eB QB LE BS EQB E N G LI SH  
I E SC HEBS






A LOT OF 
P ROBLEM S
-low salads, 1 0 2 3
-n egative a t t i t ud e of parents 
and co mm un it y to wards English; 3 3 0 0
-n egative att i tu de  of other 
teachers, and a dm i ni st ra tive 
staff towards English;
4 1 1 0
-negative a t t i t ud e  of other 
English tea chers towards the 
p r o f e s s i o n ,
6 0 0 0
-lack of clear and reachable 
ob jectives for the discipline; 2 £ 2 0
-insufficient time available 
in the c u r r i c u l u m  in order to 
reach the teaching objectives;
1 1 2 2
-lack of ade quate materials; 0 1 2 3
-lack of di s ci pl i ne  of the 
students m  class; 0 5 0 1
- s t u d e n t s’ rejection of the 
English discipline; 2 4 0 0
-lack of irotivation of the 
students; 2 3 1 0
-poor schools; 0 1 2 3
-too many stu d en ts  in each 
classroom; 3 2 0 1
-lack of time to pr epa re the 
1e s s o n s ; 2 3 0 1
-the c or re ction of exercises 
and tests, 2 3 1 0
-insufic cient pedagogical 
k n o w l e d g e , 3 3 0 0
-insufi ccient linguistic 
k n o w l e d g e ; 3 3 0 0
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The third part of the qu e st i on n ai re  concerned the main 
o b je c ti v es  of teaching English as a -Foreign language, and the 
results were the -Following.
a) - t e a c h e r s  had the -Following re a ct i on s  on the s t u d e n t s’ purpose 
for studying English: 3 said that the students wanted to learn more 
about different subjects, 2 said that the students studied English 
in order to pass the "vestibular", 1 said that the students studied 
English in order to have a better performance in their future 
profession, and 1 said that they wanted to get a better job, no one 
said that the students wanted to c o mm u n i c a t e  with different people;
b) when t ea ch er s were asked 3bout the importance for their stud en ts  
to learn English, the results were mixed. 5 of the 6 teachers said 
that to know how to read was very important, for 2 of them to know 
grammar was very important and for 3 rather important; to understand 
somebody speaking was considered very important by 2 teachers and 
rather important by other 2, 3 t eache rs  said that to know how to 
write was very important, and A of them considered to know how to 
translate an objective of minimal importance. The other pr es en t ed  
objectives, to know English speaking countries' culture, and to 
know how to speak, had sparse results (see Table 37)
117
t a b l e  3 7  - M Q £ I  IBEQBI6fc!I Q B J E C I i y E S  IQ BE B E ô C ü E D  Itt E N G L I S H  
lEêCHIfclG I Ê Ü I N Q  L M I Q  Ê C C Q U N I  IHE S I U B E N I S i  S Q C I â L  
C Q N I E X Ï
O B J E C T I V E S
V E R Y
I M P O R T A N T
R A T H E R
I M P O R T A N T
i NOT SO 
I M P O R T A N T
! OF  M I N I M A L  
I M P O R T A N C E
!-to k n o w  E n g l i s h  s peakin g 
' c ou n tr i es '  cul ture, 0 2 3 1
•-to k n o w  h o w  to speak, 1 2 1
_  _  _
2
! -to k n o w  h o w  to read, 5 0 1 <b
! — t o kn ow  h o w  to write; 3 0 £ 1
! — t o k n o w  h o w  to tr a n sl a te 2 0 0 A
!-to kno w g r a m m a r 2 3 1 2
!-to u n d e r s t a n d  somebod y 
•speaking E n g l is h . C 2 1 1
The last part of the q u e s t i o n n a i r e  asked the t e a c h e r s  to 
e v a l u a t e  t he  reading  m a t e r i a l s  p r e p a r e d  for the pr esent studs. F r o m  
the 6 t e a c h e r s  who ans we re d the q u es ti onnaire,  5 said that the 
m a t e r i a l s  we r e  vers i n t e r e s t i n g  and 1 said that they we r e  
i n t e r e s t i n g  (see Table 38). R e g a r d i n g  the m e t h o d o l o g s > 3 t e a c h e r s  
said that it was vers dy na m i c and 3 that it was d y n a mi c  (Table 38). 
In a d d i t io n , comparing the r e a di n g m a t e r i a l s  with o t he r m a t e r i a l s  
the t e a c h e r s  already knew, 4 t e a c h e r s  said that they were mu ch  mo r e  
e ff i ci en t t h a n  the others, 1 said that they were as ef f i ci e nt  as the 
o thers and 1 said that the m a t e r i a l s  were less e ff ic ient than the 
o th e rs  (Table 38).
The t e a c h e r s  also ev al uated the t ex ts and the a c t i v i t i e s  of the
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reading materials, as well as the adequacy of the ma teri al s for the 
students' level of knowledge. Concerning the texts and activities, 2 
teac hers said that the texts were well updated, and 4 said that they 
were updated, 2 teachers said that the ac t iv i t i e s  were very 
creative, 2 said that they were creative, and 2 said that they were 
repetitive, at last all the 6 teachers said that the ma te rials were 
adequate for the students' level of knowledge (see Table 39).
When asked if they wanted to continue using the reading 
m a te rials in the next school-year, 5 teachers said yes. In addition, 
3 of the 6 teachers said that their students were very motivated 
and interested in the classes, 2 said that they were somewhat more 
motivated and interested than students of previous school-years, and 
only 1 said that the students had the same participation as students 
of previous school-years
The next results refer to the act ivities of the reading 
ma terials properly. All the 6 teachers said that their students 
liked to do pair-work or group-work, and that the pre-reading 
activities were a motiv at ing factor and a fac i li ta t iv e  element for 
text comprehension. Further, 5 of the 6 teachers said that the 
students actually used the co g na te s  as a helping aid to comprehend 
the texts; and A teachers said that the students made efforts in 
order to do their activities alone, while 2 said that their students 
asked for the teacher's help frequently.
Table 40 presents the resu lt s on the question that asked the 
teachers to indicate their students' favorite a c t i v i t i e s  in the 
class. To do cross-word puzzles was the only ac t iv i ty  indicated by 
all the 6 teachers as their students' favorite. In second place, 
came to do word hunt. To do true/false exercises, do multiple choice
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exercises, fill in the blanks, relate columns, and play games came 
in third place Besides, T ab le 41 presents the main object iv es  of 
the present study with the t e a c h er s  evaluation of the achievemnt of 
these objectives, grading them from 4 (well achi ev ed ) to 1 (not 
achieved). According to the teachers grades, the best achieved 
objective was to get a general idea of a text To wr i te  outline or 
draw dia grams based on a text, in Portuguese and s u m m a r i z e  a text, 
where the main points are cl ear ly stated came in second place in 
order of achievement, and in third were to r e c o g n i z e  the main idea 
of a text and find out the main points of a texts To draw 
in ferences was the o b je c t i v e  less achieved, ac co rd ing to the 
t e a c h e r s .
Finally, the teach er s were asked if they thought it had been 
valid to emphasize the re ading skill in the present study, and 5 of 
the 6 teachers said yes.
At the end of the q u e st i on na i re  the teac hers were invited to 
give some free s u g g e s t i o n s  for the re sear c he r  to improve the 
materials, only 4 of the 6 teachers wrote something. Two of them 
sugge sted the introd uction of lessons exploring the lyrics of songs 
more frequently, more games, a bigger number of tests, and more 
difficult tests. An ot he r  t e a c he r  said that the m a t e r ia l s could be 
adapted in order to introd uc e some oral c o m m u n i c a t i o n  exercises, 
because, he said, the st ud en t s enjoy to speak. Finally, one teacher 
said that the materials were too long for one s c h o o l - y e a r  and they 
could be adapted for the 7th and 8th grades.
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t a b l e  38 - IE e C üE B Sl  EyALUÊII QU  QE IüE Ü Ê I E B I Ê L S  ÊfclD 
m EI UQ O Q L Q G I
1 T E A C H E R !SCHOOL S MA TE RI AL S METHODOLOGY T HESE MATERIALS REL .I i TO OTHER MATERIALS
MI RI IN NMI MD DIN NMD TS MME SME AEAO LE
! 1 ' 1 1 0 0 0 0 1 0 0 1 0 0 0
1 2 ! 2,3 1 0 0 0 1 0 0 0 0 0 1 0
! 3 ' 4,7 1 0 0 0 1 0 0 0 1 0 0 0
1 4 ' 5 , 8 , 1 4 0 0 4X 0 0 1 0 0 0 0 0 41
! 5 ! 9 1 0 0 0 1 0 0 0 1 0 0 0
! 6 ! 12 1 0 0 0 0 1 0 0 1 0 0 0
li li li li li li li it li li li ti li li = = = = = = = = = = = = = = = = = = = S = 22 = S — S — = 2 2 S S IIIIIIIIII II II II II II
! 6 ! 9 5 0 1 0 3 3 0 0 4 0 1 1
K£X VI - Vers Interesting MD - Mera Dy namic
RI - Rather Interesting DIN - Dynamic
IN - In te resting NMD - Not Mery Dynamic
NMI - Not Mery In teresting TS - Too Still
MME - Much More Efficient 
SME - Somewhat More Efficient 
AEAO - As Efficient As Others 
LE - Less Efficient
Nets: the teachers of schools 6, 10, 11, 13, and 15 did not respond 
the questionnaire.
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TABLE 3? - IE ôQ H EB S : Eyê LU ê l IQ U  QE  IUE I EX IS  âtÜD ô C i m i I E S  fiUQ ÜE 




T E A C H E R ! S C H O O L S TEXTS A C T I V I T I E S ADEQUACY OF THE
READING M A T E RI A LS
UUP ! UP NEU OUT VCR! C R 1 REP VRP TE ! ADE DIF ! TD
1 ! 1 1 ! 0 0 0 1 ! 0 ! 0 0 0 ! 1 0 ! 0
2 ! 2,3 0 ! 1 0 0 0 ! 0 ' 1 0 0 ! 1 0 ! 0
3 ! 4,7 1 ' 0 0 0 1 ' 0 1 0 0 0 ' 1 0 ! 0
4 ! 5,8, 14 0 ! 1 0 0 0 ' 1 ! 0 0 0 ' 1 0 ! 0
5 ' 9 0 ! 1 0 0 0 ' 0 1 1 0 0 ! 1 0 ! 0
6 ! 12 0 ! 1 0 0 ii II 
<s> 
n ii ii n ii II 
<s>
II
0 0 ! 1 0 ! 0
6 ! 9
j













&EX: WUP - Well Updated 
UP - Updated 
NEU - Not Enough Updated 
OUT - Out dated
VCR - Very Creativ e 
CR - C re at ive 
REP - R ep et i ti v e 
VRP - Very R ep etitive
TE - Too Easy 
ADE - Adequate 
DIF - Difficult 
TD - Too Difficult
Nets the t e a c h e r s  of schools 6, 10, 
the questionnaire.
1 1 . 13, and 15 did not respond
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TABLE 40 - S I U D E b ÜS l  E8 EEEEBED âCIIUIIIESa. Ufcî IüE IEôCtiEBSl 
Q ÊI HI Q N













ilililhiiiiiihilhiihiihiihiihiiiiililiihililililiiilhhii = = = = = = = = = = = = =: = = SZ = = = = =
!- a s k / a n s w e r  questions orally 0 1 0 0 0 0 i________________________________________________________________________________________________________________________________________________ --- --- --- — — “ — —
! -read si lenty 0 0 i 0 0 0 1________________________________________________________________________________________________________________________________________________ --- --- --- --- —
! -read aloud 0 0 0 0 0 0 0--- --- --- _. _ — — — ~
! - answe r que stions about texts 0 0 0 0 0 0 0
_ ___________________________________________ --- --- --- — — —
! -do t r u e / f a l s e  exercises 1 0 1 1 0 0 3
_ ___________________________________________ --- --- --- _ _ _
!-do m u l t i p l e  choice exercises 0 0 1 0 1 i 3
! - f il 1 in the blanks 1 0 1 0 0 1 3________________________________________________________________________________________________________________________________________________ --- --— --- --- —
! -rela te  co lumns i 0 1 0 0 1 3________________________________________________________________________________________________________________________________________________ --- --- --- • “ ~ “
!-do c r o s s - w o r d  puzzles i i 1 1 1 1 1 6
!-do word hunt 1 i ! 1 0 i 0 4_ ___________________________________________ --- --- [--- ---- “ — “
! - p 1 ay games i 1 ! 0 0 1 0 3
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TABLE 4i - ôCHIEyEMEUI QE IHE Q B J E C I I W E S  EQSED EQB IHE SIUDÏ- 
âCCQBQIUO IQ IHE l E ê C H E B S l  CBêDIfclG
! O B J E C T I V E S TEACHERS' GRADES MEAN !
1 2 3 4 5 6 GRADES !
!get a general idea of a text 1 4 4 4 4 4 3.5 !
(recognize the main idea of a text 1 3 4 1 3 4 2.7 1
!find out the m. points of a text 3 3 3 1 3 3 2.7 !
!find out specific information in 
! a text 3 2 3 1 2 3
I
2.3 !
(identify relations bet. sentences 3 1 3 1 1 2 1.8 !
'.write ou t li n e s  or draw diagrams 
(based on a text, in P or tuguese 4 4 3 1 4 2
!
3.0 !
Irecognize text organization 2 2 3 1 1 3 2.0 !
Idraw infe re nc es 1 1 3 1 1 3 1.7 !
(summarize a text, where the main 
(points are clearly stated A 4 3 1 4 2
I
3.0 !
! TOTAL ME A NS 2 . A 2 6 3.2 1 . 3 2.5 2.9
j
2.5 !
4.3.3 2 - Discussion on the teachers' ques ti onnaire  on attitude
Tke qu estio n na i re  pr es ented results that can give an overview 
of the mu nicipal English teachers' profile, since 5 out of 7 of the 
permanent municipal English teachers, and 6 out of 11 of the total 
staff, in cl ud in g substitute teachers, answered the questionnaire.
The resu lt s on the teachers' s c h ed u le  seem to de mo n st r at e  that 
they were overloaded, mainly bec a us e  they had to move from one 
school to the other. Such facts are not unusual among Brazilian
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e l e m e n t a r y  teachers, and they can easily have a damaging ef-fect on 
the quality of teaching.
In the Introduction C h a p t e r  of this study, it was said that 
until 1987, there were not any careful criteria for the admis sion of 
En gl i sh  teachers, usually u n i v e r s i t y  students were in charge. Since 
the b eg inni ng  of 1987, however, applic at ions for the admission of 
qu alified Er.glish teachers were required . Therefore, in 1988, when 
this ques ti onnair e was applied, the municipal English teachers' 
level was very good, the r e su l ts  of the questionnaire showed that 
they were all fully c e r t i f ie d teacher s and one had even an MA 
degree. They were also e x p e r i e n c e d  teachers, since the results 
sho wed that they had taught, in average, for 5.8 years. 
A dd it io na l ly ,  all the t e a c h e r s  said that they liked "very much" to 
teach English, and most of th e m  felt professionally fulfilled, and 
doing a good job in teaching, yet, all of them said that they wanted 
to improve their teaching t h r ou g h additional training such as going 
to an MA degree, attending s e m i n a r s  and to improve p r o f e s s i o n a l 1y by 
furthe r readings. Another piece of information given by the 
qu estion na ir e, that is a co mm on fact in the elementary schools in 
Brasil, is that the great m a j o r i t y  of the municipal English teachers 
are women. The data on the municipal English teachers' 
c h a r a c t e r i s t i c s  given by the question na i re  showed that they have 
some p r o b le m s that are common to most teachers in Brasil such as 
o v e r l o a d i n g  and low sal a r ie s (Table 36), but the most important 
f inding s on their personal c h a r a c t e r i s t i c s  are their professional 
q u al i ficat io ns , their e x p e r i e n c e  in teaching and their personal 
fu lfilment in the profession These findings seem to qualify them
125
to do a good job with their s t u de n ts  and reinfor ces the reliability 
of most of the findings of this study which worked with data 
obt ai ne d through these teachers' teaching.
On the other hand, ac cording to the results, the average number 
of s t u d e n t s  in each of the teachers' classrooms was 22 which is a 
r ea s on a b l e  num be r of students, normally not difficult to work with. 
The p r o b l e m  with crowded cla s s es  which is many times a common 
teachers' complaint in many of the other Brazilian Schools does not 
seem to be the most common trouble in the Municipal Sch oo ls  of 
F lo r ia nó po lis. But the municipal English teachers do have problems 
in teaching, the most common ones, selected by the teachers (see 
section 4.3.3.1 above), being possibly the most common problems 
e n c o u n t e r e d  in the Br azilian state school system in general. 
Ac co rd ing to Capelle (1985.1) and Magalhães et all (1988.25-26) (see 
C h a p t e r  2, section 2 2, in this study) the lack of a dequate 
m a t e r i a l s  and insufficient time a va i la b le  in the c ur r ic u l u m  in order 
to reach the teaching objectives, which were also indicated by the 
munic ipal English teachers, are indeed two of the most common 
p ro b le ms  in foreign language teaching in Brasil.
Moreov er, in the part of the questionnaire in which the 
t eacher s had to indicate their students' purpose for studying 
English, their ans we rs  were cont ra dictory  in relation to the 
students' que s ti on n ai r e of attitude, since no teacher said that 
their st u de nt s  wanted to learn English in order to c o mm u ni ca t e with 
o ther p e o pl e (see Table 37). Most of the students said in their 
q u e s t i o n n a i r e  that they wanted to speak English, but only one 
te ac he r said that it was very important for their st ud e nt s to know 
how to speak English. On the o th e r hand, most of them said that it
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was very important for their students to know how to read. 
Therefore, it seems that most of the teachers were not much worried 
with their students' wants, but they felt that the reading skill was 
of main importance for them. The teachers' opinion in this case 
co nfirms that the efforts of the ESP project for emphasizing reading 
in Brasil for " 2 o” and "3o graus" can find adepts in teachers of "lo 
grsu" also, and it could be possible to extend the range of that 
project for element ar y teaching.
The last part of the teachers' qu es t io n na ir e  presented the 
teachers' evalu at io n of the reading ma t e ri a ls  prepared by the 
re sea r ch e r for this study. In general the teachers' evaluation of 
the m at e ri al s and method ol og y was very po s it i ve  (see Table 38); most 
of them cons id er ed the m at er ials much interesting, the methodology 
dynamic, and the ma t er ia ls  much more efficient than other 
materials. Besides, the texts also had 100% of p o si ti ve  evaluation, 
and 100% conside re d the ma t er i al s  adequate for the s t u d e n t s’ level 
of kn ow le dg e (see Table 39). Regarding the activities, two thirds 
of the teachers said that they were cr eative (Table 39), and for 
the majority of them, their stu dents were more motivated and 
interested in the classes this s c hool-ye ar  than other students in 
p re vi ou s s c h o o l - y e a r s , thus, most of them wanted to continue using 
the m a terials  next year. Such approval, given by profess ionals in 
lan guage teaching, seem to show that the way the materials and 
met hodolo gy  a pp ro ached teaching reading in English could be 
co nsi d er e d consistent with the students' learning process and 
a p pr o pr i at e  to be used when teaching be gi nners in the study of the 
Engli sh language. Besides, Leffa (1979:60-76) recom m en d s de c i si o n­
making a c t i v i t i e s  wher e students can infer and d i sc ov er  things by 
themsel ves for the reading classes. Having this in mind in the 
pr eparation of the m a t e ri a ls  the resear ch er  tried to combine the 
reading s tr a te g i e s  with activities that were ap propriate to the 
s t u d e n t s’ age and interests, but that were also decision-making 
ac tivities that dem an d ed  personal involvement of the students. This 
may have c o n t r i b u t e d  for the s t u d e n t s’ and teachers' motivation for 
the classes, giving origin to the good achievement in the tests and 
positive results  in the students' and teachers' evaluation of the 
mat e r i a l s .
On the other hand, when the teachers indicated their students' 
favorite a c t i v i t i e s  in class (Table 40), cross-word puzzles, word 
hunt, play games, true/false exercises, multiple choice questions, 
fill in the blanks, relate columns received indications of a 
significant nu mber of teachers. These ch oices agree in part with the 
students' q u e s t i o n n a i r e  of attitude which indic ated fun and games 
and true/false exercises as their favorite activities. In addition, 
the teachers ev a lu at ed  their students' achievement in the objectives 
posed for this study, giving a grade from i (not achieved) to 4 
(well achieved) to each ob jective (see Table 41). The results of the 
teachers' grading, however, did not co mp l et e ly  agree with the 
results of the a n a l y s i s  of the students' sample Unit Tests (see 
Table 16), except for the first objective get a general idea of the 
text, which was the best achieved in the Unit Tests also; draw 
inferences, which was the second best ach ie ve d ob je ctive in the 
students' Unit Tests, was the last one graded by the teachers. On 
the other hand, the objec ti ves graded in seco nd place by the 
teachers, write outlines or draw diagrams based on a text» in
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Portuguese, and summarize a text, where the main points are clearly
st at e d , are among those with low achievement in the students' Unit 
Tests. It is not clear the reason for such contr adictory results, 
since the general results of the teachers' evaluation of students' 
p a r t i c i p a t i o n  m  class correlate signi fi ca ntly with the students 
mean grade in the Unit Tests. This could be an indication that, in 
spite of the efforts made in the o b servati on  of the students' 
att it ud e in class, the teachers do not really know well their 
st udent s .
Finally, regarding the free s u gg es ti ons on the materials and 
met hod ol og y, teachers made valid suggestions, mainly to introduce 
songs in the lessons (which was a students' request also), to 
in troduce some oral communication exercises, and to adapt the 
ma te ri al s to be used, in a sequence, by the 7th and 8th grades; this 
last s u g g e s t i o n  issued from the teachers' obs er va tion that the 
ma te ri al s were too extensive to be used in only one school year. The 
re sear c he r  intends to revise the ma te ri als taking into account what 
the t e a c h e r s  said, and also trying to eli minate several other 
d e f i c i e n c i e s  which had already been detec te d in the materials during 
their a p p 1 icat i o n .
T h r o ug h  the results of this questionna ir e it was possible to 
see not only the pos itive impact that this study, and the mat erials 
and m et ho dology,  had on the municipal English teaching staff, but 
also to get an o verview  of the municipal English teachers' profile.
The r e s u l t s  of the study that have just been discussed showed 
that the e m p h a s i s  given to reading when teaching be g inner s seems to 
have been valid, and confirms the opinion of Michael Scott
1 2 9
(1981.11), Ma g al ha e s et al (1988:63), David and Tania Shep he rd 
(1986:96), and of the ESP project in general (mentioned in c h ap te rs  
1 and 2) that the decision for an e mp hasis on reading in English 
teaching in Brasil should be seriously evaluated. In addition this 
chapter also showed that the materia ls  can be considered feasible 
not only b e ca u se  the instructional obj ec t iv es  posed for this study 
were sa t is f a c t o r i l y  achieved, but also because students and teachers 
gave their personal approval to the m a terial s and methodology in the 
q ue s ti on n ai r es  of attitude.
Teac hi ng  is, ty itself, a cha ll enging task and, in a study like 
the present one, in which innumerable variables such as many 
teachers with different ways of thinking were involved, students of 
various settings, geographical distances, and many other variables, 
which could interfere and/or even contri b u te  to its failure, it 
seems that the positive results presented in this chapter could be a 
stimulus for new studies not only for the researcher, but for all 
those inv olved with research in education. It seems that researche rs  
will find an open field for studies with many subjects willing to 
co llabo ra te  and ready for the special care that research design 
asks for.
1 3 ®
CHAPTER 5 - CONCLUSIONS
C h ap t er  5 presents the c onclu si on s of this study and relates 
them to the objec t iv e s of the research as outlined in ch apter 1. It 
also deals with the limitations of the study and makes 
r e c o m m e n d a t i o n s  for future research
5^1 = ttaiQC auestiQQS eosed foe this study
5.1.1 - Questions related to the study as a whole
a) What is the essence of the comprehension process?
"C om p r e h e n s i o n  is building bridges between the new and the 
known" - a c c o r d i n g  to Pearson and Johnson (1978:24) this statement 
summariz es  the essence of comprehens io n and this provided the 
theoretical backg ro und for the use of pre-reading activities and 
other s t r a t e g i e s  in each reading lesson of this study to help 
students to co mprehend the texts. The pre-reading a ct iv ities also 
gave s t u de n ts  the opportunity to interact with the teache r and their 
peers, c r e at i ng  an informal a tm ospher e full of exp ec t at i on s  
regarding the text, adequate to trigge r the students' previ ou s 
kn ow l ed g e and schemata. The students' par ti cipation  in the 
interpretat ion of the texts, and a certain easiness they exper ie nc ed 
in c o m p r e h e n d i n g  them (in spite of their small kn o wledge of the
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language) seem to indicate that an interactive model of reading 
c o m p r e h e n s i o n  might’ be an adequate description of the reading 
p r oc e ss  .
b) Is it possible to teach elementary students in Municipal 
Schools in Florianópolis, who are beginners in the study of the 
English language, how to read with comprehension, simple but 
authentic, English texts?
The answer for this broad question covered all the steps of the 
study. Since the first classes it could be ob se rved that the 
st u de n ts  had and active partic ip a ti o n in all activities. The results 
e vi d en ce d the good p er fo r m a n c e  of the students in the posttest 
c o mp ar ed to the pretest, in the Unit Tests, and in the teachers' 
e va l ua ti o n of students' a ttit ud e in class. The q u es t io n na ir e s of 
a tt i tu de  showed that the good results in achievement reflected the 
students' and teachers' enthus ia s m with the project. These facts 
seem to indicate that to teach beginners how to read a foreign 
lan guage is a feasible enterprise.
5.1.2 - Questions related to the materials
a) What kind of materials could be prepared for the 
students of the Municipal School System?
According to the results of the needs' analysis of the ESP 
National Project that indicated reading as the skill Brazilian
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students need more, the materia ls  prepared for the Florianópolis 
municipal students emph as i s ed  the reading skill. As the students 
were teenagers, the texts were chosen for their meaningful and 
interesting content ad eq uate for the students' age (including 
inter di sc iplinar y texts), and also taking into account the students 
condition of be g inner s in the study of the En gl is h language. 
Besides, the emphatic pres en ce  of fun and games in the lessons seem 
to have all been mo tiva t in g  factors that provided facilitstive 
effects ln text comprehension.
b) What kind of strategies/activities could be used to achieve 
the goal of reading with comprehension?
The selection of the s t rat egies/activies see m to have been 
rather helpful for the students. The more fruitful were the pre- 
reading activities that provided the students m o ti v at io n  for the 
reading classes, the use of cognates which gave the students the 
necessary confidence in their own capacity to get the message of 
the text, the skimming strategy which seemed to make stu dents feel 
rew arded when they could grasp the general idea of the text; and 
scanning that helped them to find specific informati on  in the text.
Through the a na lysis of the results of the tests and other 
e valuation instruments it could be con cl u de d  that the 
s t r at eg i es / ac t iv it i es  chosen for this study, speci ally those 
m en tioned above, seem to have aided the s ub jects to reach text 
c ompreh en s i o n .
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c) How can the reading strategies/act ivit iefs be intrpduf-P«i«»ft 
the materials and methodology proposed?
The tents chosen for the materials had different 
c h a r a c t e r i s t i c s  in form and content making them more adequate for 
the in troduction of some strat egies in opposition to others. The 
a pp lication of the reading mater ials showed, for example, that texts 
rich in cognates, easily understandable, enhanced the students' 
sel f-confid en ce , and helped them to underst and more comple x tents. 
On the other hand, texts with parts easily identifiable, as for 
example, ca use/consequence, problem/solution, or comparison/ 
contrast, facilitated the general comprehension of the texts, even 
if detailed co mprehen si on  was difficult to achieve; these texts were 
nor ma ll y good for identifying the main points of the text also. Yet, 
int erdiscip 1 inary texts were more easily co mp rehended  when linked 
with the students' kn owledge of the related di scip l in e  in the pre- 
readi ng activities; these texts usually presented  scientific 
v oc ab ul ary that students could, for example, relate to Geography, 
Science, or History, and were good for drawing inferences, for 
identify ing the main points, for identifying typographical clues, 
for c om pleting  summaries or outlines, etc. Besides, texts related to 
the students' interests peculiar to their age, as for example, rock 
stars or popular music in general, were good for finding specific 
information, identifying the main idea, identifying the main points, 
co mpl et in g a summary, etc. In addition, whenever specific English 
s tr u ct u re s such as adjective/ no un  position or the possesive case, 
or oth er linguistic s tr uc tures appeared in the texts, activities of 
r ec og n it i on  of these st ruc tu r es  were introduced in the materials.
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d) How can these s t r a t e g i e s / a c t i v i t i e s  be applied in the 
c 1assroom?
Different ac tivities were applied in the classroom for 
different strategies. for example, the p re - re a d i n g  activities were 
developed through questions, through p re d ic t i o n  or guessing, through 
pictures or rel ating the new text to tents of previous lessons. The 
ide ntification of cognates and false c o g n a t e s  was developed through 
"cross-word puzzles", "fill m  the bl an k s  exercises", "relate 
columns", scrambled words" or simply through scanning the text in 
order to find out the cognates. Sk im m in g  was developed by asking 
the students to "pass the e y e s” quickly through the tent to get 
its general idea or find out its main idea. The scanning strategy 
was applied by inviting the students to do a searching look over the 
text to find out specific information to be used in several kinds of 
activities such as "fill in the blanks", "t ru e/f alse exercises", 
" mu lt iple-ch oi ce  exercises", etc. The identification of
ty pographycal clues, logical connectors, d i s c o ur s e reference, verb 
phrases, nominal groups, modals and word formation was applied, 
functionally, in many activities p r e pa r ed  for the materials; for 
example, in order to recognize the fun ction of verbs in a sentence, 
students related the " a c ti o n” in a sentence  to s picture 
re presenting that action; as another example, the recognition of 
suffixes in English words was sometimes done through the comparison 
of suffixes in Po rt u gu e se  words. In addition, activities of the 
"fill in the b l a n k s” or "relate co l um ns "  kind, were specially 
designed for the recognition of those linguistic devices. The 
i de ntification and selection of key w o r d s  was applied in activities
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such as " c ross- wo rd  puzzles", " g a m e s”, "-Fill in the blanks", 
"complete o u t l in es  and diagrams" etc. R e c o g n i z e  text or g an iz at ion 
and identify r el ations between s en tences came in activities such 
as "relate the sentences" or "complete diagrams", "multiple cho ic e 
enercise s" etc.
Some cf the activities were more successful than others among 
the students, as could be detected through the students' and 
teachers' attitudinal evaluation instruments. The m a m  ac ti vi ti e s 
developed m  the classroom were actually those preferred by the 
students (see Table 28, m  Chapter 4), it is, of course, difficult 
to eva luate which of these activ it ies were more crucial or which 
co ntributed more to text c o m p r e h e n s i o n .
5.1.3 - Qu e st i on s  related to e v al u a t i o n  and performance
a) How much comprehension can be ac h ie ve d  through the m a t e r i a l s  
and me t ho d o l o g y  pr oposed?
To m e a su r e comprehension is a difficult task because it is an 
individual ability, different from person to person. This res earch 
est ablished some parameters for me asuring co mp re hension through the 
evaluation instruments, mainly the p re-/pos tt es t and the Unit Tests. 
Taking into account the objectives posed for this study, the re sults 
of the tests showed that there was a sig ni ficant improvement in the 
students' p e r f o r m a n c e  from the pre- to the posttest, and the results 
of the Unit Tests together with the work de ve loped in the cl a s sr o om
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allow the researcher to co nc lu d e that the materials used in the 
cl a ss r oo m  developed in the s t ud en ts  the ability to compre hend simple 
but au th en tic English texts.
b> How helpful can the e v al u at i ng  ins truments be to mea s ur e  the 
subjects' achievement (pre- and posttests, other me asur in g 
inst rument s > ?
The -a in conclusions drawn from the results obtained with the 
ev al ua ti on  instruments are the -Following.
(1) The students who used the reading materials improved 
s ig n i f i c a n t l y  from the pre- to the posttests.
(2) The Unit Tests were ad eq ua te to measure the students' 
ac hievement because the results of the three Unit Tests showed that 
the ma j or it y  of students had grades that fit in the c r i te ri a  
es ta b l is h ed  for the adequacy of the tests (grades from 70 to 89).
(3) The evaluation instruments also showed that the general results 
of the pre- and posttests and the three Unit Tests of s tu de nt s of 
group 1, had a significant c or r el at i on  in most of the tests.
(4) The teachers' evaluation of the students' attitude in class 
showed that an attentive obs ervatio n of the students by the teac he rs  
is a w o rt h w h i l e  effort and a good additional evaluation instrument 
in the foreign language classroom, since the results show that, in 
general, the participation mean grades did significantly c or r el a te  
with the Unit Tests mean grades
The ov erview of the re su lt s  obtained with the ev al ua t io n 
i ns tr uments seem to indicate that they were actually helpful to
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measu re the students' achievement in the tests and p a rt i c i p a t i o n  in 
class, since there was a significant correlation of the pretest with 
the posttest, and Unit Tests I, II, and III with the pre- and 
posttests. Additionally there was also a significant correlat ion 
between the teachers' evaluation of students' partic ip at ion in class 
and the three Unit Tests.
c) How significant can the c o rr el a t i o n  between the teachers' 
ev alu a ti o n of the students' p a r t i c i p a t i o n  in the clas s es  and the 
students' achievement in the tests be?
The t e a c h e r s’ evaluation of the students' attitud e in class did 
s ig n if i c a n t l y  correlate with the results of the tests measur in g the 
students' achievement. This seems to indicate that the subject iv e 
ev alua t iv e  instruments can be an add itional evalu at ive me th o do l og y  
used by the teacher in her/ h i s pedagogical activities. Careful 
obs ervati on  can bring important insights to the be ha v io ur  and 
achieve ment of students in the classroom.
d) H ow  much additional learning can be achi ev ed th ro ugh the 
m a te r ia l s?
The main emphasis given by the materials was on reading, 
s pe c i fi c al ly  on comprehension of the "m ac ro structure" of the texts 
The m a t e r i a l s  f o c u s e d ton reco g ni t io n  rather than on production. 
No twi t hs t an di n g,  learning of content not emphasized in class was 
achieve d during the school year. The analysis and d is cu ss ion of the
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results of the p r f / p o s t t e s t s  showed that the stud en ts  who used the 
ma terial s (group 1) had a higher improvement in English lan guage 
s tr u ct ur e  and in English gram m ar  than the stu dents who did not use 
these ma t er i al s (group c) On the other hand, the stu dents of group 
1 also had a significant higher improvement in vocab ul ar y than the 
stu dents of group 2. In addition, it was found that the questions 
related to language struct ur e and grammar in the Unit Tests were 
always sa ti sfactori ly  answered.
It seems, therefore, that even when grammar is not explicitly 
taught, it still can be acquired by the students through activ ities 
of re co gnition and functional use of the language.
5.1.4 - Question related to the subjects' a t t i t ud e
a) How will the subj ec ts  involved in the project react to the 
ma te rials and the m e t ho do l og y ?
In their qu es tionna ir es  of attitud e students  and tea chers 
evaluated the ma te rials and methodology. The c o n c l u s i o n s  drawn from 
their evalu ation are:
(1) - A high pe rce ntage of the students who used the reading 
ma t er i al s  presented a very pos i ti v e evaluation of the classes, 
materials, texts and activities; therefore, there was eff ectively a 
good response of the studen ts  to the ma terials and me t ho do lo gy used.
(2) - Re garding the kind of act iv i ti es  students pr eferred to do in 
class, most of the students' favorite activit ie s in group 1 were 
those kinds of a ct iv ities most frequently pr es ented in the
13?
mate rials .
(3) - The students of group 1 had an overall more p o s i t i v e  attitude 
and showed more pos i ti ve  eva lu at ions of m at er i al s  and methods than 
stu dents of group 2, thus the students involved m  the project seem 
to have been sig ni f ic a nt l y more satisfied with the materia ls  used 
in their English classes than the students of group 2.
(4) - Concerning the imp ortance  given by the s t u d en t s to English, 
the great majority of the students considered important tc study 
English, and wanted to have more English cl ass es per week.
(5) - The teachers' q u e s t io n na ir e  of atti tude pr o vi d ed  evidence of 
the teachers' approval of the materials and met hodolog y,  as well.
(6) - In spite of the p o si ti ve attitude towards the materials and 
methodology, the stu d en t s manifested the des ir e to develop the 
speaking ability in the language classes. This skill was the one 
with the highest number of indications in the students' 
qu estionnaire of attitude.
5J2 r Limitations of the studa aod final temacks
Research in ed uc a ti on  is difficult. There are too many 
va riables to control and biases  are difficult to avoid. Losses of 
subjects, ch anges of teachers, strikes, financial p r o bl e ms  with the 
high costs of the materials, and lack of interest of the educational 
aut ho ri ties in the project, were just some of the problems 
en countered in this research. There were also l i m i t a t i o n s  on time. 
In order to fully reach its objectives, this project should have
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been carried through 7th and 8th grades
Anoth er p r o b l em  relate s to the preparation of the materials. Not 
all the lessons were com pl e te ly  ready when the ma te r ia l s began to be 
applied. Some de si gning went on along the school-year. S u c h  a fact, 
however, was not totally negative, through p e r f o r m a t i v e  evaluation 
some s h or t co m in gs  of the first lessons could be corrected in the 
next o n e s .
Moreover, the present study involved many people; besides the 
researcher, the s tudents  and teachers, who were directly involved, 
there were those indirectly involved in the project, as the 
a dm i ni s t r a t i v e  staffs of the Municipal Schools. The long distances 
of the schools from the town center, and the diffe rent schedules of 
the teachers also caused disturbances for b ring in g the teachers 
to gether for meetings, and for the acc omplishment of the research as 
a whole. As it was very difficult to have under control all these 
variables, this study was not intended to be a st r ic tl y  experimental 
study, but an expl or a to r y one.
Finally, there were limitations in the e v al u at i on  instruments, 
specially in terms of reliability. The Unit Tests were corrected by 
the teacher of each group of students and not by the researcher. 
Alt hough the value for each question was pre vi o u sl y  established by 
the researcher, the cor rection probably was not totally uniform 
be cause it was done by different people.
The re sults of this study have to be in te rpreted in the light 
of the l i mi ta ti ons o utli ne d above, since foreign language teaching 
involves many pr o bl em s  and variables that escape the control of the 
researcher. But on the other hand, the very basic questions on the 
feasibil ity to e mp ha s i z e  reading since the very beginnin g in the
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■foreign l an gu age classroom seem to have been adequately answered. 
Nevertheless, in order to gather more complete  data on the subject, 
■future st u di e s should be carried out, covering the 7th and 8th 
grades in the Flori an ó p ol i s Municipal Schools, or maybe, covering 
the 5th, 6th, 7th, and 8th grades in schools that have English in 
their c u r r i c u l u m  in earlier grades.
Furthermore , the value o-F this study seems to be not only in 
the find in gs of students' achievement; it also signals tc the fact 
that st u d en t s co nsider the English discip l i ne  highly important in 
their school curriculum. The research was also an opportunity to 
know b et t er  the schools that are part of the Municipal School 
System and the com mu nit ies where they are located, and an 
opp or tu nity to get in close contact with the municipal English 
teachers. The project showed that students and teachers are 
coop e ra ti v e and both are open to innovative methodologies. Other 
studies should be carried out because foreign language teaching in 
Brasil still lacks elementary research that can reveal needs, 
expectations, frustr at io ns and achievements.
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A P P E N D I X  1
PRÉ-/
PÓS-TESTE EM LÍNGUA IHSLESA E COMPREENSÃO SE LEITURA
Nome do aluno Data série
Caro alunot Você certamente já ouviu falar em eclipse da lua ou eclipse do
só1» Provavelmente você já leu alguma coisa a respeito ou talvez 
até já estudou a matéria nas aulas de geografia* Escreva nas li­




Agora leia os textos n8s 1 e 2 utilizando o vocabulário para esclarecer 
suas dúvidas*
Texto n«
Eclipse of the Moon
The sun appears to be bigger 
than any other star* That is because it 
is near us. The other stars are far 
away* The sun shines* It is very hot* 
The moon also shines* It 
ta the sun's light. It is like 
a big mirror.
Sometimes the earth moves 
etveec the sun and the moon* The
shadov falls on the moon* The 
moon get8 dark. It cannot reflect the 




far »ray -\Longe 
shines - brVlha 
hot -\quente* 
also
light I lus 
like - b o b o  
mirror V espelhi 
be tween V* entre, 
shadow 4 sombra 
falls - oai 
dark - escuro 
cannot - não pode
to meio de






This is the story of Christopher 
Columbus and an eclipse of the soon*
The natives of the island of 
Hispaniola refused to bring food to Columbus.
Columbus knew the date of the 
eclipse of the moon*
island - ilha 
bring - traaer 
food - comida 
knew - sabia
Vocabulário (cont.)
told - oontou 
God - Deus 
was going - ia 
sake - fazer 
beginning - começo 
then - então 
went - foi 
room — quarto 
ship - navio 
forgiven -perdoado 
ending - terminando 
glad - oontente 
afraid - amedrontado 
never - nunca 
8topped - pararam 
supply - suprimento) 
again - novamente
So, he told the natives God was 
going to make the moon dark* He pointed to 
the beginning of an eclipse of the moon* 
Columbus then went to his room 
in the ship* He waited in the ship alone* 
Then he returned* Columbus said God had 
forgiven the natives. He pointed to the 
aoon* The eclipse was ending.
The natives were glad. They were 
so afraid of Columbus that they never 
stopped the supply of food again*
(Adapted from* Elementary Scientific 
English Practice» p. 24)
7
3Agora que você ja leu os textos, tente resolver as questões abaixo. 
A — Beiacione a coluna da direita oom a da esquerdat
(01) The stars are far away*
(02) The moon refleots light*
(03) The earth moves.
(04) Columbus pointed to the sun.
( ) A terra se move«
( ) Colombo apontou para o sol. 
( ) A lua brilha*
( ) As estrelas estão longe*
( ) A lua reflete lux*
B_— Encontre no texto palavras parecidas com o português que correspondam às 
palavras assinaladas nas frases abaixo»
(05) 0 professor contou aos alunos uma estória interessante*
(06) 0 menino doente recusou a comida*
(0 7)
(08)
Qual é a data do seu aniversario?
0 astronomo apontou para o ceu.
















E - Na lista de palavras abaixor ciroule as palavras que você acha que fa­







F - Ligue as expressoes que tenhaa o mesmo significadoi
(29) - the ship of Columbus - the sunfs light
(30) - the light of the sun - the earth's shadow
(31) - the sun is a star - Columbus* ship
(32) - the shadow of the earth - the sun shines
0 - 0  passado dos verbos em inglês • omito simples* Belaoione os verbos ao 
presente que estão na ooluna da esquerda com o seu respectivo pretérito 









H - Tente explicar na linha abaixo o que aconteceu coa os verbos da còiuna 
da direita que permitiu que você encontrasse o passado correspondente 
aos verbos da coluna da esquerda*
I - Você sabe que toda regra tem exceção* Relacione os verbos da ooluna da 
esquerda oom o seu tempo passado que está na coluna da direita* Esses 








J - Coloque V (verdadeiro) para as afirmativas que estejam de aoordo oom os’ 
textos e P (falso) para as que não estejamt
Texto n* 1
(45) ( ) A lua é muito quente*
(46) ( ) is veses a terra fiea entre o sol e a lua.
(47) ( ) 0 sol parece maior do que ••
(4«) ( u  lua 9 como um grande espelho*
í. "* (oont.) Coloque V (verttadeiro) para ae afirmativas que estejam de aoordo 
com os textos e P(falso) para os que não estejams
Texto n« 2
(49) ( ) Cristóvão Colombo sabia quando seria o proxino eolipse da lua»
(50) ( ) Colombo estava oora medo que Deus tornasse a lua escura*
(51) ( ) Os nativos achara» que Colombo havia provocado o eclipse*
(52) ( ) Depois do eclipse, os nativos deixaram de traser comida para
Colombo*
K - Procure no texto n* 2*
(53) Como era o nome da ilha onde Colombo estava?
(54) Quem ia escurecer a lua?
(55) Para onde foi Colombo enquanto esperava o eclipse passar?
6
L - k estória do texto n° 2 se passa
( ) atualmente ou ( ) no passado
M - Copie do texto n» 2 três palavras que comprovem sua resposta anterior.
H - (56) Copie do texto n° 2 palavras que o ajudaram a compreender a estória 
narrada.
0 - 0  texto nos oont a uma estória aconteoida com Cristóvão Colombo na ilha 
de Hispaniola* Colombo enfrentava um problema. Que problema era esse?
(°ont.) Coao Colombo resolveu seu problema?
(57) Dê um título para o texto n» 2
â *  (58)
5. (59) Leia as 5 primeiras frases do texto n»2 e oopie a frase que dá uaa 
idéia geral do texto.
S."“ (60) Conte, com o mínimo de palavras possível e ea português, a estória 
do texto n* 2.
T - Assinale eo» um C as frases e expressêes que seguem a ordem oorreta das 
frases e expressões de língua inglesar
(61) ) Sun the a star iB.
(62) ) A  mirror big.
(S3) ) The dark moon.
( « ) ) God made the sun and the moon*
(65) ) Hispaniola the island of.
(66) ) Columbus was alone
Marque com ua X o tipo de texto correspondente ao texto n* 2s 
( ) Descrição 
( ) Propaganda 
( ) Estória
dU - Observe o gráfico abaixo. As palavras da expressão estáo ea sua posição 
oorreta» Ao lado vooê tea alguaas expressões cujas palavras esão fora de 
ordem. Tente encaixá-las na ordsa oorreta no gráfioo.
A BARK MOON 1 - dark moon a
(67) 2 - the aen glad
(68) 3 - rooa his dark
(69) 4 - old story that
(70) 5 - food the hot
A P P E N D I X  2
UKTDA.DE I
7 a Lição
1 - Atividades de pré-leitura
Você sabe por que a pesca e a caça de alguns peixes e animais é proi­
bida? Discuta com seu coleguinha do lado sobre o assunto e escreva nas li­
nhas abaixo o que vocês concluíram»
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2 » Ouça atentamente a leitura que o professor fará do texto e acompanhe si­




Extinction is the complete destruction 
of a species or group of living things. It 
means that they no longer exist.
Today, over 120 species of mammals are 
in danger of extinction. Many fish, reptiles; 
plants, and birds are also endangered.
(With the works, p.8o)
4 - Voei ja sabe que as palavras cognatas 
são um bom auxilio para a compreensão do 
texto. Procure as cognatas no texto 
"Extinction" e copie-as.
^ - Vamos tentar descobrir o significado das palavras do texto? Eto torno da 
palavra do texto há algumas indicações do seu significado. Veja se desco­
bre o 8eu significado e escreva-o no espaço em branco.
DANGER
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5 - (cont.) Vamos tentar descobrir o significado das palavras do texto?
6 - Vamos agora brincar um pouco oom as palavras 
cruzadinhast
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8 - TA.REFA DE CASA* Releia o texto e escreva nas linhas abaixo o que você
conseguiu entender dele.
Objetivos* Reconhecimento de palavras cog­
natas*
Reconhecimento õ fisaçao de pa­
lavras novas.
Compreensão geral do texto. 





1 - Ouça a leitura que o professor fará do texto, acompahando-a silenciosa­
mente*
2 - Em sua tarefa de casa você escreveu o que conseguiu entender do texto*
0 professor chamará alguns alunos para fazer a leitura d& tarefa de 
casa» Se você for chamado, leia para a classe o que escreveu* Se não 
for, preste atenção à leitura de seus colegas.
3 ~ Tente responder, em inglês, às seguintes perguntas sobre o texto«
a)Wiat is extinction? (0 que é extinção?)
b)How many species of mammals are in danger 
of extinction? (Quantas espécies de mamí_ 
feros estão em perigo de extinção?)
c)jfhat other species of living things ar« 
also endangered? (Que outras especies de 
seres vivos estão também ameaçadas?)
4 - As respostas que você deu às perguntas acima transmitem as informaçoes 
mais importantes contidas no texto* No entanto o texto tem uma frase que 
transmite a idéia principal do texto. Encontre essa frase e copie-a no 
espaço abaixo.
5 - Observe as duas primeiras frases abaixo e depois tente completar as fra­
ses seguintes*
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Extinction is the complete destruction of living things.
Mammals are endangered.
The reptiles a group of living things.
The canary in danger of extinction.
Plants also endangered.
The earth a planet.
The planets part of the solar system.
The sun the centre of the solar system.
The 9 planets as follows* Mercury, Tenus, Earth, Mars, Jupiter, 
Saturn, Uranus, Neptune and Pluto.
6 - Converse com seu coleguinha do lado e tentem descobrir qual a função das 
palavrinhas "is” e "are" e qual a relação que elas têm com as palavras 
que estão na coluna da esquerda do exercício anterior. Escrevam nas li­
nhas abaixo o que vocês concluíram»
7 - Releiam agora-, você e seu coleguinha do lado, o exercício n« 7 d* página 
20 e o exercício no 7 da página 24, relacionando—os com o exercício n fi5 
desta lição. Tentem agora completar o exercício abaixo, observando a 
informação dos desenhos.
27
7 - (cont«) Tentem completar o exercício abaixo, observando a informaçao
do8 desenhos.
are on the table.
*
is in flag.
Objetivosi Compreensão detalhada do texto. 
Informações específicas. 
Identificação da idéia principal. 
Pluralidade* concordância sujei­
to - verbo.
8 - TAREFA DE CASA.* Procure em revistas ou jornais, artigos ou gravuras rela­
cionados com poluição ambiental e cole ou copie no espa­
ço abaixo.
A P P E N D I X  3
UNIDAT*S I
AVALIAÇÃO
Home do aluno Data Serie
A relação de palavras e expressões abaixo são da língua inglesa mas são usa­
das ea portu/niês. Coloque L entre parênteses para as palavras ou expressões 
que têm relaçao com lanchonetes $ coloque E_ para aquelas relacionadas com es­
portes; colocue ^  para aquelas que têm relaçao com música e coloque P^  par-3 
aqueles relacionadas com produtos e propaganda.
( ■ BANANA SPLIT





















2 - Forme palavras com os conjuntos de letras abaixo*
U N S ____________________( sol )
R 3 T â _______________  ( estrela ) .JL.
N M O O _________________ { l u a )
E L I F __________ _ _ _ _ (  vida )
____- . S B I R D _______________ ( pássaros )
F I S ______( peixe )
g  H -----
^  , L K I L _________________ ( matar )
COS' R W A T E _______________ ( água )




















5 - Complete de acordo com os desenhos*
\ K  ^
one bird ________ ______________
^  ^  ^  ^
one asteroid ________ ____________________
j k  A * * * * * *
one star
6 - Observe o gráfico abaixo. Âs palavras da frase estão em sua posição correta. 
Ao lado você tem três frases cujas palavras estao fora de ordem (a primeira
J a U o  á  o  m o o m a  « n o  a n j . T » f > «  e m  n T r i o n i  C f i r r e t . a  n o  í T T » á f  i  c\o ^  - rP » n t o  B n Q B Í X a r  B.BUe^UU V U AM ^ S*W v«^ C»» -  »« »— - -  '-f — — — —* - Q—  ^ J  » • «... .  W — w
palavras das frases b e c_ na ordem correta no grafico»
a)satellite the has earth one.
b)planets some satellites have.
c)destroys resources natural 
pollution.
TEE EARTH HAS ONE SATELLITE
•
F R É - L E I T U  R A Você viu no texto da 7® lição que existem mais de 120 es- 
* pécies de animais ameaçados de extinção. No entanto, o pro^ 
blema da extinção não é novo e, como o texto da 9 o liçao nos diz, nao e apenas a 
poluição provocada pelo homem que mata animais e plantas. A própria natureza pode 
eer a causadora da extinção de seres vivos. Há milhões de anos a terra era habita­
da por animais gigantescos que hoje estão extintos. Você sabe que animais eram es­
ses? Escrete- no espaço pontilhado.
Ill
7 - Ouça atentamente a leitura do texto feita pelo professor e acompanhe á leitu­
ra em silêncio. Depois examine cuidadosamente o vocabulário.
Dinosaurs were true reptiles. They were 
land animals eating other animals and plants.
Dinosaurs inhabited the earth for 160 
million years. They became extinct 65 million 
years ago.
(adaptado de "Batter up" p. 107)
Vocabulário* were - eraia for - por
true — verdadeiros became — ficaram
eating ~ comendo ago — atrás, passados 
inhabited - habitavam
8 — Preencha os espaços pontilhados com palavras do texto que sejam cognatas com 
as palavras sublinhadas nas frases em português.
0 Brasil tem mais de 120 milhões de habitantes.
Os repteis gigantes estão extintos na terra
$ - Copie do texto as outras palavras cognatas*
IV










TERRA, TERRESTRE ( 
OUTRO (S)
ELES, ELAS 
O, A, OS, AS
1 1 - 0  texto que você leu na página anterior não tem título. De um título em 
inglês ao texto.
12 — Conte agora com suas próprias palavras o que você conseguiu entender do texto.
í) ----------------------------------------------------------------
/ |
n  _ pelgia o texto da página anterior e responda às seguintes perguntas em portu­
guês t
a) 0 que eram os dinossauros?
b) De que se alimentavam os dinossauros?
h
c ) Durante quanto tempo eles habitaram a terra?
d) Quando é que os dinossauros foram 
extintos?
14 -  ?*ra a Próxima aula faça uma pesquisa em casa sobre como foi construída a ci 
dade de Brasília.
OBJECTIVES OF UNIT I
1 OB JE C TI V ES 1 LESSONS AND ACTIV I TI E S QUESTIONS OF
1 1 THAT COVERED THE O B J E C . UNIT TEST I
1-r ec o gn i ze  English words used 1 Les . 1 / 2 -all the act iv . 1 s t
1 in P or tu guese 1
l-activate prior kno wl ed ge 1 Les . 3 - a c t i v . 1
1 related to the subject of 1 Les . 5 -act i v . 1
! t he t e x t ; 1 Les 7 -act i v . 1
1 1 Les . 9 -act iv 1
l-recognize and retain English 1 Les 1 / 2 “all the act i v . l s t , 2nd ,
i words in general 1 Les . 5 -act i v . 6 4t h . 10th
1 1 Les . 8 -act iv . 7
! Iles. 9 -act iv . 1
l-identify nu m be r s from i to 1 Les . 6 -act i v . *“T/ 3 r d , 5t h
1 10 in English 1 Les . 7 -act iv . 7
1 1 Les . 8 -act iv 5, 7
l-identify and use cogna te s 1 Les . 3 -act iv . 4, 5 4th, 8t h ,
1 in order to fa c il i ta t e tent 1 Les . 5 -act i v . 3 9t h
1 c o mp re hension 1 Les . 7 -act i v . A
1 1 Les . 9 -act iv 4, 5
l-get eleme nt ary noti on s of 1 Les . 6 -act i v . 7 5t h
I p 1 urali t y 1 Les . 7 -act i v . 7
1 1 L e s . 8 -act i v . 5. 7
l-get element ar y notions 1 L e s . A -act i v . 6
1 of the English language 1 Les . 7 -act i v . 4, 8
1 structure: adj/ noun 1
1 po sitions  and SVO order 1
l-get elementar y not io ns  of 1 Les . 5 -act i v . 7. 8 5th , 6t h
1 the verb in se n te nc e s 1 Les . 8 -act i v . 5, 7
1 1 L e s . 10 -act i v . 5, 6
l-get eleme ntary notions of 1 Les . 8 -act i v . 5, 7 5th
1 subj ec t/ verb concord 1
l-find out specific 1 Les . 4 -act i v . A 6t h
1 information in the text 1 Les . 8 -act i v . 3
l-get a general idea of the 1 Les . 3 -act i v . 6 7t h , 12t h
1 t ext 1 Les . 5 -act iv 5
1 1 Les . 7 -act iv . 8
1 1 Les . 9 -act iv . 7
l-identify the main idea of Les . 6 -act i v . 3 1 1 1 th
1 the text Les . 8 -act iv 4 1
1-summarize the text in Les . 3 -act i v . 6 1 1 2 th
1 Portuguese Les . 4 -act i v . 7 1
Les . 5 - a c t i v . 5 1
Les . 7 -act i v . 8 1
l-comprehend d e t ai l s of the Les . 4 -act i v . A 1 13th
1 text Les . 5 -ac t i v . 6 1
Les . 8 - a c t i v . 3 1
l-find out the main points of Les . 6 -act i v . 2 1 13th
1 the text in order to Les . 10 -ac t i v , 2 1
I complete a summary 1|
l-identify the En glish pronouns Les . 6 - a c t i v . A, 5 1
1 "they" and "it" 1
l-identify k e y - w o r d s  in the Les 10 - a c t i v . 3 1
1 text 1







-act iv . 2 , 3, 4 1 
1




U j I D A D S  I I
A t v a l i a ç ã o  
ííome do  a l u n ó x __________
L - Na unidade II t o cê leu quatro textos. Yamos relembrar oa assuntos dos textos 
lidando *a frases coa os títulos apresentados abaixo* 
- The capital of the state of Santa Catarina is a 
highly popular tourist resort.
_ All people do not like the same nusic.
- They have to work hard and hava to practice every 
day«
- The capital of Brasil waa carefully planned for 
aodern living. ______
12flLição - ’•Brasilia’*
14»Lição - "Florianópolis" 
l6«Liçâo - "Music"
l8°Lição - "Hock Stars"
S e r i e i  D a t a *
2 -  A g o r a  o u ç a  e a c o m p a n h a  cora a t e n ç a o  a  l e i t a r a  qus  
s e n t a d o  a b a i x o .
o p r o f e s s o r  f a r á  do  t e x t o  a p r e —
3 -  T e x t o j
V o c a b u l a r i o
o n e  3 f  t h e  n o s t  -  u n  d o s  s a i s  
r i d g e s  — c u m e s
s n o w - c a p p e d  -  c o b e r t o  i e  n e v a  
w i n t e r  -  i n v e r n o  
s p r i n g 3  -  f o n t e s  
p l u s  -  m a i s
f e a t u r e  -  c a r a c t e r i z a r
3A.NTA. CA.TARiafc.
T h e  s t a t e  o f  o a n t a  C a t a r i n a  i a  p r i v i l e g e d  
b y  n a t u r e .  I t s  9 5 » C O O  k n ^  r e p r e s e n t  o n e  o f  t h e  
most- b e a u t i f u l  r e g i o n s  i n  B r a z i l .
T h e  m o u n t a i n  r i d g e s ,  s n o w - c a p p e d  i n  w i n t e r ;  
t h e  v a l l e y s  c o l o n i z e d  b y  E u r o p e a n s :  t h e  m i n e r a l  
w a t e r  s p r i n g s ;  t h e  b e a u t i f u l  " b e a c h e s f  a l l  o f  
t h i s  p l u s  t h e  w a r n  h o s p i t a l i t y  o f  t h e  l o c a l  
p e o p l e ,  f e a t  i r e  3 a n t a  C a t a r i n a  a s  o n e  o f  t h e  
3 0 s t  a t t r a c t i v e  t o u r i s t  r e s o r t s  i n  B r a z i l .
( f o l h e t o  t u r í s t i c o  " S a n t a  e  3 e l a  C a t a r i n a " )
II
4 -  C o p i e  do t e x t o  a s  p a l a v r a s  c o g n a t a a  a o  l a d o  d o  s e u  s i g n i f i c a d o  a p r e s e n t a d o  a-»-
0 0 0
" b a i x o .  O b s e r v e  q u e  n a  o n u m e r o  e x a t o  d e  q u a d r a d i n h o s  c o r r e s p o n d e n t e  a o  n u m e r o
d e  l e t r a s  d e  c a d a  p a l a v r a .
( l í )
r e ^ i o e s
montanha
v i l e s i a d o
e u r o p e u s
h o s p i t a l i d a d e
v'ál3S
a t r a e n t e
5 -  \s p a l a v r a s  r e l a c i o n a d a s  a b a i x o  v o c ê  j á  c o n h e c e  p o r q u e  j á  a p a r e c e r a m  em l i ç o e s  
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6 -  F a ç a  um r e t â n g u l o  
do texto.
ea torno da frase que focaliza a ideia prinoipal
C D
3 a n t a  C a t a r i n a  h a s  
95«COO ka“«
Santa Catarina i s  an attractive 
tourist resort.
S a n t a  C a t a r i n a  h a s  m i n e r a l  
w a t e r  a p r i n § 3 .
Some mountains in Santa Catarina 
are 3nov-capped in winter.
Ill
7  -  A s s i n a l e  com  um X  a s  f r a s e s  c u j a s  i n f o r m a ç õ e s  a p a r a c e m  no  t e x t o  q u e  e s t á  n a  
p r i m e i r a  p a g i n a  d e s t a  a v a l i a ç a o .
(  } 0  e s t a d o  d e  S a n t a  C a t a r i n a  
tem 9;oC00 km2.
( ) U.Tia - a r t e  do  l i t o r - I  i a
S a n t a  C a t a r i n a  f o i  c o l o n i ­
z a d a  p a r  A ç o r i a n o s .
( ) 0 t o p o  d a s  m o n t n n h a s  i a  r e ■ 
g i ã o  s e r r a n a  f i c a  c c ' c s r t o  
d e  n e v e  n o  i n v e r n o .
(  ) 0  p o v o  d a  r s g i a o  l i t o r â n e a  
é  h o s p i t a l e i r o .
) A s  f o n t e s  d e  a g u a  m i n e r a l  
s ã o  a t r a ç ã o  t u r x s t i c a  en  
S a n t a  C a t a r i n a .
( ) S a n t a  C a t a r i n a  e ara i o s  m a i s  
a t r a e n t e s  p o n t o s  t u r i 3 t i c o s  
do B r a 3 i l *
8 -  íT a s  f r a s e s  a b a i x o  c o l o q u e  o s i n a l  p a r a  a s  e x p r e s s õ e s  q u e  t ê m  o mesmo s i g ­
n i f i c a d o  e ? a r a  a s  e x p r e s s õ e s  q u e  tê ra  s i g n i f i c a d o s  d i f e r e n t e s .
RUSTIC BALESÄHT 




s o p h i s t i c a t a á  b a l n e a r y  
n a t u r a l  e n v i r o n m e n t
’.C tP JÍ E C 3 ? I T . \ L I T Y  c o l d  h o s p i t a l i t y
t r a n q u i l  s u m m e r
beautiful winter
1 7
N u m e re  a s  p a l a v r a s  ' i a  e s q u e r d a  d e  a c o r d o  com o s e u  s i g n i f i c a d o  a d i r e i t a .
-  O b s e r v e  a s  i n f o r m a ç õ e s  que a s  f r a s e s  a b a i x o  a p r e s e n t 2.n1 e d e p o i s  c o m p l e t e  o s  
e s p a ç o s  com i s n ' t ,  a r e n *  t  o ü  d o n 11 .
a )  F l o r i a n ó p o l i s  i s  t h e  c a p i t a l  o f  S a n t a  C a t a r i n a .
F l o r i a n ó p o l i s  ______________  t h e  c a p i t a l  o f  P a r a n á .
b )  C h i l d r e n  go  t o  s c h o o l  o n  f o o t .
C h i l d r e n ______________ g o  t o  b u s y  s t r e e t s  o n  f o o t .
c )  C a n a s v i e i r a s  a n d  I t a g u a ç u  a r e  s o p h i s t i c a t e d  b e a c h e s .
C a n a s v i e i r a s  a n d  I t a g u a ç u . __________________ r u s t i c  b e a c h e s .
d) A r o c k  s t a r ' s  l i f e  i s  d i f f i c u l t .
.1 r o c k  3 t a r ' s  l i f e ______________ e a s y .
O BJ E CT I V E S  OF UNIT II
I OBJEC TI VE S 
1
1 L E S S ON S AND ACTIVITIES 
! THAT COVERED THE OBJEC




l-activate prior knowledge 1 Les . 12 - a c t i v . 1 1 st
1 related to the subject of 1 Les . 14 - a c t îv 1
1 the tent 1 Les . 16 -act i v . 1
1 1 Les . 18 -act i v . 1
I-get a general idea of the ! Les 16 -act iv 9 1 st
1 tent
l-draw inferences 1 Les . 12 - a c t î v . 7 1 st , 8th
1 Les 13 - a c t i v . 3 lCth
1 1 Les . 16 -act i v . 7
l-identify and use cognate s in ! Les . 12 -activ 4 4th
1 order to facilitate text 1 Les . 14 - a c 1 1 v 6
1 co mprehension 1 Les . 16 -act iv . 5
1 ! Les 18 -act iv 5
l-identify and retain English 1 Les . 16 -act i v . 4 5th
1 words already knownj and
1 their meaning
l-identify the m a m  idea of 1 Les . 17 -act i v . 3, 4, 9 6 th
1 the text
l-comprehend details of the 1 Les . 13 -act i v . 2 , 4 7th
1 text 1 Les . 17 -act iv 2
1 1 Les . 18 -act i v . 8
l-find out specific 1 Les . 13 -act iv . 4 7th
1 information in the text ! Les . 15 -act iv . 2
1- identify and retain new 1 Les . 12 -act i v . 5 3rd
1 Eng 1 ish words i Les . 14 -act iv . 4, 5
1 1 Les . 16 -act i v . 8
1 Les . 18 -act iv . 8
1- identify synonyms and 1 Les . 15 - a c t i v . 3, 4 8th
1 antonyms
1- recog nize the English 1 Les . 12 - a c t i v . 6 8th
1 phrase "adjective+noun" 1 Les . 18 - a c t i v . n/
l-get elementary notions of 1 Les . 13 -act iv . 5 9th
1 word formation in English
1 (sufix "-ly" related t a
1 "mente", in Portuguese)
l-get e l e m e n t a r y  n o t i o n s  of 
1 the n e g a t i v e  in E n g l i s h
ILes.
1





l - r e c o g n i z e  s o m e  c o n t r a c t e d  
1 f or ms  like " i s n 't " " a r e n 't ",




1? -act iv 3 10th
1-us e c o r r e c t l y  the E n g l i s h  
1 d i c t i o n a r y
1 Les
1
14 -•act i v in
i1
i
l - i de nt if y c h a r a c t e r i s t i c s  of 
1 b e i n g s  in th e tent
1 Les
1
15 -act iv 5




16 -act iv 6, 8
l - t r a n s l a t e  e x p r e s s i o n s  of the 
1 text with the help of a 




15 -ac t iv *■7/
1 —Fill in ar. o u t l i n e  with base 
1 in the text




















- i d e n t i f y  c o m p l e m e n t i n g  ILes. 13 -activ. 3, 6
i n f o r m a t i o n  r e l a t e d  to the I 
s u bj ec t of the text I
IDADB III
Avaliação
>me do a l u n o _________________________________ S e r i e » _______________ Data*______________
- Circule as palavras, no conjunto abaixo, que são fruto do progresso tecnologico.
Y plaJ T  ELECTRICITY STABS MOON AUTOMOBILES TOWS REPTILES COMPUTERS^ 
\  TELEPHONE AEROPLANE AIR PEOPLE AUTOMATION
Vocabulario
- when - quando
- ores - minérios
- in which - no qual
- found - encontrado
- price - preço
- then - então
- with - com
Aluminum
When aluminum was first produced, 
about 150 years ago, it was difficult to 
separate from the oras in which it was 
found. So its price was very high. Then a 
process was discovered for refining the 
metal with the aid of electricity.
The use8 of aluminum are innumerable. 
It is practical for many purposes, one of 
which is for making pots and pans.
But one of the most important uses 
of aluminum is in transportation. Aluminum 
is found in the engines of automobiles, in 
the bodies of trucks, buses, trains, boats 
and aeroplanes.
By making vehicles light, aluminum 
reduces the amount of fuel needed to move
the vehicles.
(adaptado de "Let's learn English",
Book 5, pags. 104/105)
....
- making - execução, executando
- light - leve(s)
- pans - Pamelas
- bodies - corpos
- boats - barcos
- fuel - combustível
- needed - necessário
- aid - ajuda
II
2 — K b rinte e duas palavras abaixo sao a traduçao de cognatas do texto "Aluminum"* 
Copie as cognatas do texto ao lado de su.a traduçao apresentada na relaçao abaixo*
- alumínio - __________
) - automóveis - ________
- descoberto - _  _  
v - difícil - ____________
- eletrecidade - ___  _
- engenhos (motores) —
- importante - ______ _
- inumeráveis - _  _  ___
- metal - ________  _____
- mover - ____________ _
- potes - _
- prático (útil) - _________
- process - ___ ___________ __
- produzido - _______________
- propóaitos(finalidades) -
- reduz - _______________
- refinar - _________________
- separar - _________________
~ transporte - _  ___
3 - Complete as frases abaixo com informações tiradas do texto (em português)*
a) 0  alumínio foi produzido pela primeira vez h á  _ ____ _____________ _______ •
)  *) 0 preço do alumínio era alto porque era difícil separa-lo d o s __________ _
nos quais era encontrado.
o) Mais tarde foi descoberto um processo para refinar o alumínio através da
d) A. primeira utilização prática do alumínio foi na fabricação de
e) Os mais importantes usos do alumínio estão no
)
4 - Responds., eo ingles» com base no terto "Aluminum"•
a) Where (onde) is aluminum found in transportation?
b) What (o que) does aluminum reduce?
i - Circule a palavra que é estranha a cada um doa conjuntos abaixo
III
' AiUMINUM )
s (• PRICE :
- .Releia o primeiro parágrafo do texto e encontre nele vim problema e a solução pa­




- Complete as cruzadas com palavras do texto "Aluminum".
i 1 - Meio de transporte privativo
e confortável (plural)»
2 - Meio de transporte aéreo (pl*)»
3 - Combustível.
4 — Transporte de carga (pl*)»
5 - Utensílio de cozinha (pl*)»
6 - Metal leve usado para utensí­
lios de cozinha e para o fabri_ 
co de meios de transporte.
7 - Transporte aquático (pi*)*
8 - Transporte de massa (pl*)*
9 - Andam eo trilhos.
10 — Força que move veículos, apare­
lhos domésticos, indústrias, etc*
11 — Engenhos que se movem e andam
sobre rodas*
12 - Utensílio de cozinha (pl«)*
IY
1 - Relaciona as ações (verbos) da esquerda (que estão* no presente) com o seu respec* 

















- 0 que acontece com os verbos quando vão para o passado?
I
) — Agora relacione os verbos á esquerda (que nao formam o passado regularmente) 









L - Relacione as perguntas à esquerda com sua resposta correta à direita de acordo 
com o texto*
(1) Why was the price of aluminum 
high 150 years ago?
(2) Why does aluminum reduce the
amount of fuel needed by the vehicles?
(3) Why is aluminum so important?
(4 ) Why are the uses of aluminum
( ) Because it is used in the engines 
of automobiles and in the bodies 
of trucks, buses, trams, boats, etc*
) Because it is practical for many 
purposes«
) Because it was difficult to separate 
it from the ores*
) Because it is light*
innumerable?
2 - Observe o exemplo abaixo e depois complete as frases seguintes*
Ex . 1 Aluminum is a metal with a wide use in transportation.
I Aluminum is a metal with one of the widest use in transportation*
a) Gold (ouro) has a high price*
Sold has one of t h e ________ prices among( entre) the metals*
b) Cotton (algodão) is a light material*
Cotton is one of the materials*
O BJ EC TIVES OF UNIT III
1 OBJECTIVES LESSONS AND ACT IV I TI ES  1 QUESTIONS OF
THAT COVERED THE O B J E C .1 UNIT TEST III
l-activate prior kn owledge Les . 21 - a c t iv 1 1 1 st
1 related to the tent subject. Les . 23 - a c t iv 1 1
Les . 25 -act iv 1 1
Les . 27 -activ 1 1
l-identify and use cogn at es Les . 21 -activ 5 1 1 st . 2nd .
1 to -facilitate c ompre he ns ion Les . 23 -act iv 5 1 7th
Les . 25 -activ A 1
Les . 27 -act iv A 1
l-identify and retain new Les 21 -act i v 4 , 8 , 91 1 st , 7th
1 English words Les . 23 -act iv 4, 6,7,91
Les . 2 4 -activ 5, 7 1
Les . 25 -act iv 3, 9 1
Les . 27 - a c t i v rr/ 1
l-identify key-words that Les . 21 -act iv 10 1 1 st , 7th
1 could clarify the tent 1
1 subject 1
1 - id en t if y e relat ions of meaning Les . 22 -act iv 5 1 5th
I among words 1
l-draw inferences Les 21 -act iv 1 , 5 1 1 st , 7th
Les . 23 - a c t i v . 1 , 5 1
Les . 25 -act iv 1 , 4 1
Les . 27 -act i v . 1 , 4 1
!-find out specific Les 26 - a c t i v . 2 I 3rd , 4th
! information in the text Les . 27 -act iv . 8 1
l-identify the main points of Les . 23 -act iv 8 1 3rd
1 the text in order to Les . 25 -act i v . 5 1
I compl et e a summary Les . 26 -act iv 4 1
l-complete an outline or Les . 24 -act i v . 2 1 4th , 6 th
1 summary based on the text 1
l-recall a text in Portu gu ese Les . 28 -act i v . 2 1 6 th
l-recognize '’pr o b l e m / s o l u t i o n” Les . 24 -act iv 2 1 6 th
1 in the text 1
1-comprehend details of the Les . 22 -act iv . 2 , 5 1 7th
I t ext L e s . 26 -act i v . 2 , 3 1
1-------------------------------------------
l-recognize present and past 
1 tense of some regular and 
1 irregular verbs, including 
1 verb to be
Les . 25 -act i v . 7, 8
. |-----------------




l-identify and relate "why/
1 because" as q u e st i on /a n sw e r
Les . 28 -act i v . 5 1 1 1 th
1
l-identify r e la t i o n s  between 
i sentences
Les . 28 -act i v . 5 1 1 1 th
1
l-identify the suffix ”-est", 
1 superlative of ad jec t iv e s
Les . 28 - a c t i v . 4 1 1 2 th 
1






-act i v . 





'-identify the type of the 
1 text
Les . 27 -act iv 3 1
l-identify the main idea of the 





- a c t i v . 





l-write down sim pl e sentences 








-act i v . 
-ac t iv 







l-recognize c o mp ou nd words 
1 (every- some-)
Les . 24 -act i v . 5 1
1
l-identify the mont hs  of the 
1 year and the cardinal 
1 numbers
Les . 26 - a c t i v . 5, 6 1
1
1
l-complete s e n t e n c e s  with 
1 act ions
Les . 28 -act iv 3 1
1
A P P  E N D I X  4
Q U E S T I O N Á R I O  PARA OS ALUNOS DAS 7 as SERIES DO lo GRAU DA REDE
MUNICIPAL DE E NSINO DE FLORIANOPOLIS
Le ia  com atenção o que s ti o ná r io  e, se precisar, peça a
ajuda do professor. E importante que você responda 
todas as questões com atenção e sinceridade.
Série em que e s t u d a : .....................  1
Idade . .....................  2
Esco la  em que e s t u d a : ...............................................  3
Cida de . ............................  4
Há quanto tempo estuda nesta e s c o l a ? ...........................  5
Você se interessa e se dedica com o mesmo entusiasmo a todas as 
m a t é r i a s 7
( )não 6
( ) s i m 7
Você acha que todas as matérias têm a mesma importância?
( ) n ã o 8
( ) s i m 9
A tribua nota s de Dl a Q4 às maté ri as abaixo, de acordo com o grau 
de i mportân ci a que você lhes dá.
01 - não importante
02 - po uc o  importante ( ) Ge o grafia 10
03 - b a s t an t e importante ( ) E d . Física 1 1
04 - m ui to  importante ( ) História 12
( ) Inglês 13
( ) Matemáti ca  14
( ) Po rtuguês 15
( ) Ciê ncias 16
( > E d . Art ist ica 17
( ) E M C 18
( ) 0 S P B 19
Você t r a b a l h a  além de estudar?
( )não 20
( )sim 21
Qu an ta s h or as você trabalha por d i a 7
( > 1 a 2 horas 22
( ) 2 a 4 horas 23
( ) 4 a 6 horas 24
( ) 8 horas 25
Você já ti nha e st ud ado Inglês antes?














E s t u d o u  ou e s t ud a  em algum cur so  p ar ti c u l a r  de Inglês do tipo 





M o r o u  ou v i a j ou  para algum pais de língua inglesa?
( )não 
( ) s im
33
34
Você acha que é importante es tu d a r Inglês? Quanto?
( ) mui to importante 
( ) bastante importante 
( ) pouco importante 





As aulas de Inglês de sua escol a têm lhe parecido
( ) dinâm icas e in teressa nt es  39
( > pouco interessantes 40
< ) monótonas e ca nsat i va s  41
( ) cha ta s 42
Você acha que seus colegas g o s ta m  das aulas de Ingles?
( ) g os ta m  muito 43
( ) go st am bastante 44
( ) g os ta m  pouco 45
( ) nâo gostam 46
Qual a sua opinião a respeito dos m a teria is  usados nas aulas 
de Inglês?
são muito interessantes 47
são interessantes 48
são pouco interessantes 49




de sa tu alizados  54
muito criativos 55
criativos 56
repet it ivos 57
muito repetitivos 58
Os a s s u n t o s  são
Os e x e r c í c i o s  são
Você acha que o Inglês que você está aprendendo atend er á 
suas e x pe c t a t i v a s  e n e c e s s i d a d e s  futuras?
( )não 59
( )s im 60
Você g o s t a r i a  de ter mais aulas de Inglês na sua escola?
( )nao 61
( >sim 62
Se você r es pondeu SIM, quantas aulas por semana?
( > 3 aulas 63
( ) 4 aulas 64
As sinale o que você gosta de fazer nas aulas de Inglês.
- fazer/ responder pe r gu nt as
or alment e < ) 65
- contar/ completar estórias ( ) 66
- escutar estórias ( ) 67
- ler em voz alta ( ) 68 
- l e r  s il e nc iosament e ( ) 69
- r es ponder perguntas sobre
tentos ( ) 70
- fazer ditado ( ) 71
- fazer e x er c íc io s  de
falso / ve r da de i ro  ( ) 72
- fazer exercício s de
m últipl a escolha ( ) 73
- fazer d ramatiz aç õe s ( ) 74
- re latar trabalhos o r a l m e n t e  ( ) 75
- cantar ( ) 76
- fazer jo guinhos e
p a s s a t e m p o s  ( ) 77
Você acabou de assinalar as ativid ad es  que voce gosta de 
fazer; assi na le  agora qual a at ividade  mais importante para 
seus estud os  ou seu futuro.
( ) escrever em inglês 78
( ) escuta r inglês 79
( ) ler inglês 80
( ) falar inglês 81
Você g o s t ar i a de aprender outra língua ALEM tio I n g l ê s 7
< )não 82
( )sim 83
Você gost ar ia  de aprender outra língua EM VEZ do Ingles'?
( )não 84
( )sim 85
Se você respondeu que SIM, que outra língua gost ar ia de 
a p r e n d e r 7
( ) Alemão 86
( ) 11 a 1 iano 87
( ) Espanhol 88
( ) outra 89
Você acha que a s oc i ed a de  valoriza, dando mais chan ce  de 
e m p re go  e de ascenslo social, aquelas pessoas que sabem uma 
língua es tr an geira?
( )n ão 90
( ) sim 91
Os seus pais acham im por t an te  que você aprenda uma língua 
est range i ra?
( )n 3 o 
( ) s i m 93
Eles - os seus pais - estão satisfeitos com o ens in o do Irgles 
na sua e s c o l a 7
( ) não
< )sim 95
Você acha que o Inglês deveria sair do currículo das e s c o l a s  
de lo grau de F l o r i a n ó p o l i s 7
( ) não 
( ) s im
96
97
Que sugest Se s você d a r i a  para melhorar o ensino do Inglês na 
sua E s c o l a 7
QUESTI O N Á R I O  PARA OS PROFESSORES DE INGLÊS DA REDE
MUNICIPAL DE E N S I N O  DE FLORIANOPOLIS
Esco la(s) e curso(s) em que leciona Inglês; 1
Sexo : Femi ni no ( ) g
Masculino ( ) 3
Você é p r o f e s s o r (a ) de inglês
- com licenciatura plena em inglês ( ) 4
- com licen ciatura  c ur ta  em inglês ( ) 5
- co m l i c e n c i a t u r a  i n c o m p l e t a  em inglês ( ) £
- co m  o u t r o  c u rs o s u p e r i o r  ( ) 7
- c om  c u r s o  p a r t i c u l a r  de in glê s ( ) g
Se licen c ia d o ou lice n ci a nd o  em m g l ê s ,  por qual in stituição? 
------------------------------------------------------------------------------- 9
Afiü eríi huê se formou? 19______ 10
Ha. quanto tempo você leciona inglês?_______________________________ i j
Atualmen te, quantas horas semanais? No lo g r a u ________ hs 12
No 2o g r a u ________ hs 13
Em média quantos alunos tem por turma? No lo g r a u _______  14
No 2o g r a u _______  15
Sua situaç ão  funcional como professor do M u ni c í p i o  é de
- professor ef eti vo ( ) 16
- professor s ub s ti tu t o < ) 17
- professor co n tr a t a d o  < ) 18
Se leciona no Estado, qual sua situação fu nc i on a l 7
- professor ef eti va < ) 20
- professor su b st i t u t o  ( > 21
- professor c o n t r a t a d o  ( > 22
Você leciona alguma outra disciplina aléem do inglês?
Não ( ) 23
Sim ( ) 24
Qual ( is ) ? ___________________________________________________________________ 25
0 m a gi s t é r i o  de inglês é par a você:
- pr o fissã o de tempo integral < ) 26
- pr o fi s sã o  de tempo parcial ( > 27
- oc u p aç ão  temporária ( ) 28




Você sente n e c e s s i d a d e  de se ape rf ei çoar p r o f i s s i o n a l m e n t e 7
( )
Sim ( )
Como você p r e f er e  se aperfeiçoar? At ra vé s de
Leituras < )
Seminários ( )
Curso de especia l i za çã o  ( )
Curso de mest ra do  ( >
Voce se se nte um profissional realizado? Não ( )
Sim ( )
Indique cs fatores que mais lhe causam pr ob lemas no 
ex ercíc io  ca pr o f is sã o  (i=muito problema, 2=bastante 
pfwblêrfiãj 3 - p ü u c o  proD 11 iTi ã , 4 = nerihum problema)
-  ã  b ã i n ã  r c m u f ' i ê r ã Ç g . O  ( )
- atitude n e g a t i v a  de pais ou da comuni da de  com o
inglês < >
- atitude n e g a t i v a  de colegas de outras discip li na s
ou de a d m i n i s t r a d o r e s  com relação à sua di sc iplina  ( )
- atitude n e g a t i v a  de colegas de inglês com relação
à sua p r o f i s s ã o  ( >
- falta de o b j e t i v o s  específicos claros e a tingívei s ( )
- número de aulas insuficiente para a l c a n ça r  seus 
objetivos ( >
- falta de m a t e r i a i s  adequados a seus o b jetiv os  < )
- falta de d i s c i p l i n a  dos alunos em aula ( )
- reje ição dos alunos à matéria ( )
- falta de m o t i v a ç ã o  dos alunos para estudar  inglês ( ) 
- f a l t a  de re cu r so s  materiais na escola ( )
- excesso de alunos por turma ( >
- falta de t e mp o  para preparar aulas ( )
- co rreção de e xercíci os  e provas ( )
- sua formação p ed a gó gi c a é insuficiente ( )
- sua fo rm ação linguística é insuficiente ( )
Em termos profissionais, você acha que está 
re al iz a nd o  um trabalho
Muito bom ( )
Bom ( )
Regular ( )

































D en tr o  da r e a l i d a d e  social de seus alunos, o que você 
acha mais i m po rt a n t e  para eles a p r e n d e r e m  em inglês? 
En um er e de i (= nada importante) a 4 (= mais importante) 
cada um dos o b j e t iv o s abaixo:
c o n h e c e r  a cultura dos países de língua inglesa ( ) 61
sa be r falar ( ) 62
sa ber ler ( ) 63
sa ber e s c r e v e r ( > 64
saber t r ad u z i r ( ) 65
c o n h e c e r  a gramática ( ) 66
e n t e n d e r  alguém falando ( ) 67
Na sua o p i r i a o  qual é o objetivo de seus alunos ao estudar 
i n g l ê s 7 Ele estuda psra:
- s e  t or n ar  um profissional melhor ( ) 68
- a p r e n d e r  mais sobre assuntos d i v e rs os  < ) 6?
- se cotrunicar com mais pessoas ( ) 70 
- p a s s a r  no vestibular ( ) 71
- ter um emprego  melhor ( ) 72
Você p a r t i c i p o u  do projeto de inglês d e se n v o l v i d o  nas 
esc ol a s m u n i c i p a i s 7
Não 
Sim



















- pré e pós-testando os alunos e 
usando os mat er iais do projeto
- somente pré e p ó s - t e s t a n d o  os alunos
Se você u s o u  os materiais, como os c l a s s i f i c a ?
Mu ito interessantes 
Ba s ta n te  interessantes 
Int eressant es 
Pouco interessantes
Os e x e r c í c i o s  e as atividades sao
M uito criativos 
Criat ivos 
Repet it ivos 
M ui to  repetitivos
Os textos são
Muito atualizados 
At u a 1 i zados 
P ouco atualizados 
Desat uaiizados
0 método e m p r e g a d o  é
Muito din âmico 
Din âm i co  
Pouco dinâmico 
M u it o  parado
( ) 73 
( ) 74
Em relação a ma te ri ai s que voei já usou 
a nt e ri or me nte, os materiais prepa ra d os  para este 
p ro je t o foram
- muito mais eficientes ( > 93 
- u m  p o u c o  mais eficientes ( ) 94
- tão e ficient es  quanto outros ( ) 95
- menos e fi c ie nt e s ( > 96
Você t e n c i o n a  co nt inuar usando os ma t er ia is no próximo 
ano l e t i v o *7
Não ( ) 97
Sim ( ) 98
Se você nl- usou os materiais este ano, gostaria  de 
usá-l os no pr óximo ano letivo 7
Não ( ) 99
Sim ( ) 100






to mot iv ados e interessados
p o u c o  mais motivados e interessados
anos anteriores
ao que
- a rresma pa rt icipaçao verificad a com 
a ut i li z a ç ã o  de outros métodos





Você acha aue as atividades de p ré - le i tu r a serviram 








Os alunos u s a va m  as palavras cog natas como ajuda para 
c o mp r e e n d e r  o texto?
Não < ) 107
Sim ( ) 108
Na sua opi ni ã o qual(is) o(s) tipo(s) de atividade que os 
alunos mais gosta va m de executar:
- f a z e r / r e sp o nd er  perguntas oralmente ( ) 109
- ler s i l e n c i o s a m e n t e  < ) 1 1 0
- ler em voz alta < > 1 1 1
- re sp onder pe rg untas sobre os textos < > 1 1 2
- fazer e x e rc íc i os  de falso/verdadeiro ( ) 113
- fazer ex er c íc i os  de múltipla escolha < ) 114
- co m p le t ar  lacunas < > 115
- r e la c io na r  colunas ( ) 116
- fazer pa l a vr a s cruzadas ( ) 117
- fazer c a c a - p a l a v r a s  < > 118
- jogar ( ) 119
Com o os alu no s  executavam as at i vi da des?
- -Faziam esforço para e x ec u t á - l a  sozinhos
- pediam muito a a ju da  do(a) professor(a)
Você acha que, em média , os textos e as atividades 





' Os alunos costavam de trabalhar em dupla e em grupo?
Não 
Sim
Você acha que foi válida a ênf as e que foi dada no 
p ro j e to  à habilidade da leitura em i n g l ê s 7
Não 
Sim
A baixo você tem uma relaçao dos ob jetivos p u s  o 
p r o je to  se propunha atingir através dos exercícios e 
a t i v i d a d e s  dos materiais. Dê uma nota de 4 (= s a t i s f a t o r i a ­
mente at ingido) a i (=não atingido) para cada um dos o b j e ­
t ivos relacionados, tendo como base a performa nce dos alunos 
na ex e cu çã o  dos exercícios e atividades.
- captar a idéia geral do texto < > 13®
- reconh ecer a idéia principal do texto ( ) 131
- localizar as p r in ci p ai s  informações cont id as
no texto ( * 132
- encontrar informações espec i fi c as  no texto ( ) 133
- identificar relações entre as frases ( ) 134
- reconhecer partes do texto ( ) 135
- fazer inferências ( > 136
- resumir texto em que as idéias principais
es tejam bem claras < ) 137
E sc r e va  no espaço abaixo sugestõe s para modificar e/ou 
m e l ho ra r  os materiais.
< ) 1 20  





( ) 126 
( ) 127
( ) 128 
( > 129
A P P E N D I X  5
ElCtíâ BE AVALIACSQ Dâ EÔBIICIEÊCSQ DOS ALUMQS EU SêLâ DE êULÊ
Í3B “ Muito Bom E S C O L A ________________________________________
CONCEITOS. B ~ Bom P R O F E S S O R ____________________________________
R - Regular TURMA_________________________________________
D - Desint er es sa do
P - Pa rt icipação (particip oral, ida voluntária ac
quadro, particip. nos trab. em grupe
Ê - AtençãoEE - Ex ecução dos exercí ci os  
CG - Co nceito geral
i 'BIMESTRE 1 »BIMESTRE 2 *BIMESTRE 3 »BIMESTRE 4
N. ! Nomes dos alunos !___ * , , __ #___m M M „ [ __ #___ , |M M m______
! 1P A E E !GG#P 'A EE GG*P A EE GG*P !A EE ! GG
i i 1 » ! * i # i i
! 1 1 * 1 * ' # i
1 1 1 * 1 * i
1 1 1 * > * # i
1 1 1 * 1 * # i
1 1 1 * 1 * K i
1 1 1 * ! * * i
1 1 1 * # # i
1 1 1 # # i
1 1 1 * # * i
1 1 1 * # i
1 1 1 * # # i
1 > 1 # # * i
1 1 1 * # i
1 1 1 * » i
1 1 1 # # * i
1 1 1 # * i
1 1 1 * H « i
1 1 1 # # # i
1 1 1 * * * i
1 1 1 * # * i
1 1 1 # * * i
1 1 ! * # i
1 1 i * * * i
1 1 ! # * * i
1 i i * * * i
1 1 i * * i
! 1 1 i * * K i
1 1 i « * # i
1 I i * # * i
1 1 i * * * i
1 1 i * * * i
1 1 i # * * i
1 1 i * # * i
1 1 i # * « i
1 1 i * # * i
1 1 1 1 # » i
1 1 1 1 # « # i
CODIGOS PARA 
A V A L I A C S O :
EICHA DE EEÊISIEQ DAS NQIÊS qqs iesies ß£ A V A L I A D O  qqs öLUNQS
E S C O L A ____
PROFESSOR.
TURMA
N o mes dos alunos
'Notas testes de unidade
Pré- ' 





A P P E N D I X  6
l o c a l i d a d e s  o n d e  e x i s t e m
ESCOLAS aíSICAS NO MUNICÍPIO 
DE FLORIANÍPOLIS
1- CANASVIE IRAS 
S- INGLESES DO RIO VERMELHO
3- SfíO JOAü DO RIO VERMELHO
4- SANTO ANTÔNIO DE LISBOA
5- SACO GRANDE
6-- BARRA DA LA 03 O A
7- COQUEIROS
8- CÓRREGO GRANDE
9- LAGOA DA CONCEIÇÃO
10- PANTANAL
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